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* ABSTRACT 

As part of a project dealing with personnel training 
+ requirements for vocational educators who serve handicapped students, 
this investigation identified the training needs of both, vocational 
teachers and teacKer educators. According to the final report of this 
phase of the project, input was solicited from both vocational 
teacher.s and vocational teacher educators in the 50 states and Puerto 
Rico. Two national needs assessment surveys were used, to identify the 
training needs with little difference found in the perceived training 
needs of vocational education teachers, and vocational teacher 
.educators. Top prioritises assigned to training needs were derived 
from the knowledge, rather than the competency statements on the * 
96-item survey. The majority of these needs related to assessment of 
students and interpretation of the results; characteristics and 
capabilities of students; job placement; ai\d legislative 
requirements. The greatest training need perceived by the teachers 
was how to interpret the reports of other professionals. Teacher 
educators identified long-range planning needs, using appropriate 
< materials and determining appropriate student performance as priority 
needs; the highfest ijeed perceived by thp teacher educators was » 
orienting potential employers of handicapped students. It was 
concluded that the 96-item survey was a reliably document for 
surveying training needs of vocational education personnel working 
^ with handicapped students, and that future teacher education programs 
should . be based on the findings of this and* similar surveys. (KC) 
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FOREWORD 



Within the last few years it has been established ' that handicapped school-age ^ 
children have the same rights as nonhandicapped students to a free public, equal 
educational opportunity. The principle source of this right has been a large 
number of -State and Federal court orders based on two major premises: first, 
handicapped persons can learn and profit from training and education; and second, 
techniques and technologies' exist which are believed to- be appropriate for 
training and educating the- handicapped. These premises have been transformed into 
legal doctrines- by court d^cisions which state that excluding handicapped persons 
from school violates their rights to education understate constitutions, the 
equal protection clause of the 14th Amendment, or the due process clauses of tjie 
5th and 14th Amendments, 

Therefore access to vocational education program^ has become improved for 
the handicapped. However, a critical void presently exists for the preparation % 
and professional improvement of vocational teachers instructing mainstreamed , 
handicapped students. This void has* been identified as the lack of a data base 
which determines the specific unmet training needs of vocational" instructors who 
serve or will* be serving handicapped students. 

As a result of this need, two related but separate projects were funded by 
the U. S. Department of Education. Contract, Number 300-70-0571 was awarded to 
Educational Personnel Development Consortium D of * Richardson, Xexas for the period 
from 1978 through 1979 to: 1) identify the unique competencies anji knowledges 
needed by vocational instructors to work^with handicapped students; and,2) develop 
three questionnaires for use in conducting a National Needs Assessment Survey. 
The three questionnaires which vwere developed and approved under the Federal 
Reports Act and Office of Management and budget were: 

1. Vocational Teacher Needs Assessment to Serve Handicapped Populations; 

2. " Vocational Administrator Needs Assessment To Serve Handicapped 

Populations; and , * 

3. Vocational Teacher Educator Needs Assessment to Serve Handicapped 
'Populations, 

States choosing to replicate the study may use any one or all three of the above ( 
questionnaires which are included in" the Appendices of this report. 

The second ^project was conducted by Educational Innovators*, Inc. of 
Richardson, Texas under Contract Number 300-80-0865 from 1980 through 1981 for 
the purpose of; 1)' conducting a national needs assessment survey of vocational 
teachers, and vocational teacher educators; and 2) disseminating jthe results and 
products of the needs assessmerrt survey. Thfe data b^se developed as a result 4 of 
this 'study should enable managers at the Federal, State, institutional, and local 
levels of vocational education to plan, design, secure funding, and implement 
effective vocational * personnel development activities thereby increasing the 
effectiveness of vocational instructors to meet the needs of handicapped students. 
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Chapter 1 

INTRODUCTION 

Within the* last few years it has been established that handicapped school-age 

4 

children have the same rights as nonhandicapped students to a free,* public, equal 
educational opportunity. The principle source of this right has been a large 
number of State and Federal cou^t orders based on two major premises: first, 
handicapped persons can learn and profit from training a^d education; and second, 

techniques and technologies exist which are believed to be appropriate for 

j 

training and educating the handicapped student* 

These premises have been transformed into legal doctrines by court decisions 
which state that excluding handicapped persons from school violates their rights 
to education under State constitutions, the equal protection clause of the 14th 
Amendment, or the due process clauses of the 5th and 14th Amendments. 
Accordingly, courts have ordered that (.The Council for Exceptional Children, 
1977): 

1 

1. No handicapped child may be excluded from -education because of his/her 
handicap — the "zero reject 11 principle; 

2. Schools have a duty to provide an 'equal educational opportunity to all 
handicapped students — the "mandatory education" principle; 

3. The preferred educational placement of handicapped students is in the 
least restrictive environment — the "mainstream" belief; 

/ 4# The handicapped persop is entitled to education or training that is 
appropriate to his/her needs and conditions and is designed to help 
him/her achieve the fullest potential — the "appropriate education" 
principle ; and 
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5. The child, his/her parents, and guardian or a person acting as a parent* 

m 

are entitled to a hearing on any proposed special education placement 

before the placement is made—the "procedural due process" requirement, 

* * * 

Although litigation is tfie principle enforcer of this right, it is not the 
sole source. Fe'deral and State legislation also provides for the right to a 
public education for handicapped persons* This legislation often cequires schools 
to comply with the principles of zero reject, mandatory education, placement in . 
the least restrictive program, appropriate education, and procedural due process; 
for example, the emphasis of Section 504 of the Rehabilitation Act of 1973, P.L. 
94-112; and the Vocational Amendments of 1976, P.L, 94-482, which amended the 
Vocational Act of 1963. The regulation (45 CFR Part 104.303) implementing P.L. 
94-482 specifically declares the training of handicapped students as "National 
priority programs" ( Federal Register , Vol. 42, No. l'9l, Monday* October 3, 1977). 

As a result of both litigation and Federal and State legislation, efforts 
have begun to deinstitutionalize the retarded, mentally ill, and other handicapped 
individuals^ and provide them supportive services in the community. Parent groups 
have demanded the educational services for their handicapped children and the 
courts. ahd lawmakers have responded. Consumerr groups of disabled persons have 
been increasingly vocal in affecting those programs designed to help, and 
researchers and practitioners h£ve been discovering untapped productive potential 
in even the most severely handicapped. 

The discovery of human potential is not the same, however, as fulfillment of 
that potential. Handicapped persons have many artificial barriers placed in front 
of them that impede their participation as full and productive ci-tizens. Frank 
' Bowe (1978), Executive Director of the American Coalition of Citizens with 
Disabilities writes^ 



Today, disabled people seek very basic rights.' They want a place 
to live - and cannot find it. They want an education - and are* 
.♦turned away. They seek access to transportation , on buses and 
subways - and cannot get in. They seek jok§/ - and are rejected. 
They desire respect - and receive humiliation^ 

All thljS, emphasizes Dr. Bowe, handicaps not only the disabled individuals 

thenfselves but handicaps all of us, our whole society. However, Dr. Bowe also 

states that "America need not be handicapping nor need it be handicapped. 11 

However in order to become independent the handicapped must be employed. A 

part of the solution to ^ the needs of handicapped individuals then is ttie provision 

of adequate vocational training that will allow them to become productively 

employed. The need is great. Bowe (1978)^reports that 60 percent of ; all 

handicapped adults are at or near the poverty line. Levitan artd Taggart (1976) 

report that only 40 percent of all disabled adults are employed compared with 74 

percent of the nonhandicapped population. Shworles (1976) estimated that by the 

end of 1977 around 2 million handicapped persons would leave schools with 

inadequate skills for participation in the work force. Handicapped persons are 

i 

often underemployed, working in jobs below their capabilities. 

In response "to this great need, vocatiortal educators have attempted to 
mainstream handicapped students in keeping with P.L. 94-482. However, recent and ] 
continued evaluation of vocational education programs ,as underservin^ handicapped 
persons (General Accounting Office, 1974) underline £he nee(J[ for increased 
attention on discovering methods of providing effective vocational training for 
disabled students. Comprehensive vocational education emphasizes the need for 
handicapped students to become the responsibility of the regular vocational 
instructor with support from special education staff as needed by the student. In 
order to meet this need, the vocational instructor must provide sequential 
educational instruction and training appropriate to . the needs and progress of each 
handicapped student . Consequently, the vocational instructor must not only have 
the competencies , knowledges , and technical skills needed to be effective in the 



vocational skill area, but mu$t also possess specific competencies and knowledges - 
which will enable him or her to effectively teadh handicapped students. 

% 

STATEMENT OF THE PROBLEM 
The major purpose of this study was to develop a data base that identified 
the need for prc/f essional improvement and/or preparation of vocational education 
instructional personnel teaching handicappedlstudents via a National Needs 
Assessment Sqrvey* The two specific project objectives included the following: 

i 

1. To establish a data base which identified the specific unmet 
training instructional needs of personnel who serve or will ^be 
serving handicapped students; and 

2\ To disseminate the results and products of the needs assessment 
survey. 

SIGNIFICANCE OF STUDY 
The identification of specific training needs of vocational teachers who 
teach or will be teaching handicapped students is essential for the well-being of 
both students and teachers. Flynri, Gacka, and Sundean (Research Notes, Phi Delta 
Kappan , April, 1978) conducted a survey in Pennsylvania of 1,726 regular clafssroom 
teachers who were asked if they felt adequately prepared to teach nainstreamed , 
handicapped students. Fifty-eight percent of these teachers said that' they did 
not feel adequately prepared. Although this was pot a survey of vocational 
teachers , one cou^d assume that their attitude would be very similar. Similarly, 
a study was completed by Dr. George W. Fair' in 1976 of all school districts in 
Texas with special education^ ox vocational education programs. A survey 
instrument asked directors of special education and directors of vocational 
education, "If the Texas Education Agency could provide your school district with 
some kind of assistance in order for you to sejrve more special education students 
in regular vocational programs, what kind of assistance would be most needed?'* 



Fair (1976) reported that inservice education was^the response to this question 

and recommended tfre following in the study entitled Vocational Education 

Programming for Special Education Students ^n Texas : 

(7). That an intensive inservice education program on * x 
vocational education programming for special education student^ 
for vocational education personnel, special education personnel, 
and administrators be initiated.*.. Such an inservice *prog£km 
would include the assurance that each vocational education 
teacher participate in a minimum of 15 hours of instruction 
•on the education of spec'ial education students in regular 
education programs. 

There is no doubt that the legislation and judicial decisions existing today 

have focused vocational educators on the problems of educating students with 

special needs. However, many problems still exist in the field in general, 

especially in the field of teacher preparation according to Jennings, Haynie, and 

Yung (19 t 78). Jennings, Haynie, and Yung (1978) stated that: , « 

* Vocational education teachers with no special education background 
are teaching special needs students, and special education teachers 
' with^no background in vocational education are trying to prepare 
these same types of students for employment. This situation exists 
in public schools because there are virtually no teacher education 
programs to prepare people with both types of skills. 

Therefore a critical void exists for vocational teachers of handicapped 

students. ,This void is the lack of prof essional .preparation provided through 
t 

organized courses in vocational teacher education institutions. There is an 
obvious need for the development of strategies and instructional content to be 
utilized to further prepare vo9atipnal teachers instructing handicapped students, 
and to provide » inservice draining forepersons presently employed as vocational 
teachers of the handicapped. 

Further, it is imperative that the vocational teacher's own .perception of the 
importance of tasks to be mastered and tfte knowledge required become part of the 
content of the preparation program. Therefore, current vocational teachers of 
handicapped students should identify the criterion for development o{f the ; \ 
preparation curriculum. In summary, the complete analysis of an occupation must 

3 



"6 

include: 1) an identification of tasks performed and knowledges needed; and 2) 

the relative importance of each task performed and knowledge needed by the 

♦ 

•.incumbent workers. 

Research previously completed identified the competencies and knowledges 
needed by teachers for effectively conducting vocational programs, HoW^ver, those 

unique competencies and knowledges needed by vocational teachers instructing 

s , 

K handicapped students have just recently been determined as a result of a project 
funded by the Department of Education in 1979 entitled "Personnel Training 
Requirements To Serve^Handicapped Populations," contract number 300-70-0571. 
Until these unique competencies and knowledges had been identified, it was 
virtually impossible to develop teacher training courses based on competencies and 
knowledges. Therefore, the training and improvement needs of vocational teachers 
related to students with special needs have been vague and often unidentifiable, 
if existent^ ^ ' 

METHOD OF PROCEDURE 

. A. Personnel Training, Requirements To Serve Handicapped Populations, Contr act 

300-07-0571 \ : ' ~ " — 

A National Needs Assessment Survey was the procedure utilized in this study 
to Identify the training needs of vocational instructors of ma inst reamed, 
handicapped students. Three questionnaires were developed: 

1. Needs Assessment Survey^ of Vocational Teachers-; 

2. Needs Assessment Survey of Vocational Teacher Educators; and 

3. ' Needs Assessment Survey of Vocational Administrators 

These questionnaires were developed ^ extracting two sets of competencies and 
knowledges from a review of literature concerning: 1) those needed for conducting 
vocational instructional programs excluding technical skills; and 2) thfcse that 
would assist vocational education instructors in assuring that handicapped 
students have equal access and opportunity in vocational education programs • One 
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set of competencies and knowledges was reviewed by a nine-member Vocationki 
Technical Advisory Committee; while the second was reviewed by a nine-member 
Advisory Committee composed by special educators and vocational educators 

responsible for handicapped students using the Delphi technique. 

i 

Representatives of the Vocational Technical Advisory Committee were: 

Dr. Zed DeVaughan . * 

Assistant State Director 

Oklahoma State Department of Vocational and 

Technical Education 
Stillwater, Oklahoma ^ 

Dr. Maude Golds ton 

Vocational Education Personnel Development Coordinator 
.State Board for Vocational Education 
State Department of Education 
Richmond, Virginia 

Dr. Rose Mary Bengal 

Vocational Education Personnel Development Coordinator 
t State Department of Education \ \ 

x Baltimore, Maryland * 

Mr. Richard Round 

Albuquerque Technical-Vocational Institution 
Albuquerque, New Mexico ♦ * 

Dr. J. Russell Kruppa 

Professor "and Chair of ~Tndust rial Arts 
Division of Industrial Education 

and Technology * 
Trentbn State College 
Trenton, New Jersey 

Dr. Orville Nelson 
Co-Director 

Center for Vocational, Technical, and* Adult Education 
University of Wisconsin, Stout 
Menonie, Wisconsin 



Dr. Marion B. Holmes . 1 

' Director 

Vocational Education 

Division of Career Education 

The School District of Philadelphia 

Philadelphia , Pennsylvania 

Dr. Richard Q. Weber 

Chairperson Vocational Department 
South Lafoutche High. School 
Larose, Louisiana 



Mr. Pablo Bena * 

Auto Body Instructor * 
Burbank High School 
San Antpnio, Texas. 

Representatives of the Advisory Committee cqmposed of educators and vocational 
educators responsible for handicapped students included: * 

Ms. Carlene Ollee Washington 

Program Supervisor 

Special Needs Division of Vocational-Technical and* 

Adult Education j 
Olympia, Washington 

Mr. Louis Glover 

Dir.ector of Special Education 
Region X Education Service Center 
Richardson, Texas ' 

Mr. Raynond Faucette 

State Supervisor of Vocational Special Needs Programs » 
State Department of Education 

Little Rock, Arkansas J 

> 

Mr. Miles Beachboard 

Director/ * i 

Vocational Special bleeds Programs ; k s ) 

Department of Elementary and Secondary Education $ 
State Department of Education 

Jefferson City, Missouti * 

Dr. Richard N. Jenson 

Director of Vocational Education , 
Special Needs Inservice 
Rutgers University 
Middlebush, New Jersey 

Dr. Allen A. Mori 

Associate Professor ; 
Department of Special Education 
University of Nevada, Las Vegas 
Las Vegas > Nevada * 

» > 

Mr. Jinny Daniels H 

Vocational Educatibn for the Handicapped Instructor ' ^ 

Congress Junior High School 
Denton, Texas 

Ms. Prances Black 

Vocational Homemaking Instructor 

Arkansas School for the Deaf „ 
Little Rock, Arkansas. ' 
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A discrepancy ^profile was then prepared by comparing the two sets of 

• r ' : • . * 

competencies and knbwjtedges. Therefore tbe discrepancy profile identified the 

i * 

unique competencies and knowledges necessary for vocational, teachers to instruct J 
handicapped students. These .unique competencies and knowledges were usecf as the 
basis for' the three questionnaires that were developed. These three 

questionnaires were identical and intended for three populations—vocational 

. - * 

teachers , teacher educators , and administrators • However , onJLy two populations 

were approved by the Federal Education Data Committee/Office of Management and 

Budget to respond to the questionnaire. These two populations were vocational 

teachers and teacher ^educators. 

B. ' Vocational Education Personnel Development Needs For Working With The 
Handicapped, Contract 300-80-0865 

A second, separate contract was awarded to conduct the National Needs 
Assessment Surveys previously developed . The sample population for this atudy was 
limited to: 1) vocational teachers of State approved, less-than-baccalaureate 

6 

degree, vocational education programs; and 2) vocational teacher educators. All 

fifty states and Puerto Rico provided the names' and addresses for the study using 

«a proportional, stratified, random sample. A total of 1,446 vocational teachers 

and 206 vocational teacher educator^ w4re mailed the National Needs Assessment 

Survey. The total sample* per vocational program area for teachers is shown in 
* 

Table 1. Table* 2 provides the total sample per vocational program area for - 
teacher educators. 



10 



TABLE 1 * 
Usable responses of vocational teachers 



Program Area Number 


surveys mailed Number 


usable 


returns 


Percent returned 


At? T"J/»ll1fl1T"<» 
n^L 1CU1LULC 


Qft 


AA 


* 


As , 


Office* 


298 


. 133 




45 


Distributive 


116 


51 




44 


Health 


126 


46' 




. 37 


Homemade! ng 


297 


152 


^ 4 


51 


Trade- and Industrial 


430 


163 




38 


technical 


81 

9 


33 . 




41 


Totals 


1,446 


622 




43 



Program Area 



TABLE 2 

Usable responses of vocational teacher educators 
Number surveys nailed Number usable returns Percent returned 



Agriculture 


15 


10 


r 


67 


Office 


43 ' 


22 




51 


Distributive 


14 


8 




57 


Health 


15 


3 




20 


Homemaking 


51 


35 




69 


Trade arid Industrial 


55 


38 




• 70 


Technical: 


13 


7 




54 


Totals 


206 


123 


) 


60 


« 


DEFINITIONS 








Competencies , general 


occupational, in this 


study were 


defined 


as those 



skills, concepts, and attitudes needed by all workers regardless of their 
occupations or specific jobs (Carter V. Good, Editof, 1973:121). 

Knowledge , 'recall , in this study, was considered to be knowledge defined in * 
terras 'of itself and voluntarily remembered and used whenever the need arises 
(Carter V. Good, Editor, 1973:L 325). ' . 

Task , in this study, was defined as a performance standard providing a clear 

specification of what is to be done; why, when, and where it is to be done; how it 

is to be done; by whom it is .to be done; and to what extent or degree of 
* 

perfection it is fco be done (Department of the Air Force, 1970:2). 
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or-pelsons with sycific learning disabilities, and who by reason of the above: 



Handicapped students, in this study meant persons who were: 1) mentally ' 
retarded; 2) harcj of hjearing; 3) deaf; 4) speech impaired; 5) visually 
handicapped; 6) seriously emotionally disturbed; or other health impaired person^ 

1) required special education aiTd related services; 2) could, not succeed in the 
regular vocational education program without special educational assistance; or 

3) required a modified vocational education program (Federal Register, Vol* 42, 
No. 191, Monday, October 3, 1977)'. , 

Vocational Education , in this study, was organized education programs which 
were dir'ectly related to the preparation of individuals for paid or unpaid 
employment, or for additional preparation for a career requiring other than a 
baccalaureate or advanced degree (P.L. 94-482, Sec. 195(1}). 

Vocational program , in this study, was a planned sequence of courses, 
services or other educational activities designed to meet a specif ic . vocational 
objective^) (National Center for Educational Statistic's/Vqcational Education Data 
System documentation). ^ t 

DESCRIPTION OF INSTRUMENT 
The National Needs Assessment Survey, found in Appendix A, consisted of the 
unique competencies and knowledges identified as needed by ,vofcational teachers who 
instruct or will be instructing handicapped students. One section of the survey 
contained 65 competency statements while the second section consisted of 31 
knowledge statements. Therefore questions -JL through 65 wete competency statements 
on the survey; questions 66 through 96 were knowledge statements. Solely for the 
purpose of organization, the competencies as well as* the knowledges were grouped 
into teacher functions. These eight tekcher functions included: 1) professional 
role and development, 2) student guidance, 3) school/community relations, 

4) instructional implementation, 5) program management, 6) instructional planning, 



7) evaluation, and 8) student organization. No attempt -/as made during this study 

to justify the selection of these eight teacher functions nor to justify the 

t 

inclusion of any competency or knowledge statement within a specific function. 
The Needs Assessment Survey Required vocational teachers to ranl^ each 

competency and knowledge statement from one (low) to five (high) concerning their' 

> 

present level of competency or knowledge development. Each respondent was also 

asked to rank their desired level of development by circling a number on a scale 
• * 

from one (low) to five (high). Circling number 3 indicated that the respondent 
had an average level of development to perform tfrie competency or knowledge. 
Circling any other number (2, 4) indicated respective, decreasing of increasing 
•performance or knowledge dev/elppnient levels. ' i 

■ : • \ '.• • x 

Vocational^ teacher edueator,s completed a survey identical to the, one 

' completed by vocational teachers as shown in Apendix B. However the vocational 

4 ' 

teacher educators were asked to identify the "extent the competencies and 

knowledges were presently developed in their teacher education program. The 

difference between present and desired level of development was converted to a 

need index. The need index was then adjusted by the magnitude of the desire as 

indicated by the respondent, thus giving a priority ranking for the competency or 

knowledge statement. In this manner the training needs were identified as well as 

the priorities for training. 

The survey for vocational administrators > although not .used in this study, is 

shown in Appendix C. Because this survey was approved by the Federal Education 

Data Committee/Office of Management and Budget, it can be used at State and local 

levels to identify the training .needs of vocational adainistrators. 

TREATMENT OF DATA 

The Needs Assessment Surveys were designed to provide a discrepany analysis 
between the present level of competency and knowledge development of respondents 

s . 

ER?C - , 
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as compared to the desired' development level of respondents. Additionally, a 

rank order as to the priorities for training needs was determined. A computer 

program previously designed 'and tested for reliability shpwed per competency and 

knowledge statement a need index. The difference between present ievel of 

development was subtracted from the desired lever of development to obtain the 

need index. For example, if on competency or knowledge statement one, a person 

ranked their present level of development as two with their desired level of 

development as four, the data analysis would list a need index of two for the 

* 

statement. The need index was adjusted fey the magnitude of the respondents 

\ 

identified desired performance level. For example, if a need index of two was 
computed with the desired development level as, four, then the adjusted need index 
woul<3 be two times four, or eight. Therefore, the maximum 'ad justed need index 
would be two while the ninimun need index would be zero. By means of the adjusted 
need index all of the competency and knowledge statements were prioritized 
providing a list that respondents felt were the greatest needs for further 

4 

training. The Adjusted need index was presented for each competency and knowledge 
statement for each group: 1) vocational teachers; 2) teacher educators; and 
3) vocational program areas — agriculture, distributive education, health, home 
econonfiLds office, technical, and trade and industrial. The adjusted need index 
for all groups was weighed for the difference in number of responses in each 
group. This overall need index gave equal weight to each group. This type of 
data treatment provided the inspectQr with information about the mean of the 
present development level rating and the mean of the desired rating on each 
competency and knowledge statement for each group, and the combined rating or 
weighted need index across all groups. 

The frequency and percent for both the present performance ability and the 
desired performance level was reported for each vocational program area. 
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Additionally the mean anA standard deviation were calculated for each competency 

\ 

and knowledge statement. 

' SUMMARY 

This investigation identified the training needs of both vocational teachers 
and teacher educators in order for instruction to be provided to mainstreamed, 
handicapped students. Input was solicited from both vocational teachers and 
vocational teacher educators in the 50. States and Puerto Rico. Two National Needs 
Assessment Surveys were the method employed to identify the training needs. 

Chapter 2 deals with a review ok literature concerning competencies and 
knowledges necessary for instruction' f\r vocational teachers as well as vocational 
teachers of' handicapped students. Additionally skills needed. *to work with 
handicapped students are reported for the\areas of vocational rehabilitation and 
special education personnel. Chapter 3 provides methodology information- An 
' analysis of the data is provided in Chapter \. Within. this chapter are tables 
indicating the statistical data collected, exclusions drawn from the data are 
presented in Chapter 5. Included are recommendations related to further studies 
and implementation df the findings. , \ 

\ 
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Chapter 2 

REVIEW OF LITERATURE ■ . 

* 

A prime factor in facilitating the training and education of handicapped 
individuals is developing teachers who have the necessary skills to teach disabled 
persons. « One acceptable teaching mode raised the mastery of competencies and 
knowledges demonstrating the needed skills. The following pages review efforts by 
vocational educators to identify needed teacher skills or competeacies and 
knowledges. This occurs in two major sections. First, competencies needed by 
vocational educators in general are summarized. This is followed by a 
comprehensive review of the literature concerning skills that vocational educators 
must have to train handicapped persons. 

A. Competencies and Knowledges Required by Vocational Teachers 

Vocational education teacher training has been emphasized beginning with the 
Smith-Hughes Act, Federal guidelines have mandated training programs for 
vocational educators distinct from other teacher education programs, and until the 
passage of the Vocational Education Act of 1963 required separate teacher 
education programs in each of the vocational > program areas. In the 1970 f s a new 
distinction emerged between the training needs of vocational teachers in secondary 
schools and vocational-technical teachers in postsecondary schools (Lovelace, 
1975). 

In recent years performance or competency-based teacher education has 
received increasing emphasis. Cooper and Weber, (1973) define competency-based 
education as a program that "specifies the competencies to be demonstrated by the 
student, makes explicit the priteria to be applied in assessing the students 1 
competencies, and holds' th student accountable for meeting those criteria. " 
Competency-based education emphasizes the acquisition of performance skills or 
competencies to do a certain job as opposed to an emphasis on acquisition of a 
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certain body of knowledge and completion of a specified number of colleg^ hours or 
years of study (Houston, 1974, b), . Competency-based teacher education .has - 
influenced many areas of teacher education and has been considered an important 
reform of traditional teacher education techniques (Lovelace, 1975). 

The identification and validation of competencies and knowledges is a crucial 
step in developing a competency-based teacher education program (Brock, 1978). 

s •' 

Phelps (1976) identified three approaches . to identifying and validating ' 
competencies and* knowledges. One group contends that validation of competencies 
should be* based upon empirical data which verify that the proposed competencies 
result in achievement by students in the classroom. A second approach uses 
descriptive techniques including questionnaires to determine the frequency of 
performance and perceived importance of specified tasks (Phelps, 1976; 20). Such 
competency statements are based on the opinions of vocational teachers as wetl as 
f experts in the field, such as teacher educators, State Department officials; and 
researchers in education. Other persons have stressed detailed analysis of 
theoretical models for prbfessional roles (Phelps, 1976; 20). 

Professional competencies and knowledges of vocatiortal teachers have been 
identified in a number of studies., Some of these studies have attempted to' 
specify the pedagogical competencies needed by all 'vocational teachers while other 
^ studies have ^ocused on specific vocational program areas (such as industrial 
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education) or on special competencies needed by postsecondary technical educators, 

Of the generic studies of competencies and knowledges needed by vocational 
education teachers, Cotrell's (1971) study has generally been recognized as the 
most comprehensive. The pedagogical requirements of vocational and technical 
teachers were developed by making a career analysis of vocational-technical 
teaching which resulted in the identification of 390 performance elements. The 
performance elements were clustered into ten functional areas: 1) program 
planning, development, and evaluation; 2) instruction-planning; 3) instruction- 
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execution; 4) instruction-evaluation; 5) management; 6) guidance; 7) school- 
community relations; 8) student vocational organizations; 9) professional role and 

' t 
development* and, 10) coordination* The conclusions of the stirdy indicated that 

/" 

\most pedagogical performance requirements for teachers were common to all 

' . • • f 

vocational program areas (Cotrell, T971)* - , 

Cotrell's work has folded the basis for other studies including the 

development of 100 instructional models intended to provide instruction in each of 

the identified performance elements (Fardig, 1976). Cook (1972) used Cotrell f s 

competency list to develop a competency-based system for the preparation of 

teachers, supervisors, and administrators in vocational education which included 

« * 

performance objectives, course content, an evaluation system, and a computerized 
management information system. - w 

/ 

Other studies have used similar approaches. In 1975, Lovelace and Pope' 
conducted a study to identify tasks performed by secondary vocational teachers and 
to determine the relative amount of time spent 1 performing these tasks. Seven 
random samples were drawn from a population of vocational-technical teachers 'in 
Texas from seven different vocational program areas. Analyses performed on the 
data included both individual vocational program analysis and total group data 
analysis. 

OeVaughan (1974) completed a study in which 92 teacher competencies were 
rated by select groups in Oklahoma. Respondents surveyed included vocational 
education college seniors, vocational-technical teachers, administrators, advisory 
council members, Personnel Development Council members and State curriculum center 
staff. Competencies were rated as to their perceived importance by 497 
respondents. 

A Ymmber of studies have been implemented that attempt to identify 
competencies and knowledges within a given program area in vocational education. 
Andreyka (1976) identified and validated 92 competencies needed by vocational 
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business education teachers in Florida* Competencies were identified through a 
literature review and validated by a respondent group consisting of 24 members of' 
the Florida Chapter of Delta phi Epsilon, an honorary graduate business education 
association. 

Two studies were reviewed that identified competencies and knowledges needed 
by industrial arts teachers. Koble (1977) developed and validated 2B competencies 
and knowledges needed by beginning teachers of industrial arts education (K-12) in 

« 

Pennsylvania* Three regional workshops tfere held where participants generated 
statements of necessary competencies and knowledges. The list developed was then 
presented to 125, persons fdr validation who were attending an annual industrial, 
arts conference. Andreyka (1976c) also* developed a list of competencies and 
knowledges for i^UIfUe and high school industrial arts teachers in Florida. A list 
of competency and knowledge statements was developed through a review of 
literature, input from project staff member^, and review by an advisory committee. 
These competencies and knowledges .were then rated through a' questionnaire by 92 
industrial arts teachers. 

Three studies focused specifically on competencies and knowledges of the 
industrial 'education teacher. In 1960 Walsh carried out a Federally funded study 
to identify competencies needed by teachers in trade and industrial education. 
The study was National in scope with teachers, supervisors, and teacher educators 
representing all States an! territories ranking 107 competency statements in order 
of their* importance. 

Bjorkquist (1974) in a preliminary phase of a vocational teacher education 
project at the University of Minnesota developed a list of 121 competencies and 
knowledges which were evaluated by a panel of experts composed of vocational 
teacher trainers from the Minnesota State Department of Vocational Education, 
teacher-educators from colleges and universities in Minnesota, and teach^/ 
supervisors of Minnesota's area vocational-technical institutes. These 
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competencies were validated through interviews with newly employed vocational 
industrial teachers and those with three or more years of experience. 

J In Florida Andreyka (I976d) identified competencies and specific criteria 
intended to assess mastery of competencies by industrial education teachers. An 

» 

» 

initial list of competencies and knowledges was developed and reviewed by an 

f 

.advisory cotpmittee and then validated by four teams in a Statewide workshop. Each 
team was composed of one teacher educator, one vocational administrator^ and two 
industrial education teachers. >The 65 competency and knowledge statements were 

4 

' m ^ * 

Organized into 8 categories: 1) orientation for vocational teachers; 2) 
preparation for instruction-; 3) presentation of instruction; 4) application of 
learning; 5) evaluation; 6) classraom/laboratory management; 7) human- relations; 
and 8) professional role.. 

Iri 1974 the Anerican Hone £cbnom^s Association (A.H.E.A.) identified 
competencies ajnd . knowledges 'for home economics teachers that were determined by 71 
participants at a Na-rtonaT"hone ^economics workshop. Participants represented all 
subject matter and professional sections of A^f.E.A. and other participants chosen 
for their experience in competency-based education. Twenty competencies and 
knowledges w&re identified in the following categories: 1) educational philosophy 
in home economics; 2) professional role in home economics; 3) program planning for 
education in home economics; 4) the educative process in home economics; and 5) 
reseafch fn home economics and educa*. ion. 

i ♦ 
The competencies required of cooperative vbpational education teachers were 

studied by Andreyka (1976) and Mitchell (1978). Andreyka identified 73 > 

**** / 
^competencies and knowledges through a literature review and a survey of 150 
* * * 

teacher-coordinators in Florida schools. Mitchell (1978) analyzed the 

professional tasks performed by vocational cooperative coordinators in secondary 

schools in Te»xas who had taught at least one year in a vocational program area and 

coordinated vocational-academic education during the 1976-77 school year. 
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A number of studies " reviewed focused specifically on competencies and 
knowledges needed by vocational-technical teachers in community/ junior colleges* 
Miller (1971) attempted to determine the professional education competencies and 
knowledges of vocational-technical teachers in the program areas of business 
education and distributive ^education in the community colleges of California, 
Colorado, Oregon, and Washington* One hundred sixty individuals from 40 community 
colleges responded to^<u questionnaire containing 99 professional education 
competencies and knowledges* N 

In X972 Lovelace and Pope reported the results of a study designed to. 
identify the teaching skills and know^^es common to all , vocational programs and 
those jnique to a vocational program area in vocational-technical pos tsecondary 
programs conducted in public community colleges in Texas* This project was to 
facilitate the development of inservice and preservice training activities* One 
hundred forty-nine performance elements were identified as needed across all 
progran areas • 

In a later publication Lovelace and Pope (1977) presented the findings from 
several studies designed to identify tasks typically performed- by 
vocational-technical personnel on both the secondary and postsecondary level* 
Each of the studies reported relied on a task inventory approach developed and 
validated by Christal and Lovelace. The categories used for the tasks were the 
same as those developed by Cotrell/ 

Finally, two studies concerning competencies and knowledges needed by 
vocational educators in Wisconsin 1 s Vocational, Technical, and Adult Education 
System were reviewed. *Mc£Lellan (1975) identified and validated 25 competencies 

t ' 

and, knowledges needed for an effective adult educator through a survey of 
administrators , coordi na tor s , and teacher s . Hal fin (1977) ide nt if ied compe tencies 
and knowledges needed by beginning vocational, technical, and adult education 
personnel in Wisconsin and made recommendations .concerning alternative systems for 



professional training leading to teacher, certification. A series of 63 competency 
and knowledge statements were generated and rated as to their importance by a 
survey sample including new teachers, certified teachers, and teacher educators, 

JjL3Wffiar£w(^ to the identification. _af 

specific pedagogical competencies and knowledges necessary for vocational- 
technical teachers. A number of studies appear to have provided a base for the 
development of instruction concerning these identified competencies and 
knowledges. The studies reviewed, thus far, however, do not consider special 
competencies and^knowledges that may be needed to deal with special populations 
including the disadvantaged and handicapped. 

B. Competencies and knowledges required by vocational teachers of handicapped 
students ♦ 

> 

This section reviews the literature, related to competencies and knowledges 
needed by instructional personnel who provide vocational training to handicapped 
persons* Vocational training for disabled individuals occurs in a variety of 
institutions and agencies including the public schools through vocational 
education and special education; State institutions for the retarded, deaf, blind, 
and emotionally disturbed; community mental health centers; State vocational 
rehabilitation; rehabilitation or sheltered workshops; and private associations 
such as the Epilepsy Foundation or United .Cerebral Palsy. These various programs 
are generally associated with vocational training* designs developed ' through either 
special education, vocational education, or vocational rehabilitation. Each of 
these disciplines has developed its own particular approach and general pattern of 
service? for providing vocational training for handicapped persons and 
consequently different types of personnel to deliver these services. 

In the succeeding pages a brief 'review of the service delivery system 
developed to serve handicapped persons' through vocational education, special 
education, ' and vocational rehabilitation is presented. It is followed by a 



description of the personnel involved and a review of the literature concerned 

with the competencies and knowledges needed by these various personnel in serving 

handicapped persons in vocational programs. The primary focus in this review of 

the literature is on those skills needed specifically by vocational education 

teachers that will enable them to effectively train handicapped persons. 

Reviewing those competencies and knowledges needed by persons who provide 

vocational training for the handicapped through s-pecial education and vocational 

rehabilitation, as well as, studies concerned with competencies and knowledges of 

vocational teachers, should provide a comprehensive understanding of the types of 

skills needed to serve handicapped persons via vocational training. Also this 

will insure development of a comprehensive listing of competencies needed by 

regular vocational education teachers to provide effective vocational training for 

handicapped persons. 

1. Vocational Rehabilitation . While rehabilitation facilities have existed 

for more than a century, their greatest growth has been in the last 10 to 15 

years. Initially rehabilitation facilities dealt primarily with individuals who 

had some sort of physical disability. Special programs for the blind and deaf 
v. 

were established beginning in the nineteenth century. Vocational rehabilitation 
facilities attached to hospitals became more prominent with the initiation of 
vocational rehabilitation services to those injured in war and in industrial 
accidents in the twentieth century. In the 1950 ? s and 60 ? s mentally retarded 
persons and those emotionally disturbed received increasing attention. In. the 
1960 ? s mentally handicapped persons were declared eligible for vocational 
rehabilitation services arid consequently rehabilitation facilities to*s % erve these 
needs began to develop at a rapid rate. From 1967 to 1974 the number of workshops 
increased from 885 to 2766, and client loads more than doubled (Nelson, 1971). 
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As rehabilitation facilities began to deal with increasing types and nunbers 
of disability groups, the need for new methods of providing adequate training 
became evident. Rehabilitation programs saw increasing numbers concerning 
services provided to mentally retarded, emotionally disturbed, and multiple 
handicapped individuals. These individuals, as now, often manifested significant 
deficits in personal and social skills, had little concept of the meaning of work, 
and needed special training in the social skills and work habits required of ^ 
normal work situation. Out of these needs a general approach to service deliver^ 
began to develop that attempted to meet these needs. This system, shown in 
Figure 1 includes the following components: 1) vocational evaluation; 2) 
sheltered employment; 3) work adjustment training; 4) personal-social adjustment 
training; 5j skills training; and 6) placement and follow-up (Mills, 1972; Baker 
and Sawyer, 1971; Dicker son and Andrew, 1974). 
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FIGURE 1 

A model indicating the delivery of vocational, 
rehabilitation services to handicapped persons 

The developraent of this general model of the delivery of vocational services 

to handicapped persons spawned several types of new personnel to staff these 

programs. Personnel especially important to vocational educators are the 

vocational evaluator, work adjustment specialist, and skills trainer. Efforts to 

identify competencies needed by these individuals may be instructive as vocational 
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educators deal with rnany of the same concerns as those individuals when training 
handicapped persons in vocational programs • 

Vocational evaluators generally assess the vocational abilities, interests, 
and aptitudes of handicapped persons and make recommendations for continued 
vocational training. Vocational evaluators have been employed primarily in 
rehabiitation facilities but increasingly are being employed in secondary and 
postsecondary schools (Johnson, 1979; Hutchinson, 1975). The field of vocational 
evaluation is relatively new and only five universities presently offer specific 
training for vocational evaluators. In 1975 the Vocational Evaluation and Work 
Adjustment Association (Hutchinson, 1975) sponsored a National effort to explore . 
and clarify the role of vocational evaluation and the vocational evaluator.^ In 
the final report one of the task forces identified ten knowledges and fifteen 
competencies needed by vocational Svaluat^rs. These included skills related to 
selecting, administering, and interpreting appropriate vocational assessment 
techniques, and understanding of and ability to share occupational information. 
Other important competency and knowledge ..areas were the ability to organize and 
participate in interdisciplinary staffings, motivate and support the client , ^and 
use community resources. 

Later Rubin and Porter (1978) reported the resuJLts of a study carried out as 
part of the National Seminar on Competency-Based Rehabilitation Education whose 
purpose was to: 1) identify and evaluate competencies needed by, rehabilitation 



counselors and/or vocational evaluators 



and 2) determine the location of training 



for each competency and knowledge. Two/ hundred forty-one competencies and 
knowledges were identified as essential for evaluators and counselors. These 
competencies and knowledges were broken down into, the' following categories: 
1) analysis, synthesis, interpretation of client information; 2) counseling, and 
interviewing; 3) job development, analysis, placement; k\ measurement of huraaQ 
potential; 5) resource utilization;/ 6) human 'growth and development; 7) 

L 
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administration and case recording; 8) professional; 9) medical, and pyschological ; 
10) training, treatment, orientation; 11) consultation; 12) research; and 13) 
rehabilitation history and philosophy. 

Skill training or vocational trainin g has tfended_to, exist, only in t_he_laxgex,_~ 

more sophisticated facilities. Existing standards of the State Education Agency 
for vocational education teachers have generally been used. While no specific 
competency and knowledge studies have been carried out through vocational 
rehabilitation sources concerning those competencies and knowledges which 
individuals must have to work effectively with handicapped persons, Gold (19^7), . 
Flexer (1976), and others have done much work in developing instructional 
technology designed to provide basic work skills for severely and profoundly ' 
retarded individuals. Their work has important implications for skills needed by 
vocational educators working with mildly and moderately retarded students as well 
as persons with other disabilities. Gold (1977) has ''developed a process of # 
individualized task analysis by which the task, the format of teaching those 

/ v tasks, and the type of feedback given the learners, is systematically examined to . 
provide a very individualized training process for* the handicapped learner. ^ 

Work adjustment specialists in rehabilitation facilities carry out various 
functions including counseling and instruction in job skills, and personal-social 
and/or employability skills (Wainwright kad Couch, 1977). In 1978 Menz completed 
the first National study to identify competencies and training needs of work 
adjustment specialists working in rehabilitation facilities. Nineteen competency 
areas called "competency factors" in' the study were identified and a role 
definition was formed for the adjustment specialist out of the underlying emphases 
of these competency areas. The primary roife of the adjustment specialist involved 
the responsibility to implement adjustment plans directed at specific marketable 

k skills and work habits, and the personal development of the client using 
prescribed teaching and training, behavior modification and/or other change 
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techniques. Some of the most important competency factors were identified as : ° 
1) specific marketable skills and work habits; 2) individualized client 
programming; 3) professional communications/paper work; 4) behavior 
modif ication/change; 5) client supervision; 6) general client programming; 



7) vocational information and resources; and 8) vocational information 
technologies. 

In response to legislation and professional accreditation processes, staff 
development materials for all rehabilitation facility staff have reflected 
increased concern with the ability of staff to formulate an individualized 
training plan for handicapped learner in the context of an interdisciplinary 
conference with input from the disabled individual and parents. Houts (1975) and 
Parham (1976) have both developed inservice training, programs, to deal with this 
specific competency. 

2. Special Education . The latter half of the twentieth century has seen a 
tremendous growth in the provision of special education programs for handicapped 
children. In the nineteenth and twentieth centuries, State residential 
institutions had been developed where handicapped individuals were sent for 
special .services and training. Unfortunately, the result too often was eventual 
life-long residence in this institutional setting. In the 1950 , s parents 

' associations and 4 others began to demand special education services in the public 
schools for their children. Legislation and litigation responses to this issue 
gave strong impetus to, this movement and education for handicapped children in the 
public schools grew at a rapid rate. 

Initial emphasis for special education services was primarily oriented 

/towards services for children in the elementary school. Howteve'r, in the 1960 , s 
there was widespread recognition of the need for vocational programs for the 
handicapped in secondary schools as opposed to programs that focused primarily on 
academic skills (Brolin, 1976). The response of the developing field of special 
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education to this need was the establishment of work/study programs in which 

students spend part of the day or week acquiring work experience and job skills in 

community work stations, and other time studying related academic subject matter. 

In most States this program involves a cooperative working relationship between 

the local vocational rehabilitation counselor and the work study coordinator from 

special education . 

Brolin (1976) described approaches to vocational programs in special 

education used throughout the country: 

Several school systems have created separate work centers to 
evaluate vocational potential and provide prevocat ional skill 
training and ^/ork adjustment for their secondary students. 
Students spend part of each day in the center and part in their 
classroom concentrating on v vocational ly oriented subjects. 
Eventually they are placed in training positions in the community. 
Another approach is to send students to a rehabilitation workshop 
for evaluation and vocational training. A third approach provides 
'^evaluation, counseling, and adjustment in the classroom as well 
as in school and community job experiences. 

Both da-campus and community work experiences are used in the work/study program. 

Smith (1974) has developed . six steps describing the articulation process from 

school to work that begins with total in-class activities, moves on to on-campus 

work, ending in part-time and finally full-tine placement at a community work 

station. 

v Depending upon the particular design of their program, public schools have 

t 

employed .varying types 9f personnel to staff their vocational program for 
secondary students developed through special education. However, for larger 
schools the most normal pattern has been the utilization of two types of staff: 
1) the work/ study coordinator; and 2) the secondary teacher who is responsible for 
the classroom work of the student. In smaller schools one individual may fulfill 
both of these roles (Brolin, 1976). 

Despite emphasis on vocational programs there are still many schools who do 
not offer vocational programs for handicapped students at the secondary level, 



they are offered to only certain disability groups. Deshler (1979) reported ffcora 
a National survey of programs for learning disabled persons that only 5 percent W 
the surveyed programs -provided work/study opportunities and only 17 percent v 
focused on functional skills such fts daily living skills, personal-social skills, 
et cetera. * - 

While work/study programs have been reported to produce positive results as 
evidenced by Chaff in (1971) and Halpern (1972), a number of problems have been 
evident. These include the lack of preparation of secondary level teachers in 
vocational and career education skills (Kokaska, 1971); the lack of emphasis on 
specific job skills development which has often led to placement in jobs below the 
potential of the handicapped student (Razeghi and Davis, 1979); and the lack of 
training frv related personal, social, and living skills necessary for independent 
functioning in the community (Brolin, 1976). 

In the 1970 f s two major educational movements had impact on the continuing 

evolution of special education vocational programs:' 1) the raainstreaming 

movement; and 2) career education. As programs developed in special education in 

the J953's and 1960's they generally involved total separation of the handicapped 

students from nonhandicapped peers in a self-contained classroom. Instruction was 

given primarily from one teacher assigned to that class. Concern about the 

integration of handicapped persons into the mainstream of society has resulted in 

major Litigation and legislation requiring integration of handicapped students 

into regular schoql classes as much as possible. Resource rooms and other support 

services Jiave developed to aid -the handicapped student's participation in regular 

classes (Kirk, 1972). Emphasis has also been placed on cooperative efforts 

between vocational and special education teachers to facilitate the utilization of 

regular vocational education programs by handicapped students (Phelps, 1977). 

Career education as a major educational movement had its inception in 1971 
» 

when Sidney Marland, U. S. Commissioner of Education, emphasized the concept at a 
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National convention in Houston, Texas. A number of individuals* in special 
education have seen in this concept a way to orient the programs of the pubic 
schools to the total training needs of the adolescent handicapped student (Brolin 
and Kokaska, 1979). 

In 1974 Brolin conducted Project PRICE (Programming for the Retarded in 
Career Education) in which 22 competencies and 102 subcompetencies were identified 
as training needs for secondary level educable mentally retarded students. These 
competencies were broken down into three curriculum areas: 1) daily living 
skills; 2) personal-social skills; and 3) occupational guidance and preparation. 
Originally based on the needs of retarded individuals, Brolin expanded the focus 
to the needs of individuals with a wide variety of disabilities. He developed 
procedures by which these training needs could be adopted to provide a total 
curriculum for the secondary special education student (Brolin, 1978). 

Following this mod^l of career education, Brolin and Kokaska (1979) defined 
career education as "...the process of systematically coordinating all school, 
family, and community components together to facilitate each individual's 
potential for economic, social, and personal fulfillment." This model is 
graphically illustrated below. 




Competency-based career education model 
Source: Brolin and Kokaska (1979) 
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This emphasis on a total career^ education program had and continues to have impact 
on vocational training programs for handicapped students, as it places vocational 
training in context with all of the functional training needs of the handicapped 
individual. 

The provision, of adequate training for the secondary teacher in career and 
vocational education skills has been a primary concern of special^ educators 
interested in vocational training of handicapped persons. Clark and Oliverson 
(1973) report that programs to train secondary level special education teachers 
ar e almost nonexistent. Many individuals in the literature speak of the need to 
provide special educators specific skills in vocational and career education 
training (Schwartz, 1967; Younie, 1966; Sheperd, 1966; Sparks and Younie, 1969). 
Evans (1975) pointed out that special education departments are concerned mostly 
with younger childret^ In 1978 Gillet surveyed 125 institutions of higher 
education offering degrees in special education, and based on the results of this 
survey, concluded that the career education training needs of teachers are not 
being met. Twenty of the surveyed preservice programs offered at least one course 
in career education for handicapped persons; 10 indicated they intended to offer 
such a course in the future; 29 had no plans to do so, and 48 were undecided. 

The identification of competencies and knowledges needed by secondary special 
education personnel has been somewhat difficult as the proposed and actual roles 
of special education personnel have been numerous and ever changing. In training 
special education teachers primary emphasis has been placed not only on elementary 
school but upon training teachers as disability specialists. "This has made more 
difficult^ shift in focus to a functional training area such afc vocational 
training for a certain age range that might include individuals with a number of 
disabilities. In addition, the mainstreaming movement has placed a shift of fociis 
from the special education teacher as a resource person, and career education has 
stressed abilities needed by the special education teacher to train students in 
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occupational, personal-social, and daily living skills, as well as academic skills 

(Brolin, 1974). Those attempting to identify needed competencies and knowledges 

of secondary teachers of handicapped persons have had the extra difficulty of 

attempting to define competencies regarding teacher roles that do not often exist. 

In 1972 Melby and Regal compiled and evaluated a list of 67 competencies in 

five general areas for special education personnel. The general cpnpetency areas 

included: 1) teacher affect; 2) teacher characteristics; 3) teacher interaction 

with other school personnel; and 4) teacher relationships with parents and the 

* 

community-. j 

Competencies needed by teachers of emotionally disturbed children were 
identified by Hewitt, Bullock, and Whelan. Hewitt (1966) identified competency 
statements which hej^aced into seven categories: 1) objectivity; 2) flexibility, 
3) Structure; 4) resourcefulness; 5) social reinforcement; 6) curriculum 
expertise; and 7) intellectual model. Bullock and Whelan (1971) surveyed 47 
midwestern teachers of emotionally disturbed and socially maladjusted children 
using an 88 item checklist entitled the Teacher's Evaluation of Competencies . 
Twelve competencies were identified as very important. These competencies 
referred to general teacher skills and did^ot include competencies dealing 
specifically with vocational training. 

Mackie (1957) identified 100 competencies needed for teachers of the retarded 
that were compiled, evaluated, and ranked by a panel of experts in the field of 
mental retardation. These competencies were divided into four major areas: 1) 
understanding the characteristics of the. mentally retarded child and his place in 
society; 2) developing a* functional curriculum based on broad personal and social 
needs of the mentally^ retarded; 3) understanding and applying appropriate 
pedagogical procedures based on an understanding of the^known learning 
characteristics of the mentally retarded; and 4) selecting, developing, and using 
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appropriate instructional materials and equipment in teaching mentally retarded ' 
^hildren. 

Mackie's competencies did not include a specific focus on secondary level 

students or vocationally-oriented competencies. Hpwever by the late 1960 T s and 

l^arly 19?0 T s efforts to identify specific competencies for the secondary teacher 

dealing with the adolescent educable mentally retarded student were under way. 

Sparks and Younie (1969) reviewed the adult adjustment needs of the educable 

mentally retarded. Dinger (1971) identified 41 competencies that he felt were 

necessary for teachers of secondary level educable mentally retarded students 

which included a prevociational background in the semi-skilled and unskilled 

positions of the community. This would permit teachers to present a valid 

prevocational training experience for students. 
* 

In 1972 Brolin and Thomas completed a Federally funded study designed to 
, develop a model program for the preparation of teachers of secondary level 
educable mentally retarded students. Based upon Clark's (1971) contention that 
teacher competencies must be predicated on a prior assessment of student training 
needs, a .group of National leaders and 30 s1 prof essional and lay people identified 
90 student needs and 113 teacher competency statements. This total of 203 
statements was further synthesized into a list of 31 competencies. These 31 
competency areas consisted of four categories: 1) occupational; 2) activitieS^of 
daily living; 3) psychosocial; and 4) academic. All 31 competencies were rated as 
being highly important by 205 secondary special education teachers and 
supervisors. The results indicated that teachers thought vocational and career 
education experiences were much' more valuable *to the secondary educable mentally 
retarded student than academic experiences. The respondents indicated further 
that secondary spgcial education teachers were not receiving training in this area 
therefore the career education needs of the students were not being met (Brolin, 
1972)/ 
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Focusing more specifically on the training needs of the work/study 

coordinator, Younie and Clark (1969) identified competencies that teachers of 

work/study programs said they were lacking through' a survey of 103 work/study 

teachers in 6 states* The competency areas in which these teachers felt they 

needed' training formed three general categories: 1) inter-professi&ttal * 

relationships, 2) classroom management; a^id 3) community services* / 

t I 
Campbell (1971) at an institute for teachers of secondary educable mentall^ 

Retarded students in California, reported jon a study, implemented in 1968 which 

Revealed that teachers of those handicappep indicated that they needed to be 

skilled in the following areas: ; / 

' 1. Analyzing specific employment situations and identifying jobs that dould, 

i 

I be performed by retarded youth, malting job breakdowns, preparing job 

i 

descriptions, and transforming job requirements into an educational 
program. 

r 

2. Surveying communities for potential training stations, making contact 
with employers, and persuading employers to cooperate with the .schools' i 
work/study training progrSans. 

3. Working with persons to coon^kiate the federal civil service programs fo 
placement of mentally retarded young adults. 

4. Working with industrial welfare to coordinate on-carapus and work/study 
assignments wherein less than the minimum wage was being paid to the 
student, 

5. Evaluating occupational potential and the trainee's progress once he has 
been placed in a training situation. 

6. Conducting ongoing follov-up studies in each phase of the work/study 
program and feeding this information back into program evaluation as it 
refers to the curriculum and to program modifications. 
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Additional studies have indicated competencies nee.ded by work/study teachers. 
D'Alonzo (1974) identified 63 qualities that compose the role expectations for 
work/study coordinators. These include involvement in the community, school, 
business, and industry with primary emphasis m placement and supervision of 
secondary handicapped students in on-the-job training situations* WestKng and 
Schwartz (1978) suggested that work/study coordinators must have public relations 
skiljjS^and understand industry* so that they can successfully :>lace students in 
employment training situations. Other writers focus on specific competencies 
needed in interacting with employers (Sigler and Kokaska, 1971; Payne, ,Mercer , and 
Epstein, 1974). • # " 

3". Vocati onal Education. In 1966 the National Advisory Committee on 

: — , \ 

Vocational Education found that vocational training services for handicapped . 
persons were badly needed. Therefore the committee adopted recommendations for a 
stronger commitment c by vocational education to serve handicapped, disadvantaged, 
and other special needs populations. Subsequent legislation in 1968 and 1976 
provided a strong emphasis frcfa the Federal government on the provision of 
vocational education to handicapped persons. Set-aside funds were provided that 
were to be explicitly used to supply Vocational education services to disabled 
persons. 

Vocational education in the past was primarily identified with secondary 
public schools, although postsecondary schools have been increasingly providing a 
greater share of occupational training. Therefore, it is not surprising that 
initial efforts to provide vocational education for handicapped persons found its 
greatest emphasis at the secondary level. A wide variety of service delivery 
systems have been developed in the context of vocational education. Components of 
these programs have included vocational assessment, prevocational preparation, 
occupational exploration, on-the-job training, use of rehabilitation facilities, 
coordinated remedial education, regular vocational education classes, §nd so' on 
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(Parker, 1974) • Some programs have attempted to integrate the best features of 
vocational education, special education, and vocational rehabilitation systems 
into a program that would serve" the needs of the handicapped individual (Lake, 
1974). 

A primary issue in the development of vocational programs for handicapped 
learners has been the. question of wftether vocational programs ftyr handicapped 
persons should be set up separately from the rest of the school, or whether 
integrating handicapped students into regular vocational' classes would be best for 
v students. Many have been developed as separate programs under the rationale that 
special attention can be given to meet the special needs of the handicapped 
student, however, educational legislation, including the Education for All 

r a 

Handicapped Children Act (P.L. 94-142) and the Vocational Education Amendments of 

1976 (P.L. 94-482), has emphasized placement of the student in regular classes to 

the extent possible. This has caused a growing emphasis on developing an adequate 

system that will allow successful integration of handicapped students into regular 

vocational education classes (Dahl, 1978) • 

The Federal government has sponsored a number of projects whose aim is to 

facilitate mainst reaming of handicapped students into vocational education 

♦ 

classes. As a result a variety of techniques are being used by the public schools 
to do so. Learning counselors (Garfield and Drugo, 1979), aides to work with 
handicapped* students, special remedial and related tutoring (Parker, 1974), and 
cooperative planning with special education* (Phelps, 1977), are all being 
implemented as services to the handicapped student in the regular vocational 
classroom. Attention is <also being given to curriculum development, accessibility 
to vocational programs, agency coordination, and modification of equipment for use 
by handicapped^persons (Dahl, 1978)^. 

A prime area of concern in providing vocational education for handicapped 
students in the regular classroom is that of personnel development. A number of 
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studies (Yung, 1978; Phelps,, 1976; Holmes, 1975 ; Meers, 197.7; Brolin, 1977) have 

identified a great need for training vocational educators in skills needed to 

teach handicapped persons. A present shortage exists in preservice and inservice 

training designed to meet this need. Eight states, at latest count, are offering 

some type of special needs certification or endorsement through their universities 

« 

or State departments (Meers, 1978). In 1973 Kruppa received responses from 12§ 
colleges and universities offering industrial education programs. Of these, only 
11 indicated special preparation of their teachers in skills needed to instruct 
handicapped and disadvantaged persons (Kruppa, 1973). 

As personnel development has become a key issue, increasing attention has 
been given to identifying those competencies needed by vocational educators if 
they are to successfully integrate handicapped students into their classrooms. 
Several studies and a variety of staff development materials have provided useful 
information. Some studies have focused on the competency and knowledge needs of 
teachers in general who are teaching handicapped students in regular classes; 
others focus on competencies needed by vocational teachers working with special 

needs students. Some studies focus on specific program areas in vocational 

f 

education, such as home economics, others are more generic, while still others 

focus on a> specific disability group, the mentally retarded for example. 

By 1975 research in education had not contributed significantly to a 

scientific approach for identifying performance elements of teaching that were 

basic as criteria for determining objectives to be achieved by individuals who 

were preparing to be vocational teachers or who were in the process of 

professional improvement as vocational teachers. The lack of research to be used 

for development of curricula for vocational teacher education was emphasized by 

'» > 
the following statements made by Roserishihe (1973:28-29): 



The results of the research* to date, are best seen as providing 
suggestions for future research, not future practice. 

At present, the conclusions are not ready for translation int£ 
teacher training competencies. 

The research base for building teaching competencies is 
extremely thin. • • ; 

This lack of research on products developed by agencies other 
than colleges of education is distressing for a number of reasons. 
First, it perpetuates a familiar educational program of develop and 
disseminate and let validity lie in the eye of the beholder. 

Houston (1972) reviewed and listed the various approaches used by colleges 

and universities to identify vocational teacher competencies. All of these 

approaches were common in that they were reported or derived from what could have 

been called perceived importance. The only real variation in the approaches was a 

form of task analysis referred to by Hcruston (1972:33) as follows: 

TASK ANALYSIS: Sometimes referred to as role analysis, 
in this approach the teacher is s observed in the act of teaching. 
These observation records are then analyzed and a teacher pre- 
paration curriculum is based on that analysis. 

A study under the direction of Cotrell (1971) was generally ^recognized as the 
most comprehensive study of competencies for vocational teachers. In Cotrell's 
study, the pedagogical requirements of vocational and technical teachers were 
developed by making a career analysis which resulted in the identification of 390 
performance elements. To obtain valid information as to the pedagogical 
requirements, it was necessary to survey the teachers or incumbent workers 
themselves. Previous studies had been conducted which obtained perceptions of 
what administrators and teacher educators thought the teachers needed in the area 
of pedagogy. The user or teacher of the information (instruction) provided in the 
curriculum was not considered in most of the previous surveys. 

A very similar study to that done by Cotrell was completed by the Educational 
Persbnnel Development Consortium D under cotttract with the Department of 
Occupational Education and Technology of the Texas Education Agency. The 
rationale for this study, coordinated by Pope (1972), was based on the fact that 
the Vocational Education Amendments of 1968 do not mention any of the traditional 
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program areas; rather they spoke of the training needs of. people. One major 
thrust of this project was to identify the teaching skills' and knowledges that 
were common to all vocational programs and those which were unique to each progyara 
area in vocational-technical postsecondary programs being conducted in public 
c annum it y colleges ^in Texas. An additional objective was to assist in the 
development of a model for inservice and preservice activities.' The project 
spanned 12 months beginning July 1, 1971 through June 30, 1972. Opposition to ' 
fun^fng the study involved the fact that the reviewers, which were- the State, 
vocational program directors, felt they had a better understanding of what the 
teachers needed than the teachers themselves. Results of the study proved 
otherwise. Respondents to the study indicated they needed training in areas 
dealing with specific populations such as disadvantaged and handicapped students 
that was not in the teacher *educat ion curriculum. 

The importance of surveying teachers to assess their needs for training can 
be evidenced in a study conducted by Killer .(1971:56) which included statements 
such as: 

The adequacy of existing teacher education programs should be 
/iewed in terns of what instructors are actually doing in the 
performance of their jobs. , 

Further, Bjorkquist (1974) in a preliminary report of a vocational teacher 
education project, involving 12^ competencies being conducted at the University 
of Minnesota stated: 

For teacher education programs preparing entry-level teachers 
we need to ask' what competencies are needed to becerme a teacher 
rather than ask what competencies are possessed by an ideal 
teacher. Using the basic information available to us about what 
teachers d6, we need to identify those things they must be able 
to do. 

3jorkquist (1974) was convinced that is wa£ essential to ask teachers what 

r 

they needed in developing both preservice and inservice training programs. Other 
studies and projects conducted for identifying and listing competencies of 



teachers such as the Florida Department of Education (1973) and Terry, Thompson,, 
and Evtfns (1972), have been based^on what educators perceive teachers should be 

r 

able to do* 

« 

The vocational teacher's own perception of the importance of tasks to be 
mastered and knowledge to be learned is considered by many as the most important 
factor in determining the content of a vocational teacher education program. 
Thus, the teacher's perceptions of 'competencies (tasks) and knowledges (theory) 
necessary to teach effectively are becomming the criterion for development of the 
teacher education curriculum. However if we are to be realistic in developing an 
improved curriculum for the professional education of vocational-technical 
^teachers, it must be determined if the tasks teachers perceived they should be 
able to perform are the tasks that teachers actually perform. 

According to Lewis (1973), a different approach'to identifying competencies 
and knowledges of teachers has been used by the United States Employment . Service 
in order to write job descriptions. The job analysis process for determining 
content of instructional curriculum may be considered as bejlng^inappropr Tate for 
professional occupations by some educators. However, the following are excerpts 
from job information, obtained by job analyses, and disseminated by the United 
States Training and Employment Service (1972: 236, 243 , 270), for teachers: 

•Instructs students in one or more subjects such as English, 
mathematics , or social studies , in private , religious, or public 
secondary school (high school): 

Verbal aptitude is required to read and understand textbook 
or other literature related to the sub ject' matter taught; to lecture 
•on, discuss, and explain subject matter. . . • 

Clerical perception is required to, check accuracy of graph, 
charts, and written materials prepared as lesson aides. ... v 

The job descriptions of "teachers obtained from the identified competencies using a 

job analysis procedure are listed in the current Dictionary of Occupational ^Titles 

published by U. S. Government Printing Office, Washington, D.C. It is the 

philosophy of the United States Employment Service that jobs should be analyzed as 



they exist and that job descriptions should not be developed on the basis of //hat 

one perceives a person should be able to do in a job or occupation* In describing 

the concepts and principles of job analysis the United States Training and 

Employment Service (1972:3) stated: 

Jobs should be analyzed as they exist; therefore, each completed 
* job analysis schedule must report the job as it exists at the time of 
the analysis, not as it should exist, not as it has existed in the 
past, and not as it exists in similar establishments. 

I- 

By the Sgrae token, JLf we are to determine what knowledges are necessary for 
teachers to perform the identified tasks, we must do a needs assessment of the 
teachers as well as their administrators and teacher educators. 

The United States Air Force has used a similar but different approach to that 
of the Department of Labor for identifying the competencies (work tasks) of air 
force personnel* Th$ identified competencies are uskd by the air force for ^ 
developing curriculum and instructional materials for training purposes* In 
discussing daj^a collected by the jab inventory approach used by khe Air Force, 
Christal {1973) in a paper presented at San Diego, California, emphasized its 
merits: \ 

Finally , the fact that information is quantifiable also means 
that it can be validated and checked for stability using conventional 
statistical' techniques. 

Test-retest reliability in reporting frequency of task perfor- 
mance and length of task time has been fairly satisfactory, with mean 
coefficients of about 170. 

The task inventory method of obtainir% job information used by the Air F^orce 
collects the data directly from individuals performing the job* Respondents 
provide the job information by checking the tasks on the inventory that each 
performs and then rating each task checked in terms of relative amount of time 
spent on the task. 

To further check the reliability of the task inventory method, additional 
studies have been conducted. One of the studies conducted compared worker and 

supervisor responses to an inventory of 479 task statements. Supervisors and 

i 
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workers were divided into 94 pairs with the workers checking the task statements 



they performed and the supervisors checking the tasks. which they felt the workers 
perfohned. .Analyses of the responses by workers and supervisors resulted in the 
following conclusions reported by Hazel, Madden, and Christal (1964:78): 

1. When compared to supervisors 1 estimates, there was no 
tendency for workers to exaggerate the number or difficulty of 
tasks they perform* 

2. Task performance agreement defined by two indexes was 
higher than time-spent agreement at the. task level* 

3# Supervisors show higher agreement with workers on a 
broader or more general work level (i.e., duties), than on a 
3io re specific work level (i.e., tasks). For example, 
supervisor-worker agreement concerning distribution of 
incumbent's work time was 48 percent at the task level and 
73 percent at the duty level. 

4. With regard to supervisor-worker agreement on task 
performance, it appears that the level of agreement depends on 
the index used to measure agreement. Agreement on task 
performance was higher when computed in terras of performance or 
nonperformance of all tasKs in the inventory (90 percent), than 

_.jtfh.etL-it was computed- in terms of only those tasks checked by the 
worker or his supervisor (57 percent)* 

5. For the specialty investigated, the generally moderate 
agreement (or disagreement) found between supervisors and workers 
concerning the nature of the worker's job suggests that a super- 
visor may not know precisely what any one subordinate does' task by 
ta^k* Since there was no tendency foir workers to exaggerate the 
number or difficulty of tasks performed, the current task inventory 
procedure of collecting job information directly from workers seems 
preferable to collection of job information from supervisors. 

Another study was conducted to determine the stability of data computed from 

job inventory survey returns and reported in. consolidated job descriptions. The 

study was conducted by using, ten previously surveyed career ladders. The cases or 

grouping of jobs in each career ladder were randomly divided into halves. Job 

descriptions were computed for each of the half samples and the percentage 

performing and percentage of time spent by total group vectors for .each pair of 

job descriptions were correlated. Christal (1971:3) reported the following 

results: 

It was found that the vectors 'percent performing' and 
'percent time spent by the total group' are highly stable, even 
for relatively small samples. Split-half reliability coefficients 
were generally in the middle and upper 90' s. 



It *as concluded from the preceding studies that the job inventory method is a 
very feasible approach for collecting work-task information from large numbers at 
less cost than observation and interview methods. 

Although not based on a task or job inventory, three studies have focused on 
those competencies needed by general classroom teachers instructing handicapped 
students. Haberman (1974) evaluated the 1972 graduates from the School of 
Education, University of Wisconsin and assessed perceived needed competencies and 
knowledges. These teachers indicated needs for greater training in dealing with 
emotionally disturbed, learning disabled, and retarded students. Goldman and 
Masla (1976) identified competencies needed by regular classroom teachers to 
effectively accomodate exceptional children which included: 1) orientation of 

egular education personnel to mainstream placements of exceptional children; 

l 

2) introduction to exceptional children; 3) human relations; 4) classroom 

management in the accomodative classroom; 5) curriculum and instructional 

materials; 6) diagnosis and evaluation methods for the teacher; and 7) 

diagnostic-prescriptive teaching for the teacher. 

Rader (JL978) reported the results of a three year Dean ! s Grant */hose purpose 

was to develop and implement a preservice program to prepare teachers in: 
t • 
, 1) vocational training;" 2) industrial arts; 3) physical education and recreation; 

and 4) health. Thirteen competency areas were identified through a content 

analysis of other studies being carried on concerning Dean's Grant Projects in 

universities throughout the Nation: 1) nature of mainstreaming; 2) nature of 

handicapped persons; 3) attitudes; 4) resource and support systems; 5) learning 

styles; 6) teaching techniques; 7, curriculum; 8) communications; 9) evaluation of 

student progress; 10) learning environments; 11) administration; 12) assessing 

student needs; and 13) classroom management: Rader concludes, however, that no 

comprehensive list of competenci'es is available (Rader, 1978). 
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A variety of studies, workshops, and seminars have dealf with special needs 

t 

students in vocational programs. As early as 1966 Groves wrote about teacher 
characteristics of vocational educators who work with special needs students 
including their personal, occupational, and educational qualificati< s (Groves, 
1966). Kemp (1966) also identified, from program experience, 10 competencies 
which he considered critical for vocational teachers in successfully teaching 
special needs students . 

Ferns (1971) identified nine training needs of special needs workers in 
vocational education programs through a Statewide interview of local 
administrators, consultants, and teacher educators in Michigan. These . included : 
1) developing awareness of the specific needs of the handicapped and 
disadvantaged; 2) knowing who the handicapped and disadvantaged are, how to plan 
programs for thera, and how to accomodate them in regular programs; 3) comparison 
for and understanding of individuals; 4) knowing differences in teaching methods 
and naterials for special needs students as compared to normal students; 

5) evaluating programs; 6) adapting curricula to the open entry-open exit concept 
and the immediate feedback or reward concept; 7) developing skills in human 
relations; 8) handling potentially explosive urban situations; and 

9) understanding of the drug problem, student dissent, and racial issues. 

KTuppa (1973) identified competencies needed by industrial education teachers 
working with handicapped and disadvantaged persons to be used as a base for a 
curriculum to prepare industrial education teachers to work with special needs 
students. A jury of experts consisting of industrial education and special 
education faculty members from Trenton State College synthesized 330 competencies 
identified from three National studies. These competencies were classified into 
eight categories: 1) program development; 2) instruction; 3) knowledge of the 
' learner; 4) comrunity resources; 5) professional role and development; 

6) management; 7) personality development; and 8) guidance. 



An Ohio project in 1975 identified and validated 112 competencies necessary 
for vocational education teachers who deal with the disadvantaged and handicapped 
io special programs. The programs involved in this project were: 1) Occupational 
Work Adjustment (O.W.A.) -a cooperative program funded through the Department of 
Labor for 15 year old students; 2) Occupational Work Experience (O.W.E.) programs', 
a cooperative program for students ages 16 and older; and 3) special needs - 
special or modified vocational education programs for both disadvantaged and 
handicapped students. The identified competencies w^re validated by a respondent 
group composed of State, university, and local teacher^ personnel. The project 
results were disseminated to teacher educators in Ohio (Albright, 1975). 

In Virginia, Sheppard (1975) implemented a project which examined the 
problems, necessary competencies, and inservice needs of those individuals 
employed as vocational teachers of handicapped and disadvantaged students. 
Sixteen competencfes were rated by 107 graduate students. 

A New Hampshire study by Wenig (1975) attempted t© determine competencies 
needed by vocational education teachers to serve "nonsuccessful" students in a 
mainstreamed vocational education *p r og ram * Through a literature review, 25 
% cpmpetencies were identified and subsequently ratgd according to importance and 
need of training by 172 respondents which included special education and 
vocational education teachers, administrators , and support personnel in New 
Hampshire. Seventy six percent of those surveyed indicated that they were not 
prepared to teach the "nonsuccessf ul n student. 

Phelps (1976) conducted a study involving a formative evaluation of a series 
of 7 competency-based inservice modules dealing with the needs of secondary school 
personne^serving special needs students in vocational education. To fulfill this 
purpose the study involved three phases: evaluation of a preliminary list of 
competencies, developmental formative evaluation, and product/outcome evaluation 
of the modules. Thirty-two competencies were identified and rated as to their 



45 

importance, appropriateness for certain personnel, frequency of performance and 

need for training, by a team of 30 vocational education professionals. 

In .the same year Phelps (1976) reported on the activities of a National 

workshop o$ vocational education for special needs students that was designed and 

implemented as a team effort by te^S^ers from the vocational education and special 

education departments of the University of Illinois and the University of Kansas. 

A series of professional tasks were identified as critical for personnel involved 

t 

in vocational programs^ teaching special needs students. These tasks were placed 
into four categories: 1) assessing program and learner needs; 2) planning 
instruction; 3) implementing instruction; and 4) evaluating programs and 
instruction. 

Meers (1977) implemented a project in Nebraska designed to develop and 
evaluate pre-service and inservice models for the training of vocational teachers 
of special needs youth. Meers (1976) also identified a series of 99 competencies 
for vocational teachers of special needs students which were grouped into seven 
categories: 1) program planning; 2) curriculum development; 3) method of . 
instruction; 4) evaluation; 5) guidance; 6) human relations; and 7) management^ of 
learning and behavior. 

In 1977 Brolin implemented a study to facilitate effective career education 
programming for handicapped persons .in Missouri's secondary schools. The 
project's goals were to: 1) identify critical competencies needed by various 
types of school personnel such as counselors, special education teachers, and 
vocational education teachers, to work effectively with handicapped and / 
disadvantaged students; and 2) to develop a conceptual model for both inservice 
and preservice training programs. Teachers and counselors were asked to indicate 
which^of the 22 PRICE competencies they felt to be their responsibility, their 
past training and experience in teaching these competencies to handicapped and , 
disadvantaged students, and their perceived training needs. The results of this 



study, indicated significant training needs for vocational education teachers, 
special education teachers, and counselors • Vocational educators identified their 
training needs in areas that included vdcational assessment, individualized 
instruction, problem solving, motivation, Behavior management techniques, and the 
ability'to integrate students of various aptitudes and abilities into their 
classes. Comments received in the study reflected a *need for attitude change 
towards disadvantaged and handicapped students (Brolin, 1977). 

A study by Krantz (1977) focused on the competency needs of special needs 
coordinators in Minnesota. These individuals coordinate the vocational training 
for handicapped and disadvantaged students in Minnesota's public schools. v A list 
of 44 competency statements was developed and subsequently validated by 33 
employed coordinators. These competencies primarily focused on communication, 
coordination, and administrative competencies "rather than instructional 
■ competencies. 

While most of the surveys of competencies needed by teachers have* beei^ fairly 

structured, Sankovsky used an open-ended format to survey the problems* and 

training needs of Alabama vocational educators working with disadvantaged ai^d 

handicapped students. Key concepts and words were Identified. These were 

clustered together, and a statement was written that would include all clustered 

\ **■ \ 

'statements. Perceived training needs were analyzed by cluster and by vocational 



program area. ">4^rfc^-- overall clustered training needs'w^re identified: l)^rt land 

science of teaching special* needs persons; If development and use of special x 

K ' \ 

materials and curricula; 3) developing interpersonal skills; 4) teaching, read in 



skills: 5) information on special resource material; 6) tiaftning in motivational v 
technology; s 7) using experienced teacher's as trainers; 8) de'veiopThen^ ahd utse; of * 
individualized instructional materials; and 9) teaching math skills. Th$ ; authors 
recommend close attention to the provision of preservice as well a§ inservice 
training in the skills required to teach handicapped and disadvantaged persons. 
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Jensen (L978) Identified training needs of vocational educators working with 
specill needs students in. Project VESNIP. This project involved" several phases: 
1) a general assessment of interest in training in vocational education-special 



needs; 



2) a review of the literature to identify teacher competencies; 3) drafting 



of thi questionnaire; .4) field testing the questionnaire with vocational and 
tall education teachers^ and /5) revision of the questionnaire. 



spec 
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Yung (1978) reported on a comprehensive Arkansas project designed to develop 
>lement preservice and ' inservice teacher education programs to address the 

needs bf special needs students in vocational programs. This report gives the 

I . ' ' \ 

result^ of the initial training needs assessment. .Forty thtee competencies were 

.identijied through a review , of the literature aS being most important for 

vocational education-special needs teachers which were divided into the following 



cateeorlies: ' 1) needs assessment; 2) planning process; 3) instruction; and 4) 
| * . , \ 

•evaluation. A. questionnaire was developed^ to-a^cer tain the importance\of each 

'task and/ the confidence the teacher felt in performing the task.. A total, pf 29 

superintendents -and 317 special needs education-personnel in 36 school districts 

responded. Results indicated that both superintendents and teachers felt that; 

inservice in special needs is absolutely necessary and that -39 of the competencies 

were very important. These 39 competencies will form the basis Qt u 18 \ 

* * ♦ i 

instructional objectives for preservice and inservice . t raining to be developed by v 

the project. s 

While a number of significant studies "have dealt with special needs youth in ^ 
vocational education, the literature reVe*ls less of an emphasis on the training 
needs of vocational educators to train handicapped persons specifically. A number 
of journal articles have dealt with training techniques useful in working with 
handicapped persons (B.irkland, 1968; Flexer and Mertin, 1976; Gold, 1977). Other 
studies specifically deal with competencies needed to work with handicapped 
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persons (Brock, 1978; Ankreyka, 1976). However, for the most part studies 

<* 

concerning competencies needed to deal with special needs students are 

■ 

* nonexistent. 4 

Eads (1975) conducted a sttidy to identify competencies needed by vocational 
specialists who coordinate the education of handicapped ^students in Georgia^ 
'Secondary Level Vocational Educatiqn Awareness program. A list of; 187 
competencies were developed and ranked in order of importance by employed 

vocational specialists. * 

& * 

t t • z 

Two studies have focused on the analysis of specific competency .areas neede4 

to work }*lth handicapped persons. Krauft (1975) investigated the relationships 

•* * 

.between the attitudes of, vocational instructors towards persons with disabilities 

<• 

and* the 'vocational training completion, rate, of disabled students. No significant 

f 

v relationship between these variables was indicated, suggesting that successful 
oompletion o£ training nay h be T.ore 4ependent on student abilities and interests 
' with instructor attitudes playing a smaller Bole (Krauft, 1978). 

t 4 

Nelson (1976) studied specific competencies peeded by teachers in order to 
' 'develop valid* and effective occupational^learfiing experiences for educ^ble 
nentally retarded Students based on available diagnostic test data and 
information. A series, of teams, each composed of a vocational and special 
education teacher, a counselor or work evaluator, and raedia^ specialist from 
secondary and postsecondary schools identified problems, and needs, developed 
solutions, and tested them with educable mentally retarded students. A list pf 74 
competencies was identified and rated as to their importance as well as the 
present ability of the teachers to perform them. 

In a Florida stuciy, Andreyka (1976) identified some 90 competencies needed by 
% teachers, administrators, and supervisors serving handicapped students in Florida 
that were divided into ten categories: 1) program planning, development , and 
evaluation; 2) instructional planning; 3) teaching methods-media; 4) student 
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evaluation; 5) management; 6) guidance; 7) school-community relations; 8) student 
organizations; 9) Instructor's professional role and development; and 10) unique 
competencies • 

Two additional projects have developed a set of competencies, needed by 
vocational teachers of handicapped students. Brock (1978) describes a project;- 
originally designed to develop a training program for secondary teachers of 
educable mentally retarded persons whose goals expanded to provide training to 
vocational education teachers of the' handicapped , as well as, serving as a 
National model for training of vocational educators of handicapped persons. 
Eighteen competencies were identified from a detailed analysis of the role 
description for vocational teachers of the handicapped; performance criteria were 
created j^.and methods of training in specific competency areas were indicated. In 
Texas a handbook for vocational education teachers of the handicapped was created 
which included a lrst of competencies necessary for the vocational home economics 
teachers (Home Economics Instructional Materials Center, 1978). 

In, addition to specific competency studies, staff development materials 
provide information on what the authors of these materials felt to be important , 
information for vocational education teachers working with handicapped 

V 

individuals. Based on their competency studies Phelps and Lutz (1977) have* 
developed a book designed to help vocational and special education teachers learn 
to cooperatively plan, implement, and evaluate vocational programs for handicapped 
students. 

The American Institute for Research in the Behavioral Sciences (AIR) Has 
recently completed a series of projects funded through the Bureau of Education for 
the Handicapped resulting in three new publications/^ One project, identified 
barri/rs fco the vocational training and placement of the severely handicapped 
which have important implications for competencies .needed by vocational educators 
(Cook, 1978). In another project, a Mainstreaming Guidebook for Vocational 
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Educators Teaching the Handicapped was published tj proviie vocational education 

\ 

teachers with resource Information neede4 in order to include individuals tfith a' 
wide' variety of disabilities in' their vocational classes. The book is organized "» 

# 

around ^f our basic competency/ content areas: 1), making ready. for the handicapped 
student - attitudes and environment; 2) individual* assessment; 3) individualized 
' education plan (IEP): and A) curriculum modification (Dahl, 1978). 

Another AIR project resulted in a series of sgven modules designed for 
, . pre9ervice or inservice training called Malnstrearaing the handicapped in 

Vocational Education . The raodale subject areas were entitled: 1) Developing a 
General Understanding; 2) Developing a Positive Attitude; 3) Serving :he Mentally 
Retarded; 4) Serving the Visually Handicapped; 5) Serving the Orthopedically 
Handicapped; 6) Serving the Communication Impaired; and 7) Developing a Plan for 
Action. These modules, as well as c other staff development materials mentioned", 
spend considerable space- on giving the teacher information about different types 
, of disabilities, despite *" t:he *f act that "luch information is seldom mentioned in the 

competency lists developed by th,e various studies suraaarized above (WGisberger, 

t ' * 

' 1977). •# . • 

Xindal 1/(197 6) has developed' a series of*written and audio-visual 

instructional, units designed t,o provide voca'tio/ial teachers with knowledge and 

c * * ' ° 

* • * • a H< 

competencies needed to t each ^ hand i-capped students.. His modules stress attitude as 

well as specific information about varying disability groups. Explicit 

suggestions for modification of the vocational education program are given for 

each major disability -group. 

/ lo* .reviewing the studies just summarized a number of issues exist that make 

more difficult the task of the teacher educator who wishes -to use the competency 

llst^ as a basis £or developing a program to meet the training needs of regular 

vocatiortal educators working with handicapped persons. First, in the studies it 

./'V is difficult to 'distinguish between studies directed at vocational teachers in 
? * * ^ 

* j* 

ERIC . ; . . 6/ 



specialized, separate prograns and vocational education teachers who nignt be 
teaching handicapped students in regular classes. Somewhat different competencies 
are probably needed in these two environments. 

Secondly, the targeted groups are quite variable. Some studies focus on 
educable mentally retarded individuals, some on handicapped persons in general, 
and others dn special needs students, a tern that enconpasses both handicapped and 
disadvantaged persons. Competencies needed to teach each of these target groups 
will likely be somewhat different. 

Thirdly, the interplay between the competencies related to persons with 

•specific disabilities, proficiency levels of competency performance, and 

vocational progran related competencies na%e a detailed analysis of competencies 

complex. For instance, as the studies related to special education emphasize, 

different competencies are often needed in dealing with mentally retarded, 

emotionally disturbed, deaf students, et cetera. \dditionally the needed level of 
» 

proficiency for a given competency is often greater as the disability of an 
individual becomes nore severe. The vocational education competency studies 
previously summarized have also indicated different kinds of competencies needed 
by the various types of vocational teachers (horaeraaking vs. industrial education, 
for example). Figure 3 be'low graphically illustrates the relationship between 
levels of proficiency, disability related competencies, and vocational program 

» t V 

related competencies. 
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FIGURE 3 

Relationship between levels of proficiency, disability related 
competencies, and vocational program related competencies 

V 

While most studies attempt to find "core" competencies common to all disability 

groups and all vocational programs, this is done only at the cost of more specific 

identification of needed skills. On the other hand, defining competencies in too 

specific a manner creates an unmanageable number of competency statements. 

A. fourth difficulty might be termed a problem of language. Competency 

statements do not appear in any common format, and many different ways of saying 
i 

the sane things exist from study to study. Specialized terms used primarily in 
vocational education, special education, or vocational rehabilitation make general 
understanding of tfoe statements more difficult. 

Fifth, there has been no study on a National level concerning specific 

competencies that regular vocational education teachers need to teach handicapped 

N persons in regular classes. There hav,e been some State level studies and studies 

m 

have been implemented on a National^level dealing with competencies needed in 
teaching special needs students. A .udy assessing the present state-of-the-art 
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and training needs based on a National sample of regular vocational education 
teachers would help in clarifying training needs for teacher educators and those 
•^sponsible for personnel developments 

Lastly, studies have not differentiated those competencies needed to train 
handicapped persons from competencies already possessed by vocational teachers* 
Therefore, it is difficult to ascertain what extra training is needed, over and 
above, that normally given a vocational education teacher, to aid the vocational 
teacher in successfully instructing disabled individuals. 
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, Chapter 3 

DESIGN OF THE STUDY 

The major purpose of this project was to establish a data base-which 
identified the specific training needs of vocational education instructional 
personnel Iho serve or will be serving handicapped students. The project also had 
as one of its objectives the dissemination of the results and products of the 
needs assessment survey. The National Needs Assessment Surveys were conducted to 
obtain information for the establishment of the data base. 

METHODOLOGY 

j In order to develop a data base which would identify the specific training 
needs if vocational personnel for working with the handicapped, it was necessary 
to conduct two National Needs Assessment Surveys of vocational teachers and 
vocational teacher educators including all seven vocational instructional progran 
areas. To obtain the training needs data from the incumbent vocational educators, 
two needs assessment survey questionnaires and corresponding computer programs 
were designed to provide a discrepancy analysis between the actual performance 
level and the desired performance level of the respondents in relation to the 
identified competencies and knowledges essential to meeting the vocational 
Instructional needs of the handicapped. 

The competency and knowledge statements comprising the two surveys were 
Identified by a previous project, Personne lTrainlng Requirement s To Serve 
Handicapped Populations , ED Contract Number 300-78-0571 using a Delphi technique. 

The Delphi technique as a means of collecting data was developed by Dalkey 
and Helmer during the mid-1950' s *hile they were working with the Rand 
Corporation. The idea for the technique surfaced as the researchers noted the 
necessity of developing a method of soliciting group opinion with reliable results 
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for the purpose of forcasting future developments or events. The Delphi technique 
for data collection became popular during the 196Q's when many corporations became 
conscious of the need for long-range planning. 

Three identical questionnaires were prepared by the previous project to 
identify the ninety-six competency and knowledge statements which were used in the 
two National Needs Assessment Surveys conducted by this project. Two advisory 
committees of nine members each were selected to assist in the development of the 
questionnaires via the Delphi tec nni que. One advisory committee was 
representative of vocational educators at the State and local levels and the other 
advisory committee represented educators who had experience in working with the 
handicapped at the State r/id Local levels. 

Two sets of competency and knowledge statements were developed from a review 
of literature concerning : those needed for conducting vocational instructional 

programs excluding technical skills; and 2) those that would assist vocational 
instructors in assuring that handicapped students have equal access and 
opportunity in vocational education programs. One set of competencies and 
knowledges was reviewed by a nine-member Vocational Technical Advisory Committee; 
while the second set was reviewed by a nine-member Special Education Advisory 
Committee. A discrepancy profile was then prepared by comparing the two sets of 
competencies and knowledges. Therefore, the discrepancy profile identified the 
unique competencies and knowledges necessary for vocational teachers to instruct 
handicapped students. These unique competencies and knowledges were used as the 
basis for the three questionnaires that were developed. These three 
questionnaires were: 

1. Meeds Assessment' Survey of Vocational Teachers; 

2. Needs Assessment Survey of Vocational Teacher Educators; and 

3. Needs Assessment Survey of Vocational Administrators. 
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The three questionnaires were identical and were intended for three 
populations— vocational teachers, vocational teacher educators, and vocational 
administrators. However, only two populations were approved by the Federal 
Education Data Committee/Of fice of Management and Budget to respond to the 
questionnaires. These two populations were vocational teachers and teacher 
educators. Camera-ready copies of the two questionnaires were provided Co 

* 

Educational Innovators, Inc. to conduct the National' Needs Assessment Surveys. 

Names and addresses of the populations to be surveyed were obtained by the 
project staff from the Vocational Educational Personne' Development (VEPD) 
Coordinators from each of the fifty States and Puerto Rico. Using the names and 
addresses provided by the VEPD Coordinators, questionnaires were mailed to 1,446 
vocational teachers and 206 vocat ional teacher educators. Three follow-ups were 
conducted in order to obtain the desired number of useable returns. 

Each person receiving a copy of the questionnaire was requested to rank each 
competency and knowledge statement from one (low) to five (high) concerning their 
present performance ability. Each person in the sample population was also asked 
to rank their desired performance level for each competency/knowledge statement 
from one (low) to five (high). The two rating for each respondent for each 
competency and knowledge statement on the questionnaire was entered into the 
computer for processing. The difference between the actual and desired 
performance ability was converted to a need index. The ratings of all respondents 
for each competency and knowledge statement was adjusted to provide a need index 
for each statement for each of the respondent groups. 

# 

POPULATION 

The population for this survey consisted of vocational teachers and 
vocational teacher educators from the 50 States and Puerto Rico representing all 
seven vocational instructional program areas. It was determined, using proven 
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sampling procedures, that a sample of 384 vocational teachers would be sufficient 
for a valid needs assessment survey.^ However , a proportional, stratified sample 
of 1,446 teachers and 206 teacher educators were asked to respond to the needs 
assessment survey. , 

Using whole, round numbers, the percentage of vocational teachers per 
instructional program area was determined by dividing the number of vocational 
teachers in each program area by the total number of vocational teachers for all 
of the vocational program areas in the Nation. The size of the sample for the 
vocational teachers by program was: 1) Agriculture, 98 teachers; 2) Distributive, 
116 teachers; 3) Health Occupations, 126 teachers; 4) Hone Economics, 297 
teachers; 5) Office, 298 teachers; 6) Technical, 81 teachers; and 7) Trade and 
Industrial, 430 teachers. The size of the sample for the vocational teacher 
educators by program area was: 1) Agr iculture , 15; 2) Distributive, 14; 3) Health 
Occupations, 15; 4) Home Economics 51; 5) Office, 43; 6) Technical, 13; and Trade 
and Industrial, 54. Useable returns consisted of 622 vocational teacher 
respondents and 123 vocational teacher educator respondents. 

DATA ORGANIZATION 

An adjusted need index was computed for each competency and knowledge 
statement for the vocational teacher respondents for each of the vocational 
instructional program areas, as veil as for the teacher educator respondents for 
each of the vocational instructional-program areas. Therefore the priority lists 
for training needs for each of the vocational instructional program areas was 
prepared for both the vocational teachers and the vocational teacher educators. 
Each of the priortized lists of training needs were prepared by ranking e^ch 
competency and knowledge statenent ftom high to low by need index. 

This organization of the data is analyzed and interpreted in Chapter 5. This 
organization and presentation of the data will provide the reader with a graphic 
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description of the prioritie^of the vocational education personnel development 
needs for working with the handicapped, 

This also provided data concerning the mean of the present development level 
rating and the mean of the desired rating for each competency and knowledge 
statement for each group, as well as the weighted need index across all groups. 
The frequency and percent for both the present performance ability and the desired 
performance level was reported for each vocational program area* 
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Chapter 4 

PRESENTATION OF DATA 

The data from two groups of the survey respondents were analyzed with 
computer assistance using a discrepancy analysis program to conpute a need index 
for each of the 65 competency and 31 knowledge statements. The computer progr im 
wag designed and tested for reliability to produce con:ater generated tables for 
the 96 competency and knowledge statements. r The data on the computer generated 
tables were analyzed and arranged in order to priortize the vocational education 
personnel development training needs for working with the handJLcappejd . The 
analysis qf the data is presented in a variety of taV.<*3 to best connunicate the 
findings or results of this project— a data base tor^'e professional improvement 
or preparation of vocational education instructional personnel to work with 
mainsrreaned , handicapped students. 

*. 

LEVELS OF COMPETENCY DEVELOPMENT _ * * 

; BY TEACHER FUNCTION 

During the identification of the conpetencies considered as being unique for 
vocational instructional personnel to work with the handicapped, the competency 
and knowledge statements were categorized by teacher function. Teacher functions 
are used to classify the performance areas for the occupation of teaching. Some 
writers use the term "function" synonymously with "occupational division", and 
"performance area" when doing an occupational analysis. Courses of instruction 
for the preparation of vocational education personnel have been developed 
respectively using teacher functions. 

Comparisons of perceived levels of competency development and desired levels 
of competency development are presented in Tables 3 through 6- A comparison, by 
mean need index, of all responding vocational teacher's present level of 
competency and desired level of competency by teacher function is presented in 
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Comparison of vocational teachers present level ot competency and knowledge development with 
their desired level of competency and knowledge development by teacher function 
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Comparison of vocational teachers desired level of competency and knowledge development with the vocational 
teitcher educators desired level of program competency and knowledge development by teacher functic 



T 
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FUNCTION 
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Planning 



Program 
Management 
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4,14 
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Teacher educators desired ._level of development 
Teachers desired level ot ilevHoprfent -piiiiMiL 
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v ^»P*^8oa of vocational teacher educators present level of program competency and knowledge development' 
with their desired level of proferam competency and kn»wjedg^<frve 1 opment by teacher function 



TEACHER 
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TABLE 6 

Comparison of vocational teachers present level of competency and knowledge development with vocational 
teacher educators desired level of program competency and knowledge development by teacher function 



TEACHER 
FUNCTION 



MEAN NEED INDEX 
0 1 
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Program 
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Ovganizat ions 





2.M 
2.86 



mamBmmmBmmmmm m 4.11 

2.48 



i mmnmrnmrnn 4.11 




2.77 



4.19 



inMi i iniii i iii i ii iii Mimunnm iHmatHHH) 4.00 



2. r )() 



nmmiummm 3.93 



Treacher educators present level of competency 
Teachers desiYed level of competency * 



64 

Tab*e 3. The need for professional improvement of incumbent vocational teachers 
to-seet the needs of mainstrearaed , handicapped students can easily be observed by 
looking at the differences of -perceived levels of development. Table 3 shows that 
vocational teachers desire professional improvement concerning all teacher 
functions in order to meet the needs of the handicapped. When the needs for 
professional improvement of vocational personnel were priortized by teacher 
funct ion they 'were ranked in the following order: 

1. School and Community Relations; 

2. Student Guidance; 

3. Evaluation; 
Program Management; 

5. Instructional Planning; 

6. Instructional Implementation ; * 
Student Organizations; and 

8. Professional Role and development . 
The priortizat ion was arrived at by subtracting the vocational teachers mean need 
inde-:, present level of competency and knowledge development from their me in need 
index*, desired level of competency and knowledge developed for each of the eight 
teacher functions. 

T^ble 4 presents a comparison of the^present level of program competency and 
knou*edge development of all responding vocational teacher educators with their 
Jesir-r, level of program competency and knowledge development by teacher function. 
Table -* indicates that the greatest desired need of vocational teacher education 
pro^rans, is for the teacher function of Student Guidince. This need was derived 
as the greatest priority by subtracting the vocational teacher educators mean need 
inde \, present level of competency and knowledge development frora^their mean need 
index, desired level of competency and knowledge development for each of the eight 
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teacher : -scions . In this manner the needs for professional improvement of 
teacher education programs were ranked as follows: , 

1. Student Guidance; 

2» School /Community Relations; 

3» Instructional Planning; 

4. Evaluation; v 

5. 'Program Management; ^ 

6. Student Organizations; 

7. Instructional Implementation; and 

8. Professional Role' and Development. 

The fane:: r. of M Instruct ional Implementation had the highest level of desired 
competency and knowledge development and also the highest level of present 
competent, and knowledge development. 

3y c. -paring the desired level of competency and knowledge development for 
each teacr.er function area as provided by teachers and teacher educators and shown 
in Tables 3 and 4, Table 5 was produced. 

Table 5 shows that the desired levels of competency and knowledge development 
by. teacher function are very similar for both the responding vocational teachers 
and the responding vocational teacher educators. This similarity is most 
pronounced considering that both groups have a desire for professional improvement 
to meet the needs of the handicapped* The greatest difference in desire for 
professional improvement between vocational teachers and teacher educators was for 
the function of Student Guidance calculated at .14/ This difference was 

m 

calculated by subtracting the mean need index desire of vocational teachers, 3.97, 

from the mean need index, desire for teacher educators, 4.11. The differences in 

desire for professional improvement are priortized below beginning with the 

greatest difference: 
\ 



■r 

1. Student Guidance*"^^ .14 

2. Evaluation ^ . .12 

3. Professional Role and Development .11 

4. Program Management .09 

5. Instructional Planning , .06 
^. School/Community Relations .04 

7. Student Organizations .02 

8. Instructional Implementation .01. 

\ 

Table 6 presents a comparison of the vocational teachers mean need index, 
desired level of competency and knowledge development with the vocational teacher 
educators mean need index, present level of program cjnpetency and knowledge 
development. The greatest difference in the present level of competency and 
knowledge development in teacher education programs and the desired level of 
competency and knowledge development for the vocational teachers was for the 
teacher function of Student Guidance. The differences in current teacher 
education program offerings and teacher desires 'are priortized below beginning 
with the greatest difference. 

Student, Guidance 1.75 
School/Community Relations 1.63 
: Evaluation 1.58 
Instructional Planning 1.55 
Program Management u 1.53 

Student Organizations 1.43 
Professional Role & Development 1.42 
Instructional Implementat ion ^ 1.32 . . 

The presentatif>n of the data in Table 6 provides a strong indication of the 
need for teacher education activities to meet the desired level of development by 
the responding Vocational teachers. As the table shows, the desired level of 
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TABLE 7 



Desired level of development of all vocational teachers prior tired by need index 

B - 622 



Competency and Knowledge 
4 Statement and Number 


Need Index 


83. 


1 

How to interpret reports of other professionals 
such as psychological evaluations, etc. 


7. 48 


73.. 


Career opportunities for the handicapped student. 


7.22 


22. 


Identify and provide orientation for potential 
employers by handicapped students. 


7.11 


72. 


Knowledge of suitable job placement for 
handicapped students . 


7.07 


85. 


» 

Job requirements in oc:upations applicable to the 
handicapped . 


6.95 


91. 


Federal and state laws concerning vocational 
education, vocational rehabilitation, and special 
educat ion. 


6.94 


92. 


Causes for and results of low self-esteen for a 
handicapped individual . 


6.82 


90. 


Differing capabilities of handicapped students 
relative to the severity of their disability. 


6.78 


84. 


How to cluster and sequence related tasks 
according to* individual handicapped student's 
abilities and neeiis. 


6.73 


81. 


Methods and procedures to identify needs and 
interests of handicapped students. 


6.72' 


86. 


Sensory, physical, emotional, social, and 
cognitive states of handicapped students. 


6.71 


69. 


Knowledge of interpreting occupational aptitude 
and ability tests and inventories to ^students. 

if - * 


6.69 


71. 


Knowledge' of behavior, modification techniques concerning . 
handicapped students. 


6.57 


54. 


Use diagnostic/descriptive assessment tt>chr.i]ue<> 
for planning instruction. 

— : 1 ^ s 


6.49 
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TABLE 7 


- 




(Continued) 




Competency and Knowledge 
Statement and Number 


Need Index 


74. 


Machinery, tool and physical facility 
modifications for handicapped students. 


6.48 


19. 


Assist in developing suitable job placement for 
hand icapped students • 


6.47 


DO * 


ifnnijlpHixa of aDDrooriatfe referral sources for 
handicapped students. 


6.46 


Ik 


PhvQirpl anri sensorv limitations of handicapped 
persons. 


6.46 


79. 


Related services to provide the total quality 
ponprfQ of a oroeram for handicapped students. 


6.44 


10. 


Assist the handicapped students in viewing his/her 
accpf c And limitations realistically. 


6.43 


70. 


Knowledge of agencies to assist .handicapped 
students such as the health and welfare services, 
etc. 


• 6.43 


87. 


How to recognize students with learning problems 
in regular class. 

* 


6.42 


13. 


Counsel parents/guardians of handicapped students 
regarding? their child's vocational 

cUULaHU'if La lccl piano • 


6.41 


55. 


Identify the' services needed to increase 
handicapped students 1 chances in regular programs. 


6.39 


9. 


Assist handicapped students^ in developing social ^ 
physical , * and emotional security for future 
employment. 


6.38 


18. 
35. 


Assess the ability of the handicapped individual ' 
'to. modify his/her behavior. 

\ • ' 

Translate statements describing physical/ sensory 
limitations into statements coocerning 
instructional limitations. " . 


6.37 
6.37 


93. 


■Behavior observation skills for handicapped 
students. , 


6.36 - 
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TABLE 7 
(Continued) 



Competency and Knowledge 
Statement and Number 



Need Index 



67. Knowledge of ethical and legal standards 
appropriate for working with handicapped students. 

77 . -Procedure to sequence tasks to conform with 
learning styles, etc., of handicapped students. 

25. V:ili2e a variety of teching methods and 
techniques to provide instruction for handicapped 
students. 



test s and inventories to 



Interpret ;>ccupat iona. 
students. 

^r^oedures to nodiry jobs, 



5 3. "eve!)? an awareness of how to recognize students 
Learning problems in the regular class. 

21. \ssist parents and ocher teachers in interpreting 
^ vocational programs/services for handicapped 

aiencs . 

,23. Cooperate with appropriate agencies/groups in 
identifying career opportunities for handicapped 
students. 

80. Appropriate expectations for the -performance of 
hand i capped persons. 

40. Secure related services for handicapped students 
necessary to provide the total quality aspects of 
the program. 

"52. Utilize information obtained from related 
disciplines about the sensory, etc., abilities of 
students to progress. . • 

75. Methods/procedures to utilize resource personnel 
♦ ^related to handicapped students. 



6.33 
6.28 

t 

6.26 

6.23 
6.22 

6.22 
6.18 

f 

6.17 
6.17 

6.15 

t 

6.12 



6.11 
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(Continue) 



r- 



Competency and Knowledge 
Statement~and Number 



Need Index 



58. Determine appropriate techniques for evaluating 
the per- formance of students' with ( . specific 

handicaps, e 

« » 

42. Assist in a long-range plan ' for integrating the 
handicapped student into the vocational 
educa t ional program. 

49. Select f adapt, /or develop instructianal materials 
for use with handicapped students. 



82. 



12, 



Learner. selection of criteria ^o 
accessibility of hand-icapped students. 



assure 



Advise and counsel handicapped person relative to 
personal and professional goals; 



24; Influence «. attitudes of re^dar school 

personnel/st udents toward accepting, handicapped 

students. * . 

J 

'36.^ Sequence tasks to conform with, learning styles, 
* learning pace, and inferred learning potential, 

6^ Analyze personal and professional abilities and 
1-imitations - . in . providing instruction to 
hand icapped persons . 

61 • Conduct a comprehensive evaluation o*f the *total 
vocational progtam for needs of handicapped 
" students, * * 

»» 

37. Provide teaching, strategies/delivery systems based 
upon individual learning style's/abilities of 
students. 

31. Complete a cooperative training agreement inique 
to meeUng the needs of the individual 
handicapped. 

* 

33. Develop a procedure for* fulfilling an -indi v .dual 
instruct- ional prescription in the 
^classroom/ laboratory. ~ 



ERIC 



6.08 

t 

6.04 
6.04 
6.04 , 
6*02 

6; oi 

6 . 00 ) 



5.99 
5.94 



) 



5.94 



'5^.93 



5.92 



/ 



TAILS 7 
(Contlmurf) 







Competency and Knowledge 
Statement and Number 






Need Index 




/ 




* 







88. -Individualized education plan (IEP) for 
handicapped students, 4? . 

SO/,. Develop instructional uni'ts revolving around 
* *jo-b-specif ic concepts arid skills and 
need^s/abilit ies of handicapped. 



,41 • Modif^y adapt when necessary the tooL«, 
equipctent/facil ities/ conditions in the learning 
environment . 



34.^ Select 'cooperative training 
individual -handicapped learners. 



stat ions/' for 



20. \ss\st each handicapped student tcr' develop and 
maintain a positive self -concept . 

59. Develop behavior observation skills concerning 
handicapped students. „ # 

60^ Obtain follow-up^ information on handicapped 
students learning or graduating from school 
programs. , ^ / 



of ■ ,i^d^Vt}ualize 



56. Assist in . the development of - <irfdiVttf ualized 
education programs (IEP) for .handicapped students. 

43. ^Define - appropriate expectation^ . for 
laboratory/cooperative work performance of 
handicapped persons . 

48. Develop instructional, activities by 

clustering/sequencing related tasks according to 
student's needs. * V 

3. Use and supervise service personnel in* providing 
vocational training for handicapped persons. 

32. Modify instructional materials and equipment for 
individual handicapped learners 1 s deeds. 

44. Identify needs and interests c>f the handicapped 
student. 



5.90 

5/9/) 

/' 

/ 

4.89* 
/ 5.87 
5.86 
5.86 

5.86 
5.80 

5.76 

5.71 
" 5.70 
' 5.67 
5.65 
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XMU:7 
(Coatlsa**) 



Competency and Knowledge 
Statement and Number 



16. 



47. 



11. 



95. 

I 



15. 



46. 



85. 



39. 



66. 



45. 



94. 



27. 



96. 



17. 
* 

57. 



Assist handicapped students in developing good 
study habits related to vocational' training'. ^ 

Develop an integrated program for each handicapped 
student in* cooperation with special education 
teachers* 
' * . < * 

Assist "in identifying school vocational education 
purposes and goals for the handicapped student.' 

Leadership roles for , handicapped ^ student in 
vocational organizations. 

_ y > 
Develop two tfay communication during conferences 
with- handicapped .Students^ 

* 

Revise seleG K tion -criteria to ensure program 
accessibility for handicapped student. 

Devising flexible m -time limits based upon 
individual Yates of progress. 

Develop appropriate attitudes of non-handicapped 
student*, toward handicapped student. 

Knowledge of* barriers that have inhibited training 
• aad-lemplbyment of handicapped persons. 

Conduct parent/ teacher conferences for planning 
instructional programs. . # s 

How to integrate and actively involve handicapped" 
students into student vocational organisations. 

. Apply individual instructional prescriptions to 

all handicapped pupils in class. 

» * 

> Role and importance of student organizations in 
. the development of handicapped persons. 

Conduct a purposeful home and cowaunity visit for 
each handicapped student. 

•. • • * 

Evaluate a studet's performance according to the 
objective^ -on the individualized education plan 
HEP). . .• . 



* Need- Index 



5.62 



5.59 
5.56 
5.54 
5.53 
5.51 
5.46 
5.45 1 

a 

5.45 
5-42 
5.37 
5.& 
5.28 

5.27 a. 

5.21 



er|c 



8j 
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TAILS 7 

(Contiitn«djF 



Competency and Knowledge 
Statement, and Number 



28. Use the basic principles of 1 learning 
theory/behavior modification related to 
vocational instruction ( handicapped). 

64. , student vocational ^organizations. 

65. Provide handicapped studenti vith opportunities 
for a wide range of social experiences through 
voc. ^organizations. 

' 9 

38. Revise methods of performing tasks. 



tht> 



or 



2. Make basic r<eco*naendations to ^ ensure ' 

accessibility and safety of v f^acil/ity 
handicapped persons. 

7. proilems of the handicapped student. 



5. Maintain ethical and legal standards appropriate 
for working with handicapped students. 

4. Identify and participate in 'professional 
organizations concerned with handicapped persons. 

1.. Identify types of . barriers that have inhibited 
training and employment of handicapped persons. 

0 K 

63. Integrate/actively involve handicapped students in 
an on- going student vocational organization. * 

51. Device 'flexible time limits based upon individual 
rates of progress. 

8. Refer students with * special . problems to 
appropriate sources. 

62. Demonstrate personal , commitment concerning 
handicapped students' participation in • vocational 
' organizations. 

30. Emphasize qualities of Initiative, self-reliance, 
and' Independence with the handicapped leatsner. 

26. Demonstrate , objectively "■ and sensitivity ' . > 
__cul^raJ_jH L ffejrenc^8_j>f^^ student. 1 



Need lodes 



5.21 

• 5.17 

5.16 
5.14 s 

* 5.12 
5. '07 

4.96 

4.94 

4.94 

4.a5 

4.70 

4.41 
4.30 
4.29 



ERIC 
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• . 74 



TABLE 7 

(ContinoW) 



Competency and Knowledge 


j 


Need Index 


Statement' and Number 




>• 







29. Interact positively and naturally with the 
*hand;Lcapp6d student. 
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T- 

V 



3.61 



r 



development of the vocational teachers is much higher than tfte actual level of 
development being provided by the teacher education institutions as perceived by 
the responding vocational teacher educators* 

TRAINING~NEED' PRIORITIES 

Priorities for vocational persortnel improvement needs for working with 
mainstreamed , handicapped students are presented in Tables 7 through 15. These 
tables provide an opportunity foV the reader to observe the desired levels of 
competency aricf* knowledge deyelopmefit of the respondents of each vocational 
instructional program area. Each of these tables show the 96 competency and 
knowledge statements ranked in priority from the highest need index to the lowest 
need index. . , < s 

The need index concerning the desired level of development of vocational 
teacher respondents across all vdcational program areas for the 96 competency and 
knowledge statements rang'ed from a high of 7. 48, to a low of 3.61. The training 
priorities for the competency and knowledge statements for all program areas 
combined is presented in Table 7. Of the 96 statements, 50 percent of the 
statements had a need index ranging from 5.99*to 7.48. Statement 83 \iad the 
highest need index, 7.48, and concerned how to interpret reports of other 
professionals -such as psychological evaluations, et cetera. The lowest need 
index, 3.61, concerned competency statement 29 which was hoV to interact 

positively and naturally with the handicapped student. 

/ • <. * 

There we^e a total of 31 competency/knowledge statements from the teacher 
function of Instructional Planning on the survey questionnaire. Sixteen of these 
31 statements were rated with a* need index of 5.99 or higher on Table V. The next 
highest number of statements by f teacher function ranked in the upper 50 percentile 
on Table 7 werfe 9 statements from the teacher function of -Student Guidance. 



76 

Table 8 presents the training priorities by need index, for &ach of the 

. competency and knowledge statements of respondents of vocational agriculture 

i 

teachers. The highest need index for teachers of vocational agriculture was 6.99 

for statement number 13 dealing with counseling parents/guardians of handicapped 

« ♦ ■ 

students regarding their child's vocational education and* career plans. The 

lowest need 'index for the teachers of vocational agriculture was 2.60 for 

competency statement 62 related to demonstrating a personal commitment concerning 

handicapped students' participation in student vocational organizations. The need 

index of 2.60-was* Che lowest need index computed for all of the vocational teacher 

'I 

respondents. Only competency statement 62, shown in Table 8, had a need index 

below 3.0 ♦ There were, eight competency and knowledge statements that had a need 

index below 4*00 for the vocational agriculture teacher respondents: 

46. Revise selection criteria to ensure program accessibility for handicapped 
students. 

63.. Integrate and actively involve handicapped students into an ongoing 
student vocational organization. 

57. Evaluate a student performance according to the objectives on the 
Individualized education plan ( IEP) . 

' 29. Interact positively arjd naturally with the handicapped student*. . ^ 

% 96. Role and importance of student organizations in the development of 

handicapped persons, 
v t 

95. Leadership roles for handicapped students in vocational organizations J * 

94. How to integrate and actively involve handicapped students into student 
vocat;iorfal organizations. 

62. Demonstrate a personal commitment concerning handicapped students' 
participation in student vocational organization. 

On the priortized list for the agriculture teacher respondents, 50 percent of 

the corajtetency/knowledge statements had a need index of 4.74 'attGL higher. Fourteen 

of the forty-eight statements having ^ need index of 4.74 and higher were from the 

teacher function of Instructional Planning. m Eleven of the nineteen competency and 

knowledge statements were from the teacher* function of Instructional 
- Iraplemerftation. „ / 

ERIC Hi' . 
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-) TABLE 8 

Desired level of development of agriculture teachers priortixed by mm4 index 

1-46 



Cpmpetency and Knowledge 
Statement and Number 



13. Counsel parents/guardians of handicapped students 
regarding their child's vocational education and 
career plaffts". ^ 

12. Advise and counsel handicapped persons relative to 
:>er,sonal and professional goals. 



91 



0. 



86, 



.-ederal and State laws concerning vocational 
education, vocational rehabilitation, ' and special 

education. 

Identify and provide orientation for potential 
r-;ljvers of handicapped students. 

-.ssist handicapped students in developing social* 
pr.ysical , and emotional security needed for 
sbteining and maintaining future employment. 



Sensory, physical, emotional, social, 
cognitive states of handicapped students. 



and 



89. ,*ob requirements in^ occupations applicable to the 
handicapped. t k 

83.. How to interpret reports of other .professionals 
such as psychological evaluation, audiologists, 
ophthalomologists, et cetera, 

20. Assist each handicapped student to develop and 
* maintain a positive self-concept. 

15. Develop two-way communication during conferences 
with handicapped students. 

II. Assist in identifying school vocational edudation 
purposes and goals for the handicapped student. 

73. Career opportunities for the" handicapped- student. 

p c 

10. Assist the handicapped student in viewing his/her 
assets and limitations realistically. 

36.* Sequence' tasks to conform with learning styles, 
learning pace, and/ inferred learning potential of 
handicapped* student. 



ERLC 



Need Index 



6.99 
6.18 

6.18 
6.17 

6.13 
6.08 
6.07 

* 

6.07 

5.97 

5.94 • 

5.93 
5.91 

5.87 
5.69 
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TAKE I 



Competency and Knowledge 
Statement and Number 



Need Index 



92. 
90. 
19. 

21.' 

24. 
31. 

76. 
27. 
5,5. 

78. 
25. 

14. 
88. 
93. 



Causes for and results of low self-esteem for a 
handicapped individual. 

Differing capabilities of handicapped students 

relative- to the severity of their disability. 

Assist in developing suitable job placement for 
handicapped students. 

Assist parents and other teachers in interpreting 
vocational programs and services for the 
handicapped student. 

Influence attitudes of regular school personnel 
and nonhandicapped students toward acceptance of 
handicapped st udents • * 

Complete a cooperative training agreement unique 
to meeting the needs of the individual 
handicapped . 

Physical and sensory limitations of handicapped 
persons . 

Apply individual* instructional prescription to all 
handicapped pupils* in class. 

Identify the services needed to Increase^ 
handicapped d¥uden£6 \ chances of being successful 
in regular programs. 



Procedures to modify jobs, 

Utilize a varie.tfr of 
techniques to ^provide 
handicapped students. 



teaching methods and 
instruction for the. 



Interpret occupational tests and inventories' to 
students. 



Individual ized educat ion 
handicapped st udents. 



plan 



(IEP) 



for 



ERIC 



Behavior observation / skills for , handicapped 
students. * 



5.66 
5.66 
5.60 

5.58 

5.57 

5.56 
5.53 
5.*4-2 

5.42 
5. 41 

5.36 



5.31 
5.24 



5.24 
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TABU t 

(CoatiMrt) 



Competency and Knowledge 
Statement and Number 



18. Assess the ability of the handicapped individual 
to modify hip/her behavior. 

f 

80. Appropriate expectations^ for the performance of 
handicapped persons. 

\ 

32. Modify instructional materials and equipment for 
individual handicapped learner 1 s needs • 

84. How to cluster and sequence related tasks 
according to individual handicapped student '*s 
abilities and needs. 

23. Cooperate with appropriate agencies and groups in 
identifying caree,r, opportunities for the 
handicapped student . 

{ 4 

16. Assist . handicapped" students in developing good 
study habits related to vocational training. 

41. Modify or liapt when necessary the, tools, 
equipment, facilities, or conditions in the 
learnihg environment to meet the needs of ther 
handicapped student. 

* . 

40. Secure related services *for handicapped students 
necessary to providfe the total quality aspects of 
the program. 

44. Identify needs and Interfersts of the handicapped 
*" student* " ^ 

* ■* 

35. Transltfte v s^tements '* describing physical and^ 
sensory limitations , into statements concerning 
•instructional limitations and/or adaptations. 

17. Conduct purposeful home and community visit for 
* ^Je^ach handicapped sXudent. 

45. "Conduct parent/teacher conferences, for planning 
c instructional programs. 

58. Determine . appropriate . techniques -for evaluating 
the performance of students ., with specific 
*' handicaps. 



Need Index 



5.23 



5.18 



5.15 



5.15 



5.14 



5.12 



5.10 



5.09 



5.09 



5.05 



5.02 



5.01 



5.00 
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TABU S 

(Cotttlnl) 



Competency and Knowledge 
Statement 2nd Number 



37. Provide teaching strategies and delivery systems 
based upon , individual ^earning styles and 
abilities of handicapped student. 

a 

7. Communicate effectively with other professionals 
to solve problems of the handicapped student. 

6. Vnalvze. personal and professional abilities and 
limitations ' in providing instruction to ' 
handicapped personsu ' 



34. Select cooperative training 
individual Handicapped learners. 



stat ions 



for 



81. 



.'tllize information obtained from related 
disciplines about the' sensory, physical, 
emotional, social, and cognitive abilities of the 
student to plan progress. 

Methods - and procedures to identify needs and 
interests of handicapped students. \ 



79. 2elat.?d services to provide the total quality 

aspec:s of a program for handicapped students. 

• * 

59. Develop behavior observation skills concerning 
handicapped students • 

61. Conduct a comprehensive evaluation of the total 
vocational program as it relates to the needs of 
^ handicapped students. 

50. ' Develop instructional units revolving around job 
specific concepts and skills and the needs and 
.abilities of handicapped students. 

'30.' Emphasize qualities o'f initiative, self-reliance, 
and independence with the handicapped learner. • 

49. Select, adapt, pr develop instructional ntaferials* 
for use with handicapped students. 

L _ s 

56. Assist in the development of individualized 
« education programs. '( IEP) for handicapped students. 



9 
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Need Index 



4.99 



4.97 



4.94 



4.94' 



4.82 



4.80 



4.74 



4.66 



4.66 



4.63 



4.62 



4.56. 



4.56 



(CoattMMd) 



0 

Competency, and Knowledge 
Statement and Number 


Tn/lov 

weea inaex 


39. 


Develop appropriate attitudes of nanhandicapped 
students toward handicapped students. . 


V 

4.55 


53. 


Deve lop^ an awa reness of how to recogn ize st uden ts 
with learning problems in the regular class. 


/ 

/.55 


72. 
48. 


Knowledge of suitable job placement for t 
handicapped* student. 

Develop instructional activities by clustering and 
sequencing related tasks according to. i ndividual 
handicapped ^ students" interests, abilities, ^and 
needs. , f , 


. 4.54 

> 

4.54 


5.. 


Maintain ethical and legal standards appropriate 
for working with handicapped students. 


4.49 


74. 


,Machinery, tool and physical facility modification 
for handicapped student. 


4.49 


43.' 


Define appropriate expectations for laboratory and 
"cooperative work performance of 'handicapped- 
persons. * « " o 


4.4*8 


54. 


Use diagnostic and prescriptive .assessment 
techniques for planning instruction. 


4.49 


' 33. 


4 Develop a procedure for fulfilling an 'individual 
instructional pre script ion in the classroom., and 
laboratory situat ion. 


4.44 


38. 


Revise methods of performiong tasks. \ 


4.43 


26.^ Demonstrate objectivity and sensitivity / to 
cultural differences of handicapped student. 


4.38 


51. 


Devise flexible time limits based upon individual 
rates of progress. 


4.31 


82. 


<j 

Learner select ion of criteria to assure 
accessibility of handicapped students. 


t 

4.26 


3. 


Use and supervise gervice personnel in providing 
vocational training for handicapped persons. *° 


., 4.25 



82 



TAILS 8 

(Continued) 



Competency and Knowledge 
Statement and Number 



Need Index 



85. 



8. 



60. 



28. 



2. 



4. 



47. 



46. 



63. 



57. 



29. 



Devising flexible * time limits 
Individ ^rN^a tes of progress. 



based - upon 



Methods and ■ procedures to utilize resource 
personnel related to handicapped students. 



Refer students' with 
appropriate sources • 



special problems to 



inf orraat ion on handicapped 
or graduating from school 

barriers (t.e ., attit^dinal , 
cetera) that have, inhibited 



Obtain follow-up 
students leaving 
programs. 

Identify types of 
architectural > * et 
training and etnploynent of handicapped persons. 

Use the basic principles of learning modification 
related to vocational instruction for the 
handicapped. * ' 



Make basic recommendations 
accessibility and safety of 
hand icapped persons • 



to ensure the 
a facility for 



Identify and participate in professional 
organizations concerned with handicapped persons. 

i 

Develop an integrated program for each hkndlcapped 
student in cdoperatidn with special education 
teachers and other school personnel . 



Revise selection criteria ta ensure 
accessibility for handicapped students.. 



program 



Integrate and actively involve handicapped 
students into an ongoing m student vocational 
organization. 

Evaluate a student performance according t(? the 
objectives on the individualized education plan 
(IEE). 

Interact positively and naturally wit'h the 
handicapped student • 



9 

ERLC 



4.24 



4.20 



4.16" 



4.15 



4.09 



4.09 



4.02 



4.1&2 



4.01 



3.91 



3.83 



3.70 



3.63 



'8.i 



83 





TABU 8 






(Continued) 






Competency and Knowledge , 


1 ^ 1 




Statement and Number. 

i . , 


Need Index 








70 • 


Role and importance of student organizat ions in 






the development of handicapped persons, A 


-3.45 


7 J • 


"Leadership roles for handicapped student in 






vocational organizations. 


3.34 


9-*. 


How to integrate and actively involve handicapped 






students into student vocational organizations. 


3.31 


,62. 


Demonstrate a personal commitment concerning 
handicapped students' Dart icioation in student 






vocational organizations. 


2.60 




* 






* *> 

♦ 






« 








* 




-■»- • 




J 








«*■ 

- * .. 






* * 


•1;; 



9 

ERIC 



The training priorities for distributive education teachers are 
presented in Table 9. The desired* levels of development by need index of the 
distributive education , teachers ranged from a high 6f 8.46 to a low of 4 •45* 
There were 25 or 26 percent, -of the 96 statements that had a need index of 
7.00 and higher* Competency statement 53„ the highest priority for training, 
concetned developing an awareness of how to recognize students with learning 
.problems in the regular class. JThe lowest training priority, competency 
statement 4, dealt with identifying and participating in professional 
organizations concerned with handicapped persons. 

There were 50 percent, of the 96 competency and knowledge statements 
which had a need index of 6.55 or higher for the distributive education 
teacher respondents. Of the 48,*or 50 percent , .competency * and knowledge 
statements having af fieed index, of 6. 55. or higher, 24 were from the teacher 
function of Instructional Planning and 8 were from the teacher function of 
Instructional Implementation. 

Three of the 5 competency and knowledge statements from the teacher 

function of School/Community Relations *on the questionnaire were rated by the 

distributive education teacher respondents above the need index of 6.55. The 

3 competency and knowledge statements from the t£ach£r function of 

School/Community Relations having a need index of 6.55 and higher were: 

i * 

21°. Assist parents and other teachers in interpreting vocational 
N programs and services for the handicapped, stud'ent . 

22. Identify and provide orientation for potential employers of 
handicapped students. 

73. Career opportunities for the handicapped Student. 



. 85 



TABLE 9 



* ' 

Desired level of developaent of distributive education teachers prlortlzed by need Index 

f I - 50 3v' 



Competency and Knowledge 
Statement and Number 



53. fc Develop an awareness of how to recognize 
students with learning problems in the regular 
class** 



71, 



Knowledge of behavior Modification techniques 
concerning handicapped student's. 



teaching 



Utilize a variety o 
techniques to provide instruction 
•handicapped students. 



let hods 
for 



and 
the 



73. 



Cireer ooo >rt uni t ie> for 



the 



handle ip ^ei 



30. \pj:^pwate expectations for the performance of 
handicapped persons. 




ral sources for 



68. Knowledge of appropriate r 
handicapped student s. 



' 7. Cnnunicate effectively with other' professionals 
t/> solve problems of the handicapped student. 

81. Methods and procedures to identify needs and 
' interests of handicapped students. * • 

10. Assist the handicapped' student "in viewing 
his/her assets and limitations realistically. " 

87. How to recognize students with learning problems 
in regular class. * 

49. Select, adapt, or -develop instructional' 
materials for use with 'handicapped students. 

20. Assist each handicapped student to develop aftd* 
maintain a positive self-concept. 

58. Determine appro pria te techniques for evaluating 
the f performance of students with specific 
handicaps. 

18. Assess the ability of Jthe- Handicapped individual, 
to modify his/her beha : /iWe 



ERIC 



Q 1 



' Need Index 



8.46 



7.75 



7.67 



7. 5ft 



7. 50 



7. 45 



7.34 



7.34 



7.31 



7..31 



7.29 



7.25 



7.25 



7.24 



t 
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TABLE 9 

(Continued) 



Competency and Knowledge 
Statement and Number 



Need Index 



76. Physical and sensory, limitations of handicapped 
persons. 

32. Modify instructional materials and equipment for 
individual handicapped learner's needs. 

74. Machinery, tool, and physical facility 
p -loiif ications for handicapped students. 

90. Differing capabilities of handicapped students 
relative to the severity of their disability. 

52. Vtilize information obtained from related 
disciplines about the sensory, physical, 
emotional, social, and cognitive abilities jof 
the student to plan progress. ' 

79. Related services to provide the total quality 
aspects of a program for handicapped st-udents^ 

L 

55. Identify the services needed to indrease 
handicapped students 1 chances of being 
successful in regular programs. f 

s . 

83. How to interpret reports of other professionals 
such as psychological evaluat J.ons , audiologfsts , 
ophthalmologists, et cetera. \ 

92. Causes for and' results of low self-esteem for a 
handicapped individual. * 

54. Use diagnostic 'and prescriptive assessment * 
techniques for planning instruction. 

.43. Define appropriate expectations for laboratory 
and cooperative work performance of handicapped 
persons. < * . 

84. How to cluster and sequence related tasks 
according to individual handicapped student's 
ability a-nd needs. 

50. Develop instructional units revolving a-c^und 
job-specific concepts and skills and the deeds 
and abilities of handicapped students. 



7.23 



7.20 



7.20 



7.20 



7.16 
7.11 

7.09 

7.07 
"7.07 
7.06 

7.00 

6.98 

6.96 



9 
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TAILS 9 

(Continued) 



Competency and Knowledge 
Statement and Number 



Need Index 



22 j Identify and provide orientation for potential 

employers of handicapped students. \ . 

86. Sensbjry, physical, emotional, social, and 
cognitive states of handicapped students. 

21. Assist parents and other teachers in 
interpreting vocational programs and services 
for the handicapped student. 

44. Identify needs and interests of the handicapped 
student. 

6. Analyze personal and professional abilities and 
limitations in providing instruction to 
handicapped* persons. 

77. Procedure to -sequence tasks to conforpi with 
learning styles, learning pace*, and inferred 
learning potentiaL of handicapped students. 

♦ 

91. Federal and State laws concerning vocational 
education, and special education. 

48. Develop instructional activities by clustering 
and sequencing related tasks according to 
individual handicapped students' interests, , 
abilities, and needs. 

33. Develop a procedure for fulfilling -an individual 
instructional prescription in the tlassroom and 
„ laboratory situation. 

88. Individualized education plan (IEP) for 
handicapped students. 

69. Knowledge of interpreting occupational aptitude 
and ability tests and inventories to students. 

89. Job requirements in occupations applicable to 
the handicapped.. 

38. Revise methods of performing tasks. 



6.95 

6.93 
t 

6.87 
6.86 

6.83 

6.83 
6.82 



6.78 

6.77 

6. 74 

6.7J3 

6.69 
6.66 



0 
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TABLE 9 

(Continued) 



Competency and Knowledge 
Statement and Number 



Need Index 



57. Evaluate a student performance according to the 
objectives on the individualized education plan 
(IEP). 

59. Develop behavior observation skills concerning 
handicapped students. 

42. Assist in a long-range plan for integrating the 
handicapped student into the vocational 
educational progratri. 

9. Assist ' handicapped students in developing 
social, physical, and enotional security needed 
for obtaining and maintaining future employment. 

78. Procedures to modify jobs. " 

93. ^Behavior observation skills far handicapped 
students. 

Hi Assist in identifying school vocational 
education purposes and goals for the handicapped 
student • 

35.. Translate statements describing physical and 
sensory limitations into statements concerning 
instructional limitations and/or adaptations* 

<56. Assist in the development \>t individualized 



) 



96. 



67. 



16. 



46, 



education 
students. 



programs (IEP) for v handicapped 



Role and importance of student organizations in 
the development of handicapped persons. 

* 

Knowledge of ethical and legal standards 
appropriate for working with handicapped" 
students. 

Assist handicapped students in developing good 
study habits related to vocational training. 



Revise selection criteria to ensure 
accessibility for 4 handicapped students. 



program 



9 

ERIC 



9\) 



6.64 
6.64 

, 6.63 

6.59 
6.59 

6.57 

6.56 

6.55 

6.54 
6.48 

6.45 
6.46 
6.46 
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TABLE 9 



(Continued) 





Competency and Knowledge 
V , . Statement and Number \ 


< 


Need Index 


65. 


Provide handicapped students with opportunities 
for a wide range of social experiences through 
vocational student organizations. 




• 

6. 


37 


60. 


Obta in follow-up information on handicapped 
students leaving or graduating from school 
programs. 


- 


6. 


34 


64. 


Prepare handicapped students for leadership 
roles in student vocational organizations. 




6. 


32 


24. 


Influence atticudes of* regular school personnel 
and *nonNandica?ped stui^nts toward -acceptance of 
handicapped students. 




6. 


27 


85-. 


Devisir^ flexible . time 'limits based upon 
individual rates of progress. 




?6. 


27 


41. 


> 

Modify or adapt when* necessary the tools, 
equipment, facilities, or conditions in the 
learning environnent to neet the needs of t!he 
hand icapped student. 


• 


6. 


26 

>• 


23. 
- 


Cooperate with appropriate agencies and groups 
in identifying career opportunities for the 
handicapped student. 




6. 


25 . 


. 14. 


Interpret occupational tests and inventories to 
students. 




. 6. 


21- 


47. 


Develop an integrated program for each 
handicapped student in cooperation with special 
education teachers and other* school personnel. . 




6. 


20 


75. 


• « * • • 
Methods and procedures to utilize resource * 
personnel related to handicapped students. 




. 6. 


13 


82. 


Learner selection of criteria to assure - 
accessibility of handicapped students. 

< 






1-2 


40. 


Secure re*lated services for handicapped students 
necessary to provide the total quail ty aspects 
of the program* 1 

* 

* 


4 


• 6.07' 
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TABLE 9 

(Continued) 



Competency and Knowledge 
Statement apd Number 



Need Index 



27. 



51. 



36. 



95. 



, Apply individual instructional 4 prescription to 
all handicapped pupils in class. 

Devise flexible time limits - based upon 
individual rates of progress. 

Sequence tasks to conform wi.th learning styles, 
learning pace, and inferred learning potential 
of Handicapped students. 



Leadership roles for handicapped 
vocational organizations. 

\ 

Make basic recommendations 
accessibility and safety of 
handicapped persons. 



students in 
• \ 



to ensure the 
a facility ,for 



28. 



13. 



63.. 



61. 



19. 



15. 



39. 



Use the basic principles of learning 
modification related to vocational instruction 
for the handicapped. 

e 

"Counsel parents/guardians ' of handicapped 
students regarding their child's vocational 
education and career 01ans. 9 

Integrate, a*d actively involve handicapped 
students into an ongoing student vocational 
organization. 

Conduct a comprehensive eval uat ion of the total 
vocational program as it relates to the needs of 
handicapped students. 

Assist in developing spitable job placemen* f r 
handicapped students. 

Develop two-way communication during conf renc-^ 
with handicapped students. 

OeveJLop appropriate attitudes of nonhamh apped 
students toward handicapped students. ' 

I 



6.06 
6.06 
f 

6.04 
6.04 

6.00 

6.00 

5.81 

5.80 

5.75 
5.73 
5.72 
5.72 
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Competency and Knowledge 
Statement and Number 



Need Index 



70.^ Knowledge of 'ageqcies to assist handicapped 
U students such as the health and welfare 
i services, vocational rehabiM- tation and mental 
> health department. % 

6&. Knowledge of barriers (i.e. , attitudinal f 

V archj.tecrural, et cetera) that have inhibited 

V training and employment of handicapped persons. 

*„ 

*3. Use and supervise service personnel in providing 

v vocational training for handicapped persons. 

-45. Conduct parent/ teacher conferences for planning'" 
instructional programs. 

pl7. Conduct a purposeful home and community visit 
for each handicapped student. 

K 5. Maintain ethical and legal standards appropriate 
for working with handicapped students. 



5.71 



5.69 



5.64 



5.55 



5.43 



5.34 



8. Refer students with 
appropriate sources. 



special problems to 



| $4. Select cooperative training stations 
individual handicapped learners. 



for 



•7. Communicate effectively with other pf^iessionals 
to solve problems of the handicapped student. 

12. Advise and counsel handicapped persons relative 
to personal and pwfessional goals. 

30. Emphasize qualities of initiative, 

, self-reliance, * and independence with the 
handicapped learner. 

62. Demonstrate a personal commitment concerning 
handicapped students? participation in student 
vocational organizations. 

94. How to integrate and actively involve 
handicapped students into student yocatlonal 
organizations. 



5.34 



5.33 



5.30 



5.25 



5.25 ' 



b.17 



5.17 
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TABU 9 



(Continued) 











Statement and Number 


Need Index ^ 


31. 


c 

Complete a cooperative training agreement unique 


* 




tO fllGP ti I\P fhf> nppH<; of fhp i nH i \r i H iia 1 

iutc i-l UCCUo Ul LUG 1 UUJ. V lUUol 




• 


handicapped • 


SI? 


26. 


Demonstrate objectivity and sensitivity to 






cultural differences of handicapped students. 


4.80 


29. 


Interact positively and naturally with the 






handicapped student. 


4.69 


4. 


1. UC 11 L J. L j dUU pdL L ILljJdLC J. 11 ^ pi Uicbo lOUol 






organizations concerned with ' handicapped 






persons. 


"4.45 




y 


4 














A 
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Table 10 presents the priorities for the responding health occupations 
teachers. The vocational program area of health occupations teachers had 
the highest need index of all the seven vocational instructional program 
areas. Knowledge statement 89 dealing with job requirements in occupations 
applicable to the handicapped, had a need. index of 8.94. The lowest need 
index recorded for the health occupations teacher respondents was 4.23 for 
competency statement numb t er 29. Competency statement 29 concerned 
interacting positively and naturally with the handicapped student. 

Of the 96 competency and knowledge statements on the questionnaire, 48, 
or 50 percent, of the statements were rated by the health occupations 
teachers with a need index of 6.80 or higher. Of the 48 competency and 
knowledge statements rated by the health occupations teacher respondents 
having a need index of 6.80 and higher, 20 of the statements* were from the^ 
teacher function of Instructional Planning, and 9 were from the function of 
Instructional Implementation. All 5 of the competency and knowledge 
statements on the questionnaire and shown below, from the teacher function of 
School/Community Relations were rated by the health occupational teacher 
respondents witha need index of b.80 or higher: 

21. Assist parents and other teachers in interpreting vocational 
programs and services for the handicapped student. 

22. Identify and provide orientation for potential employers of 
students.- 



23. Cooperate with appropriate agencies and groupsxin identifying 
career opportunities for the handicapped student>v^ 

24. Influence attitudes of regular school personnel and nor^liandicapped 
students' toward acceptance of handicapped students. 

7 3. Career opportunities for the handicapped students. 
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TABLE 10 

Desired level of development of health occupation* teachers priortized by need Index 





1 - 65 






Competency and Knowledge 
' Statement and Number 


Need Index 




89. 


Job requirements in occupations appl icable to 

the handicapped. 1 


Q Q /• 




73. 


Career opportuni t ies for the handicapped • T 
student. 


0 • J 7 




91. 


Federal and State laws concerning ^vocational 
education, vocational rehabilitation, and 
special education. 


8.57 




72'. 


Knowledge of suitable job placement for 
handicapped stud^ts. 


ft 11 

0 • Jl 






lientifv and provide orientation for potential 
enoLjver- of harii-apped ^tuduits. . 


O . - £. 




61.. 


Conduct a comprehensive evaluation of the total 

vocational progran as it relates to the needs of 

handicapped studfents. 
» 


8.00 


* 


69. 


Knowledge of interpreting occupational' aptitude 
and ability tests and inventories to students. 


7.99 


* 


/u. • 


t jr 

*KnQwledge of agencies to assist handicapped 
students such as the health and welfare 
services, vocational rehabilitation, and mental 
health department. 


' 7 Q/i 




19. 


Assist in developing suitable job placement for 
. handicapped students. 


7.92 




47. 


Develop an • integrated. program tor each 
hand icapped student in coopera t ion with special 
education teachers and other school personnel. 


7 81 




31. 


Complete a cooperative training agreement unique 
to meeting th6 needs of ( the individual 
handicapped. 


7.80 


\ 


54. 


Use diagnostic and prescriptive assessment 
techniques for planning instruction. 


7.71 




68. 


Knowledge of appropriate referral sources for 
handicapped students. % 


7.68 


o 
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« 


* * 

* 


• 


i 
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(Continued)^ 








Competency and Knowledge 
Statement and Number 


Need Index 

> 




84. 


How to cluster and sequence' related tasks 
according to individual handicapped student's 
abilities and needs. 




*• 

^ 7.62 




.82: 


. Learner selection of criteria to assure 
accessibility of handicapped students. 




7.bl 




79. 


Related services to provide the total qual't. 
aspects of a program for handicapped student . 




/.,5b 




34. 


Select cooperative training stations fo» 
individual handicapped learners. • 




. 50 




35. 


Translate statements* describing phv^ira ,*n 
sensory limitations into statements *oiu^rniig 
instructional limitations and/or adapts* io/i$. 




7.50 




53. 

4 


Develop an awareness of now to recognize 
students with learning problems in the regular 
cl^ss. . w 


V 


7.47 




14. 


Interpret occupational tests and inventories to 
students. 




7.45 \ 




58. 


Determine appropriate techniques ' for evaluating . 
the performance of students with specific / 
handicaps. , / 




< 

7 Ul 

n. v 


> 


86. 


Sensory, physical, emotional, social, ancf 
cognitive states of handicapped students, / 




>• 

7.3> 




23. 


Cooperate with appropriate agencies and groups 
in identifying career opportunities for the 
handicapped student. 


* 


< 

7 .35 




40. 


Secure . related services for. handicapped students 
necessary to provide the total quality aspects 
of the program. 




7.29 




46. 


Revise selection criteria to ensure program 
accessibility for handicapped students. 


\ 






74. 


Machinery, tool, and physical facility 
modifications for hand J capped students. 




7.23 . 
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uni 10 

(Contlaoatf) 



/ 



Competency afod Knowledge 
Statement and Number 



55. 



75. 



71. 



81. 



87. 



50. 



45. 



4,9. 



56. 



21. 



24. 



25. 



Identify the .services needed to increase 
handicapped students' chances of being 
successful in regular programs. 

Methods and procedures to utilize resource 
personnel related to handicapped students. 

Knowledge of behavior modification .techniques 
concerning handicapped students. 

Methods and procedures to identify needs and 
interests of handicapped students. 

How to recognize students with learning problems 
in regular class. 

Develop instructional units .revolving around 
job-specific concepts- and skills and the needs 
"and abilities of handicapped students. 

Develop instructional activities by ^ustering * 
and sequencing related tasks according to 
individual J handicapped . students 1 interests, 
abilities, and needs. * " . 

■* i 
Select, adapt, or develop instructional 
materials for use with handicapped students. 

Assist in the development of individualized 
education programs (IEP) for Handicapped 
students. f t 

Assist parents and other teachers in 
interpreting vocational programs and services 
for the handicapped student. 

Influence attitudes of regular school personnel 
and nonhandicapped students toward acceptance of 
handicapped students. 

Utilize a variety of peaching methods and 
techniques to provide instruction for the 
handicapped students. 



9 

ERLC 



Need Index 



7.21 



7.21 



7.15 



7.13 



7.13 



7.05 



7.04 



7.02 



7.01 



7.00 



7.00 



7.00 



107 
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TABLE 10 
' (Continued) 



Competency and Knowledge 
Statement $nd Number 



Need Index 



83. How to interpret repo'rts of other professionals 
such as psychological evaluations, audiologists, 
ophthalomologists, et cetera. 

42. Assist in a long-range plan for integrating the 
handicapped student into the vocational 
educational program. 

37. Provide teaching strategies and delivery systems 
based upon individual learning styles arfd 
abilities of handicapped students. 

45. Conduct parent/ teacher conferences for planning 
* iustruc t iona] programs. 

32. Modify instructional materials and equipment for 
individual handicapped learner.' s needs. 

77. Procedure tb sequence tasks to conforn* with 
learning styles, learning pace, and inferred 
learning potential of handicapped students. 

16. Assist handicapped students in developing go&d 
study habits related to vocational training.- 

13. Counsel parents/guardians of handicapped 
students regarding their child's vocational 
education and career plans. 

60. Obtain follow-up information on handicapped 
students leaving or graduating from school 
• programs. 

95. Leadership roles for handicapped students tn 
voca t ional organi za t i'ons . 

33. Develop a procedure for fulfilling an individual 
instructional prescription in the classroom and 
laboratory situati ut. 

43. Define appropriate expectations for laboratory 
and cooperative work performance of nand ic^pped 
persons. 



85. Devising flexible time Limits 
individual rAp ga nf nrogress t 



h<<sed 



'Of 
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6.94 



6.93 



6.87 



6.86 



6.85 



6.85 



6.84 



6.83 



6.80 



. 6.80 



6.70 



6.6'7 



6.65 



O 
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TAILS 10 

(Continoed) \ 



' ^Competency and Knowledge 

Statement and Number * 


^Jeed Index 


67. 


Knowledge of ethical and legal * standards 
appropriate for working with handicapped 
students* 


*> 

6.64 


78. 


Procedures to modify jobs. 


6.64 


52. 


Utilize information obtained" from t'eLated 
disciplines about the sensory, physical, ' 
emotional, social, and cognitive abilities of / 
the student to plan progress. 


6.58 ' 


94. 

• 


How to integrate and actively involve 
handicapped students into student vocational # 
-organizations. ' 


6.57 


10. 


Assist the handicapped student in viewing 
his/her assets and limitations realistically. 


6.49 


18'. 


Assess the ability of the handicapped individual 
•to modify his/her behavior. . v 


6.49 


57. 


Evaluate a student performance according to the 
objectives on the individualized education plan 
(IEP). _ 4 


- 6.44 


80. 


Appropriate expectations for the performance of 

handicapped- pe^Sfbns. 

/ 


- 6.40 


51. 


Devise flexible time limits based upon 
individual rates of progress. 


6.39 


38. 


Revise methods of performing tasks. * * m 


6.38 


11. 


Assist in identifying ^^chool vocational 
education purposes and goals for the handicapped 
student* v 


6.35 ' 


59. 


Develop behavior observation skills concerning 
handicapped students. 


6.30 


17. 


Conduct a purposeful home and community visit 
for ♦•ac»» handicapped student. 


6.27 




Prepare handicapped * studetfts for leadership * 
r oles in student vora: > '<al organizations. 


6J25 
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TABLE 10 
(Continued) 


t 


Competen9y and Knowledge 
Statement and Number 

% 


Need Index 


39. 


Develop appropriate attitudes of nonhandicapped 
st'udents toward handicapped students. f 


6.24 


27. 


Apply individual irtstruc tional prescription to 
all handicapped pupils in Qlass. 


6.22 


28. 


Use the basic principles of x learning 
modification jrelated to vocational instruction 
for t'he handicapped. 


. 6.22 


66. 


Knowledge of barriers (i.e., 1 attitudinal, 
architectural,* et cetera) :hat fihve inhibited 
•training— and employment of handicapaed persons. 


6.20 


76. 


Physical and sensory limitations oA handicapped 
persons. 


6.14 


15. 


Develop two-way communication during conferences 
with handicapped students. 


. 6.10 


3. 


Use and supervise service personnel in providing 
vocational training for handicapped persons. 


6.09 . 


20. 


Assist each handicapped student to # develop and 
maintain a positive self-concept. 


6.01 


96* 


Role and importance of student organizations in 
the development of handicapped persons. 


5.96 


A 


An A 1 V7P np rcnna! a nH nrnf acc 'nnal ^ k ■! 1 4 t- -t a o ~ n A 
t\na.xy£txz L bUllal dllU piUL c bblUllal aDlll tlcS anG 

limitations in providing instruction to 
handicapped persons. 


5.94 


9. 


Assist * handicapped students in enveloping 
social , physical , and emotional security needed 
for obtaining and maintaining future employment. 


5.94 


4. 


Identify .and participate in professional 
organizations concerned with handicapped 
persons. 


5.84 


. 44. 


Identify needs and interests of the handicapped 
student. 


5.80 
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TABLE 10 
(Continued) 



Competency and Knowledge 
Statement and Number 



Need Index 



63. 



62. 



65. 



7. 



Advise and counsel handicapped persons relative 
to personal and professional goals. 

Integrate and actively involve handicapped 
students into, an 'ongoing student vocational 
organization. 

Demonstrate a personal commitment concerning 
handicapped students 1 participation in student 
vocational organizations. 

Provide handicapped students with opportunities 
for a wide range of social -Experiences throug ■ 
vocational student organizations. 

Communicate effectively .with other professionals 
to solve problems of the handicapped student. 



8. 



30. 



^efer students with 
appropriate sources. 



special problems to 



26. 



29. 



Emphasize qualities of initiative, 

„s e ; 1 f^re li a nce^ a nd i . nd ejpe ride nc e wit h the 

handicapped learner. 

Make basic recommendations to ensure the 
accessibility and safety of a facility for 
\handicapped persons. 

Demonstrate objectivity and sensitivity to 
cultural differences of handicapped students. 

Identify types of barriers (i.e., attitudinal, 
architectural, et cetera) that have inhibited 
training and employment of handicapped persons. 

Maintain ethical and legaJ standards appropriate 
for working with handicapped students. 

Interact positively and naturally *'ith the 
handicapped student. ' 



5.68 



5.59 . 



5.57 



5.45 



5.36 



5.15 



4.98 



4.90 



4.67 



4.38 



4.28 



4.23 
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The training* priorities of the 142 responding home economics teachers 
are presented in, Table 11, The highest need index for the home* economics 
teachers was 8^17 and the lowest need index was 3.29. ; The 8.17 need index 
dealt with competency statement 83 which was how to interpret reports of 
other professionals such as psychological evaluations, audiologists , 
ophthalomologists, et cetera. The lowest need index, 3.29 concerned 
interacting, positively and naturally with the handicapped student. 

Fifty percent d of the competency and knowledge statements of the home 
economics teacher respondents had a need index of 6.27 and higher. None of 
the 7 competency and knowledge statements from the teacher function of 
Student Organization were rat^d by the home economics teacher respondents as 
having a need index as high as 6.27. ) 

The 48 competency and knowledge statements having a need index of 6.27 
or higher as rated by the home economics teacher respondents were 
distributed among 7 of 'the 8, teacher functions^as follows; 1) 14 were from 
Instructional Planning; 2) 11 were from Instructional Implementation; 3) 10 # 
were from the teacher function of Student Guidance; 4) 6 were from the 
function of Professinal Role and Development; 5) 4 were froin, . 
School /Community Relations; 6) 2 were from Programs Management; and 7) l'was 
from the teacher function of Evaluation. Only 2 of the statements in Table 
11 had a need index below 4.00. These two competency statements were: 

30. Emphasize qualities of initiative, self-reliance, and independence 
with the handicapped learner. 

29. Interact positively and naturally with the handicapped student. 



4 
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'TABLE 11 



Desired level of development of hone economic* teachers prlortlsed by need Index 

I - 142 



Competency and Knpwledge 
Statement and Number 

\ 

•%» 


• » >- » 
Need Index 


83. 


How to interpret reports of other professionals 
such as psychological evaluations, audiologists, 
ophtjialomologists, et cetera. 


8.17 


72. 


> 

Knowledge of suitable Job placement for 
•handicapped student. 


8.04 


18. 


Assess the abil i ty of the Handicapped indiv tdual 
to modify his/her behavior. 


7.78 


73. 


Career * oppor t uni t ies for the handica pped 
students. 


• 7:63 


22 . 


Identify and provide ' orientation 'for po-i'enti^, 
employers of handicapped students. 


' 7.57 


69. 


Knowledge of interpreting occupational aptitude 
and ability tests anc\ inventories to students. 


7.39 


14. 


Interpret occupational tests and inventories to 
students. 


7.25 


9. 


Assist handicapped students in developing 
social, physical, and emotional security needed 
for obtaining and maintaining future employment. fc 


7.18 


8b. 


Sensory , phys ical , emotional , social , and 
cognitive states of handicapped students. 


7.16 




Machinery; tool, and physical facility 
modifications for handicapped students. 


• 

'7.15 


1M. 


Assist the handicapped student in viewing 
his/her assets and limitations realistically. 


7.14 


89. 


Job requirements in occupations applicable to 
the handicapped • 


7.14 


90. 


Differing capabilit ies of handicapped students 
relative to the severity of their disability. 


7.14 


13. 


Counsel parents/guardians of handicapped 
students regarding their ;hild 's vocat ional 
education and career plans. * 

• 


7.10 




TAILS 11 



(Continued) 



'- 


• . Competency and Knowledge . , . 

Statement and Number 


Need Index 

• 




92. 


Causes for .and results of low self-esteem for a 
handicapped individual. ^ . 


7.08 




84. 


How to cluster and sequence related tasks 
according to individual handicapped student's 
abilities and needs. 

« 


7.03 




33. 


Develop a procedure for fulfilling an individual 
instructional prescription in che classroom and 
laboratory situation. v „ 


6.98 




36. 


Sequence tasks to confom witM lear ling styles, 
learning, pace, and inferred learning potential 
of handicapped students. 


6.95 




67. 


Knowledge of ethical and legal standards 
appropriate for working with handicapped 
students. 


6.94 




71. 


Knowledge of behavior modification techniques 
concerning handicapped students. 


6.93 




19. 


Assist in developing suitable job placement for 
handicapped students. 


6.92 




40. 


Secure related services for handicapped students 
necessary to provide the total quality aspects 
of the program. 


6.88 




77. 


Procedure to sequence tasks to conform with 
learning styles, learning pace, and inferred 
learning potential of handicapped students.' 


6.83 




78. 


Procedures to modify jobs. 


6.81 




79. 


Related services to provide the total quality 
aspects of a program for handicapped students. 


6.81 




3. 


Use and supervise service personnel in providing 
vocational training for handicapped persons. 


6.80 




"6. 


Physical ind sensory limitations of handicapped 

persons ♦ 


6.78 
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TABLE 11 

(Continued) • 



Competency and Knowledge 
Statement and Number 



Need Index 



35. 



91. 



21. 



55. 



1. 



70. 



Translate statements • describing physical and 
seifsory limitations into statements' concerning 
instructional limitations and/ or adaptations* 

Federal and State laws concerning vocational 
education , voca tional rehabil ita t ion , and 
special educat ion. 

Assist parents . and other teachers " in 
interpreting vocational programs and services 
for the handicapped student. 

Identify the services needed to increase 
handicapped students' chances of -being 
successful in regular programs. - , 

Methods , and procedures Ij Identify needs and 
interests of handicapped students. 

Knowledge of agencies -to assist handicapped 
students such as the health and welfare 
services, vocational rehabilitation, and mental 
health department. 



54. 
23. 

75. 
58. 

93. 
6. 



Use . , diagnostic and prescriptive 
techniques for planning instruction. 



assessment 



Cooperate with appropriate agencies and groups 
in identifying, career opportunities for the 
* handicapped - student. 

Methods and procedures to utilize resource 
personnel related to handicapped students. 

Determine appropriate techniques for evaluating 

the performance of students with specific 

handicaps. 
* 

Behavior observation skills for handicapped 
students. 

Analyze personal and professional abilities and 
Limitations in providing instruction to 
handicapped persons, » 



6.76 



6.75 



6.7b 



6.68 



6.68 



6.63 



6.62 



6.59 



6.59 



6.58 



6.57 



6.56 



mc 
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TABLE 11 
(Continued) 



Competency and Knowledge 

Statement and Number «~ 


Need Index 


80. 


Appropriate expectations for the performance of 
handicapped persons • 


6.56 


31. 


Complete a cooperative training agreement unique 
to meeting the needs of ..the individual 
handicapped . 


6.54 


12. 


Advise and counsel handicapped persons relative 
to personal and professional goals. 


" 6.52 


" 68. 


Knowledge of appropriate referral sources for 
handicapped students. 


6.49 


53. 


Develop an awareness of how to recognize 
students with learning problems in the regular 
class. ; * • 


6.33 


2. 


Make basic recommendations to jensure the 
accessibility, and safety of a facility for 
handicapped persons • 


6.32 


42. 


Assist in a long-range plan for integrating the 
handicapped student into the vocational 
educational program. 


6.30 


-37. 


Provide teaching strategies and delivery systems 
based upon individual . learning styles and 
abilities of handicapped students. 


6.28 


27. 


Apply individual instructional prescription to 
all handicapped pupils inclass. 


6.27 


25. 


Utilize a variety of teaching methods and 
techniques * to provide instruction for the 
handicapped students. • 


6.26 


24. 


Influence att itudes of regular school personnel 
and nonhandicapped students toward acdeptance of 
handicapped students. 


6.22 


34. 


t 

Select cooperative training stations for 
individual handicapped learners. \ 


"6.22 


87. 


How to recognize students with learning problems 
in regular lass. 


6.22 



TABLE 11 

(Continued) 



* 

Competency and Knowledge 

Statement and Number ^ 


Need Index 


82. 


Learner selection of criteria to assure 
accessibility of handicapped students . 


6.17 




riouiry lnsLruc cxonax luatcriaib aiiu cuuiuuicin* jlul 
individual handicapped learner's needs. 


6.05 


50. • 


Develop, instructional units revolving around 
job- specific concepts and skills and the needs 
ana aDiiiLies or nanai<-.<ippcu bLuaciiLo* 


6.03 


41. 


Modify or adapt when necessary the tools, 
equipment, ^facilities, or conditions in the 

1 a a m i no pnui r^nnonT f n m& & F f VlP nPPn S of t hp 

1 Cd L 11 lilt CUV L L KJ UulC 11 L. LU lUCCl *• HC llv^v^VJ^ \J i wuc 

hand t ca p pe d s t ud e n t . 


> 

6.02 


1 

1 • 


THpnt"ifv t vnp q nf Har'ripr** »p» attitudinal 

lUCllL li J> L YI/C9 KJ *. uQL L 1CL O \ i. • C • , a l» L J. L UU 1. Itu X , 

architectural, et cetera) that have inhibited 

Itai" -L U5 dUQ ClU U X *J jr mc lit. Ul lla UU lua ppcu 

persons. ; • 


5.98 


52. 


Utilize information obtained from related 

A i cr 1 n1 1 npQ ;i hmi r F hp ipn<?nrv nhv^ical 

U 1 OL 1 kl J» 9 U UUUL CUC 3C119UL ¥ ^ piijr oxv«ax } 

emotional, social, and cognitive abilities of 
the student to plan progress. 


J 

5.98 


66. 


Knowledge of barriers (i .e . , attitudinal , 
architectural, et cetera) that have inhibited 
training and employment of handicapped persons. 


5.98 


15. 


Develop two-way communication during conferences 
with handicapped students. 


5.96 


38. 


Revise methods of performing tasks. 


■ 5.96 


57. 


Evaluate a student performance according to the 
objectives on the individualized education plan 
(IEP). 


5.96 


59. 


Develop behavior observation skills concerning 
handicapped students. 


5.87 


16. 


Assist handicapped students in developing good 
study habits related to vocational training. 


5.85 



o 

ERIC 
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TABLE 11 



(Con tinned) 



Competency and Knowledge 
Statement and Number 



Need Index 



39. Develop appropriate attitudes of nonhandicapped 
students toward handicapped students. 



28. 



61, 



56. 



64. 



48. 



94. 



65. 



47. 



Use the basic principles of learning 
modification related to vocational instruction 
for the handicapped. 

Conduct a comprehensive evaluation of the total 
vocational program as it relates to the needs of 
handicapped students. «■ 4 



Assist in 

education 

studeats. 



the development 
programs ( IEP) 



of individuali zed 
for harnd icapped 



Prepare handicapped students for leadership 
roles in student vocational organizations. 

Develop instructional activities by clustering 
and sequencing related tasks according to 
individual handicapped students' interests, 
abilities, and needs. 

How to integrate and actively involve 
handicapped students into student vocational 
organizations. . • 

i ' , 

Provide handicapped students with opportunities 
for a wide ( range of social experiences through 
vocational student organizations. 

Develop an integrated program • for each 
handicapped student in cooperation with special 
education teachers and other school' personnel. 



7. Communicate effectively with other professionals 
to. solve problems of the handicapped student. 



4. Identify and 
organizations 
persons. 



participate in 
concerned with 



professional 
ha ndicapped 



20. Assist each handicapped student to develop and 
maintain a positive self-ponce^t. 



ERIC 



5.81 



5.79 



5.79 



5.75 



5,. 56 



5.48 



5.46 



5.33 



• 5.23 



5.22 



5.18 



5.12 



11 
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yCABLE 11 
(Continued) 



1 

Competency and Knowledge 


\ 




Statement and Nuntber 




Need Index 



.4 



8. 



46. 



26. 



51, 



63. 



62. 



30. 



29. 



Reefer students with 
appropriate sources. 



special problems to 



Revise ' selection- criteria to ensure program 
accessibility for handicapped' students. 

.demonstrate objectivity and . sensitivity to 
cultural^ differences of handicapped students. 



Devise flexible time liniits 
individual rates of progress. 



based upon 



Integrate* and actively involve handicapped 
students into an ongoing student vocational 
organization. 

Demonstrate a persona] commitment concerning 
handicapped students'participation in student 
vocat ional organizations. 

Emphasize , qualities of initiative, 1 

s£lf-reliance, and independence with the 
handicapped learner. 

Interact positively and naturally with the 
handicapped student. 



ERIC 



11J 



5.09 



5.09 



5.08 



>.89 



>.86 



3.47 



3.29 
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Table 12 presents the training priorities for each competency and 
knowledge statement for the office education teacher respondents. Forty 
percent of the. competency and knowledge statements for 'the office education 
respondents had a need index between 6.00 and 6. '96. The highest need index 
was 7.47 and the lowest need index was 3.44. The highest need index was f?r 
statement 83 dealing with how to interpret reports of other professionals 
such as psychological evaluations, audiologists, ophthalmologists , et cetera. 
The lowest need index concerned competency statement 1 which cdftqerned 
identifying types of barriers (i.e., attitudinal, architectural, *et Cfe^era) 
that have inhibited training and employment of handicapped per softs. ^ There x 
were 5 corapet^ojs^ and knowledge statements* with a need index of 7.02 and 
higher. These 5 competency statements included statement 83 previously 
described plus: 

92. Causes for and 'results of low self-esteem for a handicapped 
individual. 

89. Job requirements in occupations applicable to the handicapped. 

81. Methods and procedures to identify needs and interests of 
handicapped students • 

73. Career opportunities for the handicapped student. 

Fifty percent, or 48, of the 96 competency and knowledge statements on 
the survey questionnaire were rated with a need index of 5.96 or higher by 
the responding offite education teachers . Of these 48 competency and 
knowledge staten^epts having a need index of 5.96 or higher, 20 were from the 
teacher function of Instructional Implementation, 7 were from the function of 
Student Guidance, and 5 were from the teacher function of Professional Role 
and bevelopraent. The 20 competency and knowledge statements related to 
Instructional Planning constituted 64.5 percent of the total competency and 
knowledge statements in the upper 50 pe'rcent pn the survey questionnaire. 
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TABLE 12 



Desired level of development of office education teachers priortired by need index 

I - 138 



Competency and Knowledge • 
Statement and Number 


Need Index 


83. 


How to i n Tprnrp r rpnnr t~ q of /-» t- h o r- r \>-^Pr 1 r'r' i <-> 

llw " w ^ lULCipiCL LCpUL LD Ul UlIlCL DrOIcbS 100310 

such as psychological evaluations, audiologists , 
ophthalmologists, et cetera. 


7.47 


M mm « 


v^ciu&eb l ur anu resuics or ipw seit esteem tor a 
handicapped individual. * » 


: 7.*2i / 


89. 


ouj l ctju i l eiaeuLs in occupac ions- applicable to 
the handicapped. / 


I 

7.18 


81. 


Methods land procedures to identify needs and 
incerebts or handicapped students. 


7.13 


73. 


. Tiroer onportuni t ies for the handicapped 


7.02 


91. 


Federal and State laws concerning vocational 
LuutdLiuu, vocac lonai renaoii icac ion, and 
special education. 


6.96 


22. 


iut:.iLLiv diia proviue orientation ror potential 
employers of handicapped students. 

j , 


/ 6.95 . 


34. 


Mow ' to cluster and sequence related tasks 
dccuLULfig lo inaiviaual nancicapped student s 
abilities and needs. 


6.93 




Use diagnostic and prescriptive assessment * 
techniques for planning ins true t i<A. 


6.92 


90. 


* . ■* 
Differing capabili t ies of handicapped students 
relative to the severity of thejLr disability. 


6.92 


76. 


Physical and sensory limitations of handicapped 
persons. 


6.84 


9. 


Assist handicapped students in developing 
social, physical, and emotional security needed 
for obtaining r and maintaining future employment. 


6.80 


87. 


How to recognize students wi'th learning problems 
in regular class. 


6.76 


• 74. 


Machinery, tool and physical facility 
nodif ications for handicapped students. 


6.74 



ERIC 
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TABLE 12 * 


• 


J 


(Continued) 




'(Competency and Knowledge 
Statement and Number 


Need Indejc" 


42. 


Assist in a long-ta^ge plan for integrating the 
handicapped studentN. into , the vocational 
educational program. 


.6.73 


55. 


■# 

Identify -*he services needed to increase 
handicapped students chances of being 
successful in regular programs. 


6.73 


79. 


Related services to provide the total quality * 
aspects of a program for handicapped students. 


6.70 


86. 


Sensory, - physical, emotibnal , social, and 
Cognitive states of handicapped students. 


6.70 


49. 


v . . . , 
Select, adapt or de-;c.^ instructional 

materials for use with handicaoped students. 


6 ; .69 


.72. 


Knowledge of suitable job placement ' for 
handicapped students. 


6.69 


43. 


w 

Define appropriate expectations for laboratory* / 
and cooperative work performance of handicapped 
persons. 


6^53 


19. 


Assist in developing suitable job placement for 
handicapped students . 


" 6.49 


85. 

* 


Devising flexible time limits based upon 
individual rates of progress. 


6.49 


68. 


Knowledge of appropriate referral source for 
handicapped students. 


> 

6.49 


80. 


Appropriate expectations for the performance of 
handicapped persons. 


> 

6.48 


78. 


* * * 
Procedures to modify jobs-. 


6.45 


93. 
» 


Behavior observat ion skills for handicapped 
.students. 


6.43 ' 


i 

10. 


* 

Assist the handicapped student in viewing 
his/her assets and, 1 imitations realistically. 


6.39 


71. 


Knowledge of behavior modification techniques 
concerning handicapped stw1e n ts. 


6.39 



o 

ERJ.C 
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TABUS 12 






(Continued) 




♦ Competency and Knowledge 
\^ Statement and Number 


- 

Need Index 


25. 


Utilize a^variety of teaching methods' , and , 
techniques to provide instruction for the 
handicapped students • 


6.36 


70. 


Knowledge of agenc ies to ass ist hand icapped 
students such as the he^l^h and welfare 
services , vocational rehabilitat ion, and mental 
health department. 


,'6.36 


77. 


Procedure to sequence tasks to conform with 
learning styles, learning pace, and inferred 
learning potential of handicapped students* 


6.33 


67. 


Knowledge of pthica 1 and legal standard* 
appropriate for working -*i ch handicapped 
students* 


6.28 


23. 


* 

Cooperate with appropriate -agencies , ntf groupi. 
in identifying career opportunities t' i the 
handicapped student. 


6.25 


88. 


Individualized a education plan (1EP S foi 
handicapped students. 


6.2A 


15. 


Translate statements describing physical and 
sensory limitations into statements concerning 
instructional limitations and/or adaptations. 


6.23 


34. 


Select cooperative training stations for 
individual handicapped learners. 


6.22 


58. 


Determine appropriate techniques for evaluating 
the performance ^ of students with specific 
handicaps. 

S 


6.18 


69. 


Knowledge of interpreting occupational aptitudt 
and ability tests and inventories to students. 


6.15 


52. 


Utilize, information obtained from related 
disciplines about the sensory, physical., 
emotional < social, and cognitive abilitJps 
the student to plan progress. 


6.10 


19. 


'Develop behavior observation skills, c»>K«rn. ig 
handicapped students. 


6.10 • 
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TABLE 12 
(Continued) 



Competency and Knowledge 
Statement and Number 



44. Identify needs and interests of the handicapped 
student. 

6. Analyze personal and professional abilities and 
limitations in providing instruction to 
handicapped persons. 

37. Provide teaching strategies, and delivery systems 
based upon, individual learning styles and 
abilities of handicapped students. 

41. Modify or adapt when necessary the totfls, 

equipnent, facilities, or conditions in the 

learniag environment to meet the needs of the 
handicapped student. 

95. Leadership roles for handicapped . students .in 
vocational organizations . 
«» 

36. Sequence tasks to conform with /learning styles, 
learning pace, and * inferred learning potential 
of "handicapped students. 

20. 'Assist each handicapped student to develop and 
maintain a positive self -concept; 

82. Learner selection of criteria to j assure 
accessibility of handicapped, students. 

18. Assess the ability of the handicapped individual 
to modify his/her behavior. 

13. Counsel parents/guardians of handicapped 
students regarding 1 their child's vocational 
education and career plans. 

50. Develop instructional units revolving " around 
.job-specific concepts and skills and the needs 
and abilities of handicapped students. 

12. Advise and counsel handicapped persons relative 
to 1 personal and professional^ goals . 

i 

' 32. Modify instructional material§T~artd equipment for t 
individual handicapped learner's needs. 



Need Index 



6.07 



6.06 



6.04 



6.04 



6.00 



5.97 



5.96 



5.96 



5.91 



5.90 



5.88 



5.86 



5.85 



9 
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TABLE 12 
(Continued) 



Competency and Knowledge 
Statement and Number 



Need Index 



75. 



46. 



53. 



56. 



94. 

14. 
96. 
33. 

2i. 

31. 

48. 



Methods and procedures to utilize resource 
personnel related to handicapped students. 

Revise selection criter ia to ensure program 
accessibility for handicapped students. 

Develop an awareness of how to recognize 
students with learning problems in the regular 
clas^ • 

Assist in the development ,of individualized 
education programs (IEP) for handicapped 
students. 

Influence attitudes of regular school personnel 
and nonViandicapped students toward acceptance of 
handicapped students. 

How to integrate and actively involve 
handicapped studentsr into student vocational 
organizations. \ 

Interpret occupational tests and inventories to 
students. 

- \ 

Role and importance oft student organizations in 
the development of hand reap ped persons • 

Develop a procedure for fulfilling an individual 
instructional prescription \in the classroom and 
laboratory situation. 

Assist parents ' and other teachers iif 
interpreting vocat ional programs and services 
for the handicapped student. 

Complete a cooperative training! agreement unique 
to meeting the needs of / the individual 
handicapped . 

Develop instructional activities by clustering 
and sequenc ing related tasks according to 
individual handicapped students 1 interests > 
abilities, and needs. 



5.85 



5.83 



5.81 



5.80 



5.79 



5.77 



5.75 



5.71 



5.68 



5.65 



5.59 



5.56 
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TABLE 12 
(Continued) 



Competency and Knowledge 
Statement and Number 



10. Assist the handicapped . student in viewing 
his/her assets and limitations realistically. 

40. Secure related services for handicapped students 
necessary to provide the total quality aspects 
of the program. * 

47. Develop an integrated program for each 
handicapped student in cooperation with special 
education teachers and other school personnel. 

60. Obtain follow-up information on handicapped 
students leaving or graduating from school 
programs. 

39. Develop appropriate attitudes of nonhandicapped 
students toward handicapped students. 

15. fieve^lop two-way communication during conferences 
with handicapped students. 

\ 

3. Use' and supervise service personnel in providing 
vocational training for handicapped persons. 

27. Apply individual instructional prescription to 
all handicapped pupils in class. | * 



11. Assist in identifying school 



vocational 



education purposes and goals for the handicapped 
• student. j 

65. Provide handicapped students with opportunities 
for a wide range of social experiences through 
vocational student organiza* Ions. 

66. Knowledge of barriers (i.e., attitudinal,* 
architectural, et cetera) that h^ve inhibited 
training and employment of handicapbed persons. 

64. Prepare handicapped students for leadership 



roles in student vocational organiza 

61. ^Conduct a comprehensive evaluation 
vocational program as it relates to 
handicappe3 students. 



tlons. 

of the total 
the needs of 



ERIC 



Need Index 



5.54 

' 5.50 

5.48 

5.48 
r 5.39 
5.34. *• 

f 

5.32 



4 

5.32 



5.27 
5.23 
5.21 

s.ii 

5.14 
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TABLE 12 
(Continued) 



Competency and Knowledge 
Statement and Number 



61. Conduct a comprehensive evaluation of the total 
vocat ional program as it relates to the needs of 
handicapped students. 

57. Evaluate a student performance according to the 
■ objectives on the individualized education plan 
(IEP). 

L6. Assist handicapped students in developing good 
study habits related to vocational training. 

7. Communicate effectively with other professionals 
to solve problems of the handicapped student. 

28. Use the basic principles of learning 
modification related to vocational instruction 
for the handicapped. 

63. Integrate and actively involve handicapped 
students into an ongoing student vocational 
organization. 

4. Identify and participate in professional 
organ izat ions concerned with handicapped 
persons. 

5. Maintain ethical and legal standards appropriate 
for working with handicapped students. ' * 

51. Devise flexible time limits based upon 
individual rates of progress. 

38. Revise methods of performing tasks. 

1. Identify types of barriers (i.e., attitudinal, 
architectural, et cetera) that have inhibited 
training and employment of handicapped persons. 

30. Emphasize qualities of initiative, 

self-reliance, and independence with the 
handicapped learner. 

2. Make basic recommendations to ensure , the 
accessibility and safety of a facility for 
handicapped persons. 



Need Index 



5.14 

5.10 
5.09 

5.08 

5.06 

5.05 

4.99 

4.93 

4.88 
4.74 

4.60 
4.59 
4.50 
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TABLE 12 
(Continued) 



Competency and Knowledge 
Statement and Number 



8. Refer students with special problems to 
appropriate sources • 

i 

62. Demonstrate a personal commitment concerning 
handicapped students' participation in student 
vocational organizations. 

17. Conduct a purposeful hone and community visit 
for each handicapped student. 

26. Demonstrate objectivity and sensitivity to 
cultural differ- 
ences of handicapped students. 

29. Interact positively and naturally with the 
handicapped student. 



ERLC 
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Need Index 



4.Jt 



4.25 



4.05 



3.86 



3.44 



The training priorities for each competency and knowledge statement for 
the technical teacher respondents is presented in Table 13. There was a 
range between a high need index of 8*36 to a low need index of 2.83 for the 
vocational technical teacher respondents* . Knowledge statement number 93 
dealing with Federal and State laws concerning vocational education, 
vocational rehabilitation, and special education had a need index of 8.36. 
Thirty four of the competency and knowledge statements were in a range 
between a need index of 5.01 and 5.97. Eighteen of the competency and 
knowledge statements were in a range between a need index of 4.00 and a need 
index of 4.93. The only competency statement with a need index below 3.00 
was statement number~29 which was interact positively and naturally with the. 
handicapped student. 

The technical teacher respondents rated 50 percent of the 96 competency 
and knowledge statements on the questionnaire with a need index of 5.59 or 
higher. Forty eight competency and knowledge statements constituting 50 
percent rated with a need index of 5.59 or higher by the technical teacher 
respondents were from .the following teacher functions: 

Instructional Planning — 22 competency and knowledge statements 
Student Guidance — 8 competency and knowledge statements 
Instructional Implementation — 5 competency and knowledge statements 

Professional Role and Development — 3 competency and knowledge statements 

s 

School/Community Relations — 3 competency and knowledge statements 

Evaluation — 3 competency and knowledge statements 

Program Management — 2 competency and knowledge statements. 
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TABLE 13 



Desired level of development of technical teachers prlortlzed by need index 

N - 35 



91. 



73. 



90. 



72. 



63. 



33. 



70. 



92. 



81. 



93. 



86. 



13. 



79. 



Competency and Knowledge 
Statement and Number 



Federal and State laws concerning vocational 
education, vocational rehabilitation, ' and 
special education. 

Career opportunities for the handicapped 
student. 

Differing capabilities of handicapped students 
relative to the severity of their disability. 

Knowledge of suitable job placenent ../or 
handicapped students. 

Obtain follow-up information on handicapped 
students leaving or graduating fron school 
prograns. 

How :o interpret reports of other professionals 
such as psychological evaluations, audiologists, 
opht sinologists, et cetera. 

Knowledge of agencies to assist handicapped 
students such as the health and welfare 
services, vocational rehabilitation, and mental 
hea 1th de par t ment . 

Causes for and results of low self-esteem for a 
handicapped individual . 

Mehtpds/and procedures to identify needs and 
interests of handicapped tudents. 

Behavior observation skills for handicapped 
students. 

Sensory, physical, emotional, social, and 

cognitive states of handicapped students. 

Counsel parents/guardians of handic'apped 
students regarding their child's vocational 
education and career plans. 

Related services to provide the total quality 
aspects of a program for handicapped students. 



< 



9 

ERIC 



Need Index 



8.36 



7.65 



7.65 



7.31 



7.26 



7.06 



7.03 



7.00 



6.99 



6.95 



6.93 



6.92 



6.87 
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TABLE 13 

(Continued) 



Competency and Knowledge 
Statement and Number 



Need Index 



76. Physical and sensory limitations of handicapped 
persons/ 

14. Interpret occupational tests and inventor ies » to 
students. 

19. Assist in developing suitable job placement for 
handicapped students. 

78. Procedures to nodify jobs. 

68. Knovledege :>f appropri *te ' re ferral sources for 
handicapped students. 

5-*. Use diagnostic and prescriptive assessment 
techniques f:>r planning instruction. v 

52. Utilize information obtained from related 
disciplines about the sensoVy, physical, 
emotional, social, and cognitive abilities of 
the student to plan progress. 

75. Methods and procedures to utilize resource 
personnel related to handicapped students. 

58. Determine appropriate techniques for evaluating 
the performance of students with specific 
handicaps • 

74. Machinery, tool, and physical facility 
modifications for handicapped students. 

89. Jcfb requirements in occupations applicable to 
the handicapped. 

94. How to integrate and actively involve 
handicapped students into student vocat ional 
organizations. 

87. How to recognize students with learning problems 
in regular class. 

61. Conduct a comprehensive evaluation of t'\* tjtal 
vocational program as it relates to the vo<U >r 
handicapped students. 



6.80 

6.69 

6.61 
6.58 

6.57 
6.52 



6/5- 



6.47 



6.42 



6.41 



6.40 



6.36 



6.35 



6.34 
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TABLE 13 



(Continued) 



Competency and Knowledge 
Statement and Number 


Need Index 


67. 


Knowledge * of ethical and legal standards 
appropriate for working with handicapped 
students. J 


6.29 


53. 


Develop an awareness of how to recognize, 
students with ^earning problems in the regular 
class. 


6.26 


47. 


^- 

Develop an integrated program for each 
handicapped student in cooperation with special 
'education teachers and other school personnel. 


6.19 


71. 


Knowledge of behavior nodification technique^ 
concerning handicapped students. 


6.18 


77. 


Procedure to sequence tasks to confom with 
learning styles, learning pace, and inferred 
learning potential of handicapped students. 


6.15 


6. 


Analyze personal and professional abilities anJ 
limitations in providing instruction to 
handicapped persons. 


6.14 


25. 


Utilize a variety of teaching methods and 
techniques to provide instruction for the 
handicapped students. 


6.09 


69. 


Knowledge of interpreting occupational apt itude 
and ability tasks and inventories to students. 


5.97' 


oz • 


9 
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accessibility of handicapped students. * * ' 


5.97 


84. 


How to cluster and sequence related tasks 
-According to individual handicapped student 1 s 
abilitiesand needs. 


5.91 


44.^ 


Identify needs and interests of the handicapped 
student. 


V 5.83 


59. 


Develop behavior observat ion skills c<»f. **rn ' 
handicapped students. 


5.79 


80. 


Appropriate expectations for the perf or i 
handicapped persons. 


5.79 
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TABLE 13 
(Continued) 



Competency and Knowledge 
Statement and Number 



Need Index 



24. 



12. 



22. 



55. 



• 0. 



88. 



i8. 



49. 



10. 



20. 



16. 



56. 



3. 



Influence attitudes of regular school personnel 
and nonhand icapped students toward acceptance of 
handicapped students. 

Advise and counsel handicapped persons re lat^ve 
to personal and professional goals. 

Identify and provide orients: -jn for potential 
employers of handicapped st ude ■ * . 



to increase 
of being 



Identify the k se^ices needed 
handicapped students' chances 
successful in regular programs. 

Secure related services for handicapped students 
necessary to provide the total quality aspects 
of the program • 



Individualized ed uca t ion 
handicapped students. 



plan 



(IEP)' 



for 



Develop instructional activities by clustering 
and sequencing related tasks according to 
individual handi- capped students 1 interests, 
abil ities, and needs . 

Select , adapt , or develop instruct ional 
materials for use with handicapped students. 

Assist the hand icapped student in viewing 
his/her assets and limitations realistically. 

Assist each handicapped student to develop and 
maintain a positive self-concept. 

Assist handicapped students in developing good 
study habits related to vocational training. 



Assist in 
educat ion 
student *= . 



the development 
programs (IEP) 



of individualized 
for handicapped 



r refine ippropriite expectations fjr Laboratory 
aid >*> >erat * work performance of handicapped 



5.78 



5.74 



5.72 



5.66 



5.62 



5.62 



5.59 



5.58> 



5.54 



5.53 



5.48 



5.48 



s.;5 



er|c 
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TABTjK 13 






V uonc muea ) 




Competency and Knowledge 
Statement and Number 

i 


Need Index 


37. 


Provide teaching strategies and delivery systems 
based upon individual learning styles and 
abilities of, handicapped students,. 


5.41 


35. 


Translate statements describing physical and 
sensory 'limitations into statements* concerning, 
instructional limitations' and/ or adaptations. 


5.40 


21. 


Assist parents and other teachers in 
interpreting vocational programs * and services 
for the handicapped student. " r 


5.36 


46. 


Revise selection criteria to 1 ensCire program 
accessibility for handicapped students. 


5.33 


23. 


Cooperate with appropriate agencies and groups * 
<in identifying career opportunities for the 
Handicapped student. t - ' 


5.32 


18. 


Assess the ability of the handicapped individual 
to modify his/her behavior. 


5.28 


9. 


Assist handicapped students in developing 
social, physical, and emotional security needed 
for obtaining and maintaining future employment.* 


5.25 


42. 


Assist in a long-range plan for integrating the 
handicapped student into the vocational 
educational program. 


5.21 


17. 


C O HQ lift" P nJlfnnQpFlll Y\ nm P> a n A r* r\m mnn{ Mr . . 4 <s 4 *- 
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for each handicapped student. 


5.20 


15. 


Develop two-way communication during- conferences 
with handicapped .students. 


c 

5.16 


31. 


Complete a cooperative training agreement unique 
to meeting the needs of the individual 
handicapped • ' > . 


5. II 


34. 


Select cooperative training stations for 
individual handicapped learners. 


5. II 


57. 


Evaluate a student performan e according to the 
objectives^ on the individualized education plan 
(TEP). 


5. II 
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TABLE 13 
(Continued) 





1 

Competency and Knowledge 
Statement and Number 




Need Index 


11 . 


* Assist in identifying school . vocatidnal 
educa t ion purposes and goals for the hand icapped 
student. 


• 


5.04 


3. 


Use and supervise service personnel in providing 1 
vocational training for handicapped persons. 


> 


' 5.01 


33. 


Develop a procedure for fulfilling^ an individual 
ins true- t ional prescript ion in the classroom 
and laboratory situation. 




4.93 


36. 


Sequence tasks to conform with learning styles, 
learning pace, ani inferred learning poten; ia' 
of handicapped students. 




4.92- , 


85. 


devising flexible time limits based upon 
individual rates of progress* 


- 


• ; 4^92 


41. 


Modify or adapt when necessary the tools, 
equipment, facilities, or conditions in the 
learning environment to meet the needs of the 
handicapped student. 

> 




1 

■ ,4.89 , 


96. 


Role and importance of student organi zat ions in 
the development of handicapped persons. 




A ."85* 




Provide handicapped students with opportunities 
for 4 wide range of social experiences through 
vocat ional student organizations. 


- 


'.0 

4.76 


64. 


* * * 
Prepare handicapped students for leacte^ship 
roles in student vocational organizations. 

✓ 




.4.67 


32. 


Modify instructional materials- and equipment ^for 
individual handicapped learner's needs. 


V 


4.66 ' 


45. 


Conduct parent/ teacher conferences for planning 
instruc- tj^nal programs. 




4.61 


39. 


Develop appropriate attitudes of. nonhandicapped . 

students toward handiqapped students. 

* 




4.46 


66. 


Knowledge of barriers (i.e., attitudinal ,' 
architectural, et cetera) that have inhibited 
training and employment of handicapped persons. 




< 

* 

. 4.46 
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TABLE 13 


V/ 




(Continued) 






Competency and Knowledge 
Statement and Number 


• 

Need Index 




38. 


Revise* methods of performing tasks. 


4.42 , 




63.' 


Integrate- and actively involve ' handicapped 
students into an ongoing student vocational 
organization. 


4.40 


• 


23. 


Use the basic principles of ( Learning 
modification relafed to vocational instruction 
for the handicapped. 


4.33 




> 

5. 


* 

Maintain ethicaL and Legal, standards appropriate 
for working with handicapped students. 


4.29 




' L. 


identify types of barriers (i.e., attitudinal, ^ 
architectural, et cetera) that have inhibited 
training and employment of handicapped persons. 


4.28 




.62. 


Demonstrate a personal commitment Concerning 
handicapped students* jfiKTtidipation in student 
vocation^L organizations.^®^ 


4.25 




30. 


Emphasize /quaLities initiative, 
seLf-reliance, and indepeml^e with the 
handicapped learner. * 


,4.00 




5L. . 


Devise fLexibLe \time limits based 1 upon 
Individual rates of. progress. 


3.91 




8. 


k^fer students * with special problems to 
appropriate" sources. ' 


3.83 




2. 


Make , basic recommendations to ensure the 4 I 
accessibiLity Ind safety of a facility j 1 
handicapped persons. ' 


3.77 


* 


• 4. 


Identify and r participate in professional 
drganizatiops* concerned • with handicapped 
persons. \ 


3.73 




27. 


AppLy individual instructional prescription to * * 
aLL handi- capped pupiLs in class. 


3.73 




7. 


Communicate ef feet iveLy with other prof essionaLs 
to solve • probLems of the handicapped student. 


3.50 
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TABLE 13 

(Continued) 


V 


4 — 

Competency and Knowledge 
Statement and Number 


Need Index 


2fcw^Demonstrate objectivity and sensitivity to 
cultural differences of handicapped students. 


3.02 


29. Interact positively and naturally with the 
handicapped student. 


2.83 






- 




\ 








t 








t 

A 
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The training priorities of the trade and industry teacher respondents 
are presented in Table 14 • The highest need index was 7.73 and the lowest 
need index was 3. 57. The 7 • 7 3 need index concerned competency statement 83 
'which was how to interpret reports of other professionals such as 
psychological evaluations, audioTogists, ophthalmologists, et cetera* The 
lowest need index, statement 29, was interact positively arid naturally with 
the handicapped student. There were 52 competency and knowledge^ statements 
.between a need index of 5.03 and 5.99. Eighteen of the statements had a need 
index below 4.99. Twenty-two of the statements had a need index range from 
6.00 to 6.72. 

-"Fifty percent, or 48, of the 96 competency and knowledge statements on 
, the survey questionnaire had a need index of 5.56 or higher for the trade and 
industry teacher respondents. The trade and industry teachers were the only 
responding group which had all of the competency and knowledge statements 
from the teacher functions of Program Management and Evaluation in the upper 
50th percentile. The other competency and knowledge statements in the upper 
50th percentile and having a need index of 5.56 QX Mghei: included: 1) 15 
statements from the teacher function of Instructional Planning; 2) 11 
statements from the teacher function of Instructional Planning; 3) 11 
statements from the teacher function of Student Guidance; 4) 7 statements 
from the teacher function of Instructional Implementation; 5) 5 from the 
function of School/Community Relations; and 6) 4 from the function of 
Professional Role and Development. 
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TABLE 14 



Desired level of development of trade and industry teachers priortized by need index 

I - 169 



Competency and Knowledge 
Statement and Number 

* 


Need Index 


83. 


How to interpret reports of other professionals 
such as psychological evaluations , audiologists , 
ophthalnologists , et cetera. 


- 

7.73 


22. 


Identify and provide orientation for potential 
employers of handicapped students. 


7*04 


73. 


Career opportunities for the handicapped student. 


6.72 


81. 


Methods and procedures to identify needs and 
interests of handicapped students. 


6.59 


84. 


Mow cluster and sequence related tasks 
according to individual handicapped student's 
abilities and needs. 


6.51 


69. 


Knowledge* of interpreting occupational aptitude 
and ability tests and inventories to students. 


6.50 


72. 


Knowledge of suitable job placement foi^ 
hand icapped students . 


6.47 


91. 


Federal and State laws concerning vocational 
education, vocational rehabilitat ion, and special 
education. 


6.40 


61. 


Conduct a comprehensive evaluation of the total 
vocational program as it relates to the needs of 
handicapped students. 


6.38 


89. 


• 

Job requirements in occupa tions appl icable to the • 
handicapped. 


6.30 


35. 


Translate statements describing physical and 
sensory limitations into statements concerning 
instructional limitations and/or ^adaptations. 


* 

O . LI 


71. 


Knowledge of behavior iv sgiodif ication techniques 
concerning handicapped students. 


6.26 


19. 


Assist In developing suLcable job. placement for 
handi:apped students. J 


6.21 



1LU 
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TABLE 14 



(Continued) 



Competency and Knowledge 
Statement and Number 


Need Index 


92. 


Causes for and results of low self-esteem for a 






hand icapped i nd i v idual » 


6.21 


12. 


Advise and counsel handicapped persons relative to 






personal and profess ional goals . > 


6.15 




How to recognize students with learning" problems 






in regular class. 


6.15 






w 


40. 


Secure related services for handicapped students 






necessary to provide the total quabity aspects of 






the progran. 


6.13 


86. 


Sensorv, jV»sical, emotional, social , and * 






cognitive stacks of handicapped students. 


6.13 


52. 


T 

w Utilize information obtained from related 






disriolin^s aHoiiT rhp spnsorv nhv<?irAl 






eaotional, social, and cognitive abilities of the 






student to plan progress. > 


6.11 


68. 


MIU "lCUgc \J i a^L.upi laic LClCLLal OUULICO i UL 






hflnm ^ flnnpH ct*iiHont*c 

liauuiL appcu 9 LUUCULdt 


6.0.9 


60. 


Obtain follow-up infonuat ion on hand icapped 






*? t \lA P *^ f *5 1 Pflv f n<> nr praH np f "f f rr»m enhnn! 
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6.03 








13. 


Counsel parents/guardians of handicapped students 






regarding their child's vocational education and 






career plans. 


6.02 


75. 


Methods and procedures to utilize resource 






personnel rei Ued to handicapped students. 


6.01 


70. 


Knowledge of agencies to assist handicapped 






students such ds the health and welfare services, 


A 




yocational rehabilitation and mental health 




department. 


6.00 


21, 


Assist parents and othei teachers in interpreting 






vocational pi ogr^ns ,uid services for the 






handicapped student . 


5.99 

» 
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TABLE 14 



(Continued) 



Competency and Knowledge 
Statement and Number 


Nppd Index 


90 • 


Dlrrerlng capabilities ot nanalcappea students 
relative to the severity of their disability. 


5.99 


$ 


Use diagnostic and prescriptive assessment 
techniques for planning instruction. 


5.96 


67 . 


Knowledge of ethical and legal standards 
appropriate for working *>£i-th handicapped 
students. 


5.96 


93. 


Behavior observation skills for handicapped 
students. « 


5.96 


82. 


Learner ■ selection of- ( crLeri^ to assure 
accessibility of handicapped st H-»nts. 


5.95 


10. 


Assist the handicapped student in viewing his/her 5 
assets and limitations realistically. ^ 


5.92 


20. 


Assist each handicapped student to develop and 
maintain a positive self-concept. 


5.92 


76. 


Physical and sensory limitations of handicapped 
pe r sons « 


5.92 


18. 


As'sess the ability of the handicapped individual 
co inoaiiy nis/ ner oenavior. 


5.85 


9. 


Assist handicapped students in developing social, 
physical, and emotional security needed for 
obtaining and, maintaining future employment* 


5.80 


74. 


Machinery, tool, and physical facility 
oodif icat ions for handicapped students. 


5.80 


77. 


Procedure to sequence tasks tQ conform with 
learning styles, learning pace, and .inferred 
learning potential of handicapped students. 


5.80 


17. 


Conduct a purposeful home and community visit for 
each handicapped student. 


5^ 78 


23. 


Cooperate with appropriate agen ies and groups in 
identi f ying career opportur r. i^s for the" 
handicapped student . 


5.77 
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TABLE 14 

(Continued) 



Competency and Knowledge 
Statement and Number 



Need Index 



55. Identify the services needed to increase 
handicapped students' chances of being successful 
in regular programs. 

5 3. Develop an awareness of how to recognize students 
with learning problems in the regular class. 

79. Related services to * provide the total quality 
aspects of a program for handicapped students. 

24. Influence attitudes of regular school personnel 
and nonhandicapped students toward acceptance of 
handicapped students . 

25. Utilize a variety of teaching nethods .'rtid 
techniques to provide instruction for the 
handicapped students. 

41. Modify or adapt when necessary the tools, 

equipment, facilities, or conditions in the 

learning environment to meet the needs of the 

- handie-apped student. - ; 

3. Use and supervise service personnel in providing 
vocational training for handicapped persons. 

31. Complete a cooperative training agreement unique 
to meeting the needs of the individual 
handicapped. J 

48. Develop instructional activities by clustering 
and sequencing related tasks according to 
individual handicapped students' . interests, 
abilities, and needs. 

59. Develop behavior observation skills concerning 
handicapped students. 



1 



66. Knowledge of barriers ( i.e. , attitudinal , 
architectural, et cetera) that have inhibited 
'training and employment of handicapped persons. 

6.' Analyze personal and professional abilities and 
limitations in providing ins t rue I Ion to 
handicapped persons. 



5.76 



5.74 



5.74 



5.70 



. 5.69 



5.66 



5.61 



5.57 



5.56 



5.55 



5.52 



5.49 
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TABLE 14 
(Continued) 





Competency and Knowledge 
Statement and Number 




Need Index 


49. 


Select, adapt, or develop instructional materials 
f use with handicapped students. 




5.49 


56. 


Assist in the development of individualized 
education programs (IEP) for handicapped 
students. 




5.49 


L4. 


Interpret occupat ional tests and inventories to 
students. 




5.45 


80. 


Appropriate expectations for :he performance of 
handicapped persons. 




5.44 


5 ). 


Develop instructional units revolving around 
job-specific concepts and skills and the needs 
and abilities of handicapped students. 




5.42 


78. 


Procedures to modify jobs. 




5.41 1 


33. 


Develop a procedure for fulfilling an individual 
instructional prescription in the classrooa and 
Laboratory situation • 




5.3? 


34. 


Select cooperative training stations for 
individual' handicapped learners. 




5.30 


42. 


Assist in a long-range plan • for integrating the 
handicapped student into ' the vocational 
educational program . 




5.30 

f 

5.29 


47. 


Develop an integrated program for each 
handicapped student in cooperation with special 
education teachers and other school personnel. 




16. 


Assist handicapped students in developing good 
study habits related .to vocational training. 




5.28 


39. 


Develop appropriate attitudes of nonhandicapped 
students toward hand icapped students . 




5.28 


95. 


Leadership roles for handicapped students in 
vocational organizations. 




5.27 


36. 


Sequence tasks to conform with learning styles, 
learning pace^and inferred learning potential of 
l undi v r^ped stildents . 




5.22 
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TABLE 14 



(Continued) 



Competency and Knowledge 
Statement and Number 


Need Index 


94. 


How to integrate and actively involve handicapped 
students into student vocational organizations. 






5.19 


46. 


Revise selection criteria to ensure program 
accessibility for handicapped students. 






5.18 


7. 


Communicate effectively with other professionals 
to solve problems of the handicapped student. 






' 5.14 


37. 


Provide teaching strategies and delivery systems 
ba^ed upon . individual learning styles and 
abilities of handicapped, students. 






5.10 


11. ' 


Assist in identifying schopl vocational education 
purposes and goals for the handi:apped student. 

t 






5.09 


2. 


Make basic recommendations to ensure the 
accessibility and safety of a facility for 
hand icapped persons . 






5.07 


4. 


Identify and participate in professional 
organizations concerned with handicapped persons • 






5.07 


44. 


Identify needs and interests of the handicapped 
student • 






5'. 07 


88. 


Individualized education plan' (IEP) for 
handfcapped students. 






5.05 


1. 


Identify types of barriers (i.e. , attitudinal , 
architectural, et cetera) that have inhibited 
training and employment of handicapped persons. 






5.04 


65. 


Provide handicapped students with opportunities 
for a wide range of social experiences through 
vocational student organizations. 






5.03 


15. 


Develop two-way communication during conferences 
with handicapped students. 






A. 99 


45. 


Conduct parent/ teacher conferences for planning 
instruct ion^l programs. 






4.93 


35. 


Devising flexible time limits based upon 
Individual rates of progress. 






4.96 
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TABLE 14 
(Continued) 



Competency and Knowledge 
Statement and Number 


Need Index 


43. 


Define appropriate expectations for laboratory 
and cooperative work performance of handicapped 
persons. 


4. 


94 


58. 


Determine appropriate techniques for evaluating 
the performance of students with * specific 
handicaps. 


A 




63. 


Integrate and actively involve nandirapped 
students into an ongoing student vocational 
organization. 


4. 


83 


5. 


Maintain ethical and legal standards appropriate 
for working with handicapped stu~e^t>* 


4. 


81 




Use the basic ' principles of learning modi r icat ion 
related to vocational instruction fjr :he 
hand icapped . 


4. 


72 


96. 


Role and importance of student organizations in 
the development of handicapped persons. 


* 4. 


71 


32. 


Modify instructional materials and equipment for 
individual handicapped learner's needs. 


4. 


65 • 


8. 


Refer students with special problems to 
appropriate sources. 


4. 


58 


27. 


Apply individual instructional prescription to 
all handicapped pupils in class • 


4. 


40 


62. 


Demonstrate a personal commitment* concerning 
handicapped students 1 par t icipat ion in student 
vocational organizations. 


4. 


38 - 


51. 


Devise flexible time limits based upon individual 
rates of progress. 


4. 


20 


38. 


Revise methods of performing tasks. 


4. 


19 


30. 


Emphasize' qual It ies of initiative, sel f-rel iance > 
and independence with the handicapped learner. 


4. 


15 


57. 


Evaluate a suident performance according to che 
objectives on the individualized education plan 
(IEP). 


4 • 


15 
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TABLE 14 
(Continued) 





Competency and Knowledge 


Need Index 




Statement and Number 


ft 







26. Demonstrate objectivity and sensitivity to cultural 
differences of handicapped students. 

29. Interact positively and naturally with the 
handicapped student. 



3.93 



3.57 



ERIC 



The training priorities for each competency and knowledge statement for 
€ responding vocational teacher educators for all seven program areas are 
presented in Table 15. The highest need .index for Table 15 was 7.32 and the 
lowest need index was 3.92. The 7.32 need index was for competency 
statement 22 which was identify and provide orientation for potential 
employers of handicapped students. The Lowest need index was for competency 
statement 4 — identify and participate in professional organizations 
concerned with handicapped persons. Three of the competency and knowledge 
statements had a need index of 7.01 and higher. These statements included 
^^statement 22 previously described plus: 

9. Assist handicapped students in developing social, physical, and 
enotional security for future employment. 

73. Career opportunities for the handicapped student. 

•a 

Thirty-one of the statements ranged from a need index of 6.01 to a need 
index of 6.90. Twelve of the statements had a need index below 4.98. 

There were 48, or 50 percent, of the competency and knowledge 
statements of all the responding vocational teacher educators which had a 
♦ need index of 5.80 or higher. As with the vocational teacher respondents, 
the teacher educators also had a great number of competency and knowledge 
statements from the teacher function of Instructional Planning in the upper 
50th percentile. Included in the competency and knowledge statements with a 
need index of 5.80 and higher for the vocational teacher educator 
respondents were: 1) 21 statements fron\ the teacher function of 
Instructional Planning; 2) 9 statements from the function of Instructional 
Implementation; and 3) 6 competency and knowledge statements from the 
teacher function of Student Guidance. 



RJC 147 



j 137 

TABLE 15 1 



Desired level of development of vocational teacher educators for; all 
seven vocational program areas prlortized by need index i 





Competency and Knowledge 
Statement and Number 

* 


"J 

Need Index 




22. 


Identify and provide orientation for potential^ 
employers of handicapped students. * / 


7.32 




9. 


Assist handicapped students in developing social, 
physical, and emotional security for future 
employment • 


7.16 




73. 


Career opportunities for the handicapped student. m 

r < 


7.01 . 




42. 


Assist in a long range ^ plan for integrating the 
handicapped student into the vocational 
educational program. * 


^ 6.90 




10. 


Assist the handicapped student in viewing his/her 
assets and limitations realistically. 


6.89 




19. 


Assist in developing suitable job placement for 
handicapped student • 


6.79 




87. 


How to recognize students, with learning problems 
in regular class. 


6,76 




47. 


Develop an integrated program for each handicapped 
student in cooperation with * special education 
teachers. 4 


• 6.75 




58. 


Determine appropriate techniques for evaluating 
the performance of students with specific 
handicaps. 


6.72 




13. 


Counsel parents/guardians of handicapped students 
regarding their child 1 s vocational 
education/career plans. 


6 #468 / 




89. 


Job requirements in occupations applicable to the 
handicapped . - 


6.65 




83. 


How to interpret reports of other rofessional 
such as psychological evaluations, etc. 


6764.. 




93. 


t Behavior observation skills for handicapped 
students. 

-*«r 


6.63 

- 1 , 
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TABLE 15 
(Continued) 



Competency and Knowledge 
Statement and Number 



Need* Index 



68; 

90. 
49. 

72. 

81 . 

74. 

80. 

20. 

92. 

59. 

32, 

23. 

88. 
54. 
'41. 



Knowledge of appropriate referral sources for 
handicapped students. 

Differing capabilities of handicapped students 
relative to the severity of their disability. 
Select , adapt , or develop instructional material s 
for use with handicapped students. 

-knowledge of suitable job plkacement for 
"andicapped students. 

Methods and procedures to identify needs and 
interests of handicapped students. 

w „achinery, tool and physical' faciLity 
modifications for handicapped students. 

appropriate expectations for the performance of 
'^andicapped persons. 

\ 

Assist each handicapped student to develop and 
"aintain *a positive self-concept. ^ 

Causes for and results of low ' self-esteem for a 
handicapped individual. ' # 

Develop behavior observation skills concerning 
handicapped students. 

Modify instructional materials and equipment Jfor 
individual handicapped leqarner's needs. m 

* r 
Cooperate with appropriate agencies/groups in 
identifying career' opportunities for handicapped 
students. - > 



Individualized education 
handicapped students. 



plan (IEP) , for. w 



t * 



Use diagnostic/descriptive assessment techniques 
for planning instruction. " 

Modify/adapt when necessary the tools, equipment/ 
f acUiti^s/conditions in the learning environment. 



6.58 

6.57 
6.53 

6.43 

6.42 

6.41 

6.32 

6'. 27 

6.25 

6.25 

6.24 '% 

t 

6,. 24 
6.-J.9 ' . 
6.14. 
6.14 : 



9 
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TABLE 15 . 

1 






(Continued) ~~ 




Competency and Knowledge 
Statement and Number ♦ 


Need Index 




cognitive states of handicapped students. 


6.11 




Pnm n1 P f P Si Prtnnoro h ^iro fy^ainino ^ S| *vc> roomo n T nnl n MP 
uuiupxc lc a LUUUclaLlvc (.LaliiiUg etc l ccmc u L uin ^[uc 

to aeeting the needs of tj^v individual 
handicapped. # ^ 


6.05 


53. 


* * 

Develop an awareness of how to recognize students 
with learning problems in the regular class. 


* 6.03 


82. ' 


Learner selection of criteria to assure 
accessibility of handicapped students. 


6.02 


°7 
— ' •• 


Ciy y *. V ilU W 1U Ud L 111 b LI Ul L lUllai {JL UDll ipi lUllo t u 

all handicapped pupils in class. . 


6.01 


18. 


Assess the ability of the handicapped individual 
ta modify his/her behavior. * 


. 

6.01 


56." 


Assist in the development of individualized 
edu'CdCion tprograns (IEP) .for handicapped students. 


4 

5.99 


70. 


\ ** * 

Related services to 'provide the total quality 
aspects of a program for handicapped students. 


5.98 


•TS 
j j • 


». 

Ti^anclaf© c f 3t"ProPnt"C Hp CP r 1 hi ni) nhvcipal / cpncnru x * 

lldlloLaLC 3 LdLCUIC UL3 UCDLL LU1I YOlUol / OCll&Ul ¥ 

limitations ipto statements Concerning 
instructional limitations. 


5.98 


78. 


Procedures to modify jobs. • 


5.95 


95. 


Leadership roles for handicapped students in 
vocational organizations. 


5.94 ' 


67. 


Knowledge * of ethical and legal standards 
appropriate for working with handicapped students. 


■v. 

5.91 


21. 


1 i 
Assist parents and other teachers in interpreting 

vocational ^} programs/services for handicapp^ 

students./*"^ 


5.90 


•37. 


Provide \teaching strategies/delivery systems based 
upon individual learning styles/abilities of 
students.^ 


5.89 
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TABLE 15 
(Continued) 




* 


\ Competency and Knowledge 
^rafpnipnt And Number 


Need Index 


L S 

■4 J • 


PonHurf narpnt/ tpaiher conferences for planning 
instruct ional programs. 


5.86 


'ft \ 

1 


f 

tHouol An i n q trim r i nna 1 ar t" i v i t" i p <> bv clustering/ 

sequencing related tasks according to student 1 s 
needs / . 


5.83 


94. 


Plow to integrate, and actively involve handicapped 
students into student vocational organizations. 


. 5.83 


7 7 


PwnroHnro t*n <*PfliiPnrp t A ^Ic^ to conform with 

learning styles, etc., of handicapped students. 


5.82 


A 

<j ** • 


Hnw ro r 1 iKf p* 1 -?nri spciuptcp. rplAtpd tasks 
according to individual handicapped student's 
abilities and needs. 


5.82 


7 A 

* 


rll VblLdl dtlU oc llby I y 1 iij 1 LdL lulls ui naiiu iLappc vj 

persons. 


5.80 


25. 


Utilize a v#riety of teaching methods and 

horKn i n iwc^. t*f^ nr*A*7 i' Hp inct'i^iiPt'inn f nr hAndiPADDPd 

'students. 


* 

5.79 




FvaI iiatp a <st"iidpnt" , <5 dp r f o rmanrp ^Vccordinc to t he 
objectives on the. individualized education plan 
(IEP). ^ . 


5.76 


55. 


Identify the services needed to ' increase 
handicapped students' chances in rejgular "programs. 


5.71 

\ 


34. 


Select co ope rat ive tra ining stations for 
individual handicapped learners. 


• 

5.64 


96. 


Role and importance .of student organizations in 
the development of handicapped persons. 


5.63 


12. 


Advise and counsel handicapped person relative to 
personal and professional goals. 


5.59 


60. 


Obtain follow-up information on handicapped 
students Learning' or graduating from school 
programs. 

m 


' 5.57 



151 



141 





' TABLE 15 i 






I 

(Continued) 


c 


Competency and Knowledge 
Statement and Mumber 


Need Ifidex, 


71. ' 


Knowledge of behavior modi ficat ion techniques 
concerning handicapped students. 


5.55 


36. 


6 

. Sequence tasks to conform with learning styles, 
learning pace, and inferred learning potential. 


5.54 


70. 


Knowledge of agencies* to assist handicapped 
students such as the heal th and wel fare services , 
etc . 


5.53 


11. 


Assist in ident if ying school /ocat ional educat ion 
purposes and goals for the handicapped student. 


5.48 


43. 


Define appropriate e<pectations for 
laboratory /cooperative work performance of 
handicapped student. 


5.47 


65. 


Provide handicapped students with opportunities 
for a wide range of social n experiences through 
vocational organ izat ions . 


5.47 ' 


46. 


Revise selection criteria to ensure program 
accessibility for handicapped students. 


5.46 ' 


40. 


Secure related services for handicapped students 
necessary to provide the total quality aspects of T 119 *** 
the program. 


5.45 


50. 


Develop instructional units revolving around 
job-specific concepts and skills and needs/ 
abilities of handicapped. 


5.39 ' 


63. 


Integrate/ actively involve handicapped students in 
an on-going student vocational organization. 


5.39 


8. * 


Refer students with special problems to 
appropriate sources. 


5.37 




Develop two way coramunicat ion during conferences 
with handicapped students. 


5.35 


8 3, 


Devising flexibLe time Units based upon 
individual rates of progress. 

* 


5.33 ' 
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TABLE 15 


- 




* (Continued) 




• Competency^ and Knowledge 
Statement and Number 

« 


Need Index 




14. 


Interpret occupational tests and' inventories 6 to 
students. 


5.25 




'16. 


Assist handicapped students in developing good ' 
study habits related to vocational training. 


5.23 




39. 


Deve lop appropriate attitudes of no n-hand icapped 
students toward handicapped, students. 


5.21 




6. 


Analyze personal and professional abilities and 
limitations in providing instruction to 
handicapped persons. 


5.16 




7. 


Ccmunicate effectively with other professionals 
to solve 'pr ;blens of the handicapped student. 


5.15 




66. 


Kn9wledge of barriers that* have inhibited training 
and employment of *hand icapped persons. 


5.1-2* 






Methods/ procedures to. utilize resource personnel 
related to handic'apped students. 

• * • «. *. 


5.09 




n Z 


Make basic refomnp nHAf inn<; trj * pncurp fhp * 
accessibility and safety of a facility for 
handicapped persons. * ✓ 

• » • 


5.09 




38. 


Revise methods or performing tasks. 


5.09 




69. 

* * 


Knowledge , of interpreting occupational aptitude 
and ability tests and inventories to students. 


5.07 




3. 
• » 


Use and supervise' service personnel in providing 
vocational tr'aining for handicapped persons. 


5.05 




33. 


Develop a procedure for fulfilling an individual t 
instructional prescription in the classroom/ 
laboratory. 1 • * * 


S 04 




5t. 


Devise flexible time limits based upon individual 
rates of progress. 


5.00 - 




5. 


Maintain ethical and legal standards appropriate { 
for working* with*, handicapped students. 

• *♦ 


4.98 
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TABLE IS 
(Coritinued) 



1 Competency and Knowledge 
1 Statement and Number 

1 M 


1 Need Index 


61. 

* 


Conduct^ a comprehensive evaluation of the total 
vocational program for needs of handicapped 
student^. 


1 4.97 


91. 


Federal and state laws concerning vocational 
education, vocational rehabilitation, and special 
ed uca t ion . 


4.96 


-^»4. 


Identify needs and interests of tne nandica^ped 
student. 


4.96 


1. 


Identify types of barriers that have inhibited 
training and enploy-nent of handicappeu persons. 


4.88 


28. 


Lse z\e basi: principles A Lear ..n^ ; c ry 
beha/i^r nodification related t o v f oc it ; ;>nal 
instruction (handicapped)'. 


4.83 


30. 


Emphasize qualities of initiative, self-reliance, 
and independence with the handicapped learner. 


4.82 , 



52. Utilize information , obtainel frm related 
disciplines about the sensory, etc., abilities of 
students to progress. 

26. Demonstrate objectivity and sensitivity to 
cultural differences of handicapped students. 

17. Conduct a purposeful home and community visit for 
each handicapped student . 

62. Demonstrate personal commitment concerning 
handicapped students' participation in ■ voca t ional 
organizations. 

29. Interact positively and naturally with the 
handicapped student. 

4. Identify and participate in professional 
organizations concerned with handicapped persons. 



4.77 



4.77 



4.66 



4.57 



4.42 



3.92 



144 

Table 16 presents a comparison of training needs fof each vocational program 
area by need index for each of the 96 competency and knowledge statements. A 
graphic illustration ilf presented within the table which shows the range 
between the actual (A) or present level of development .and the desired (D) 
level of development. The need index as well as the total number of 
responses (N) is given per competency and knowledge statement* 

The comparison of ranges can easily be seen as illustrated with 
competency statement number 1. For all groups the need index is 4.94 with a 
range from 4.09 to 5. 98. Further by comparing present and desired competency 
levels, a comparison can be easily seen for agriculture teachers ranging 
betweejp 2.9 and 3.8 while office education teachers range between 2.9 and 
3.9. There is 1 little practical difference in the desired levels of 
improvement based on the need index of each competency and knowledge 
statement among the respondents of all s^ven vocational instructional program 
areas for all of the 96 statements. 

As shown in Table 16 the N for each statement changes. This change of N 
is due to nonresponses not being counted for the statement. This table shows 
the commonality of training needs for each vocational education program area 
for every statement. The commonality of need will be of value in determining 
if separate instruction is needed for each program area, or if instruction 
for development of the competency or knowledge could be provided across all 
program areas. 



J 
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TABLE 16 

A conparison of training needs foij vocational teachers for all program areas 



Identify types of barriers that hav« inhibited training and 
employment of handicapped persons* 



ACROSS ALL GROUPS 



Agn t 

Office 

Distr. 

Health 

H/Econ 

T/I Te 

Tech • 



Teachers 
Teachers 
Teachers 
Teachers 

• Teachers 

achers 

Teachers 



1 

+ , 



.. + + . - 

' Y****«***»*D 2 

A**********D 
A********t**D 

, A***********D 



5 
+ 



NEED 
INDEX 
4.94 

4.09 
4.60 
4.76 
4.38 
5.98 
5.04 
4.28 



, N 3 
597 

43 
127 

50 

61 
130 
153 

33 



"> . Make basic recommendations to ensure the accessibility 
and safety of a facility for handicapped persons. <^ 



ACROSS ALL GROUPS 

Agri. Teachers 
Office Teachers 
Distr. Teachers 
Health Teachers 
H/Econ . Teachers 
T/I Teachers 
Tech. Teachers 



1 



3 4 

+ + . . . 

A***********D 



' A*********D 
A**********D 
A*********««*»D 

A**************D 
A****«««****D 
A*********D 



5 
+ 



NEED 
INDEX 
5.12 

4.02 
4.50 
6.00 
4.90 
6.32 
5.07 
3.77 



N 
593 

44 
127 

49 

61 
128 
151 

33 



3. Use and supervise service personnel in providing vocational 
training for handicapped persons. 



1 

+ , 



ACROSS ALL GROUPS 



2 



3 4 

. . . . + + . 

A*************D 



5 

,+ 



NEED 
INDEX 
5.70 



N 

589 



Agri. Teachers 
Office Teachers 
Distr. Teachers 
HecLlth Teachers 
H/Econ. Teachers 
T/I Teachers 
Tech. Teachers 



A***********D 
A************D 
A*************D 

A**************D 
A***************D 
A*************D 
A***********D 



4.24 

5.32 
5.64 
6.09 
6.80 
5.61 
5.01 



44 

126 
49 
60 
127 
150 
33 



1 A Actual (present) level of competency or knowledge development. 

2 D Desired level of. competency or knowledge development. 

3 N Missing Responses have 1 >n omitted; therefore the N will vary per statement. 

ErJc . 156 



TABLE 16 
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4. Identify and participate in professional organizations 
concerned with handicapped persons* 



. ACROSS ALL GROUPS 

A«*n. Teachers 
Officfe Teachers 
■ Distr. Teachers 
Health Teachers 
H/Econ > Teachers 
T/I Teachers 
T^ch* Teachers 



1 

+ . 



2 3 4 


5 NEED 






. + INDEX 


N 


A*************D 


4 . 94 


599 


A**********D 


4 , 02 


44 


A*************D 


4 . 99 


128 


A* *** ********D 


4.45 


50 


A*** *********** D 


5.84 


£1 


A*************D 


5. 18 


129 


A*************D 


5.07 


155 


A**********D 


i.73* 


3? 



5* Maintain ethical and legal standards apprupriute for 
working wr/i handicapped student".* 



rtCfsUSS ALL C-Gu-f ^ 

A<^r l . Teachers 
Office* Teu:hers 
Distr. Teachers 
rif-ulth Teachers 
? 1/ \ic on ♦ Te *cr.*?r * 
T/i Teachers 
Tech ♦ Teachers 



\ > > 



3 4 

. + + < 

A***********E« 



A* *********D 
A ********** D 
A***********D 

■ . a********ti 

A#* **********D 

A**********r» 
a**********d 



NEED 
[NDEX 
4*96 

4 ♦ 4? 
4*93 
5. 34 

4 ♦ 28 

5 ♦ 6 /' 
4.81 
4.29 



N 

5V3 

44 

127 
50 
?8 
129 
153 
32 



6. Analyze personal and professional abilities and limitations 
in providing instruction to handicapped persons. 



1 


2 


3 4 5 


NEED 










INDEX 


N 


ACROSS ALL GROUPS 




A*** **********D 


5.99 


595 


Agri. Teachers 




A************D 


4 . 94 


44 


Office Teachers 




A * * * * * * * ******* II 


6 .06 


127 


Distr. Teachers 




A***************D 


6.83 


49 


Health Teachers 






5 . 94 


61 


H/Econ. Teachers 




A* ************* P 


6 . 56 


129 


T/I Teachers 




************ P 


5. 49 


153 


Tech . Teachers 




A * * *** ********* P 


6 . 14 


32 
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U7 



7* Communicate effectively with other professionals to solve 
problem*? of the handicapped student* 



ACROSS ALL GROUPS 

A«}ri* Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ • Teachers 
T/I Teachers 



1 



9 



3 4 


5 


NEED 








INDEX 


N 


AXXXXXXXXXXXEi 




5.07 


.594 


AXXXXXXXXXXXEi 




4.97 


44 


AXXXXXXXXXXXEi 




5.08 


127 


A***********Ei 




5.30 


50 


AX^^X^^^^^^^ El 




, 5.36 


61 






5.22 


127 






5,. 14 


152 


AXXXXXXXEi 




3.50 


33 



Refer students with spec 
sou rce^ ♦ 



c : a 1 u>robitfn»s to appropriate 



GROUPS 



A^n» T eacners 
Office Teachers 
Dtstr. Teachers 
hi*u It'i Teac hers 
H 'Econ . Teachers 
T * i Te.achers 
Tech* Teachers 



2 

. t . 



3 

i ♦ , 



4 5 


NEC- 


r 






1NI 


c. 1 


N 


A***##*****D 


4 . 


70 


5?3 


M ^ Jfc. )|t )|( )|( X %. E' 


4 . 


16 


43 


A*********D 


4 . 


41 


128 




c 

u . 


34 


50 




5. 


1 . * 


•60 




5. 


09 


128 * 




4 . 


58 


152 




3 . 


83 


32 



9» Assist handicapped students in developing social, physical, 
and emotional security for future employment* 



ACROSS ALL GROUPS 

A<jri* Teachers 
Office Teachers 
Oistr* Teachers 
Health Teachers 
H/Econ> Teachers 
T/I Teachers 
Tech* Teachers 



J 4 
. . + + 

A**************n 



********** ****[! 

•'^ut»» + n* 4 **d 



NEED 
INDEX 
6. 38 



13 
80 
*9 
94 
18 
80 



N 

596 

43 
127 

49 

61 
128 
155 

33 
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10* Assist the handicapped student in viewing his/her assets 
and limitations realistically. 



ACROSS ALL GROUPS 



1 



3 4 

. . . + + .. . , 



NEED 
INDEX 
6^43 



A^ri* Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ. Teachers 
T/I Teachers 
Tech* Teachers 



f\ *************** *^\ 



5.87 
6.39 
7.31 
6.49 
7.14 
5.92 
5 .54 



43 
124 

50 

61 
128 
153 

33 



11. Assist in identifying school vocational education purposes 
and goals for the handicapped student. 



ACROSS ALL 3R0UF-S 



3 



NFED 

INDEX 

c~ r - 
wJ ♦ JO 



N 

593 



A«3n» Teachers 


A*************D 


5 .93 


43 


Office Teachers « 


A$$$$$$$$$$)Kri 


5.27 


125 


Oistr* Teachers 




6 • 56 


50 


Hnulth Teachers 


&************ *i* 


e> .35 


60 


H/Econ» Teachers 


A$$ ^Ofc^^^^'fcll 


r j.6c 


129 


T/I Teachers 




5 .09 


153 


Tech* Teachers 




5.04 


33 



12* Advise and counsel handicapped person relative to personal 
and professional goals* 



ACROSS ALL GROUPS 

Agn* Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ • Teachers 
T/I Teachers 
Tech ♦ Teachers 



3 4 

... + + .< 

A*************D 



A* ********* *#**D 
A**************p 
A************D 

A************D 
********** *****l\ 

a**************l, 

"A*************p 



+ 



NEED 
INDEX 
6.02 

6.18 
5.86 
5.25 
5.68 
6.52 
6.15 
5.74 



N 

595 

43 
125 

50 

61 
129 
154 

33 
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(Continued) 

13. Counsel parents/guard ions of handicapped students regarding 
their child's vocational education/career plans. 



ACROSS ALL GROUPS 



1 

+ , 



3 4 

+ + , 



NEED 
INDEX 
6,41 



N 

592 



ASri* Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ» Teachers 
T/I Teachers 
fechu Teachers 



f\ )(C )f( )(C )(C )(C )(C )|()|C)|C)|C)fC)|C)4C)|C)|C D 

f\ )f()|()|c)|c)|c)|c)|c)|()|()|( )|c D 
fis ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ 



6.99 
5.90 
5.81 
6.83 
7.10 
6.02 
6.92 



43 

,124 
50 
61 

128. 

153 
33 



14. Interpret occupational tests and inventories to students. 



ACROSS ALL GROUPS 



1 



2 3 4 
+ + + 



+ 



NEED 
INDEX 
6.23 



N 

595 



A«{ri, Teachers 
Office Teachers 
Distr. Teachers 
Health Teachers 
H/tcon. Teachers 
T/I Teachers 
Te J ch. Teachers 



f\ )fc )(( )fc )f()f()f()f()f( )|c )|c )|c )|c )|c )|c )|c D 

^| * ^ ^ ^ ^p ^ ^p ^p ^p ^p ^p ^ ^p ^p ^i 

A***********J*****D 



5.31 
5.75 
6.21 
7.45 
7.25 
5.45 
6.69 



43 

125 
50 
61 
131 
152 
' 33 



15. Develop two way communication during conferences with 
handicapped students. 



ACROSS ALL GROUPS 



2 



3 4 

»+ 

A************D 



+ 



NEED 
INDEX 



N 

589 



Agn. Teachers 
Office Teachers 
Distr. Teachers 
Health Teachers 
H/Ecoh. Teachers 
T/I Teachers 
Tech . Teachers 



A*************D 

A*************D 

A*************D 
A $ $ $ $ jfcpfc % ^ ^ ^ )fc % D 

A************D 



5.94 
5.34 
5.72 
6.10 
5.96 
4.99 
5.16 



43 
123 

49 

61 
129 
151 

33 
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16* Assist handicapped students in developing sood 
reflated to vocational training* 



study habits 



1 



2 



ACROSS ALL GROUPS 

Agri. Teachers 
Office Teachers 
Distr. Teachers 
Health Teachers 
H/Econ . Teachers 
T/I Teachers 
Tech* Teachers 



3 4 

i .+ ...+.. i 

A************D 



<fi % % % % ^ ^ ^ ^ ^ 



NEED 
INDEX 
5.62 

* f 5.12 
5.09 
6.46 
6.84 
5.85 
5.28 
5.48 



N 

591 

43 
124 

50 

61 
128 
152 

33 



17. Conduct a purposefjl home and community visit for each 
hand i capped studen t ♦ 



ACROSS ALL 3RDuP& 



♦ t ♦ t 



4 5 NEED 

. • f + INDEX 



N 

594 



Agr i ♦ Teache rs 
Office Teacher^ 
Distr* Teachers 
Health Teachers* 
H/Econ ♦ teachers 
T/I Teachers 
Tech. Teachers 



A**** * *****#*tf**D 



5.02 
4.05 
5.43 

5.48 
5.78 
5.20 



43 
124 

50 

61 
131 
15? 

33 



18. Assess the ability of the handicapped individual to 
modify his/her behavior. 



ACROSS ALL GROUPS 



1 

+ , 



2 

.'+. 



3 4 

+ + . , 

A***************D 



+ 



NEED 
INDEX 
6.37 



N 

590 



Agri . Teachers 
Office Teachers 
Distr. Teachers 
Health Teachers 
H/Econ. Teachers 
T/I Teachers 
Tech . Teachers 



/ 



- A*************D 
A**************D 
A**** ************ *D 

A**************D 
A*****************D 
A*************D 
A*************D 



5.23 
5.91 
7.24 
6.49 
7.78 
5.85 
5.28 



42 
125 

50 

60 
126 
154 

33 



9 
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TABLE 16 
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19. Assist in developing suitable job placement for handicapped 
students ♦ 



151 



ACROSS ALL GROUPS 

A^r^i. Teachers 
Office Teachers 
Dis.tr. Teachers 
Health Teachers 
H/Ecpn. Teachers 
T/I Teachers 
Tech. Teachers 



1 



2 



3 4 

+ + . , 

A ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^^^^^0 



+ 



A ^ ^ ^ ^ ^ )|()(()|c)|()(()|( )|( £i 

A ^ ^ ^ ^ % ^ ^ % ^ ^ ^ ^ ^ Ei 
A ^ ^ ^ )|( )fc )|( )|( )fc )|( )fc)fc)fc)fc)fc)fc)fc)fcD 
A*******)Mt*******D 



NEED 
INDEX 
6.47 

5.60 

"5.73 
7.92 
6.92 
6.21 
5.61 



N 

595 

43 
125 

50 

60 
129 
155 

33 



L'O. Assist each handicapped student to develop and maintain 
a positive self-concep t . 



ACROSS ALL GROUPS 



A* ***********D 



NEED 
INDEX 
5.86 



N 

590 



ftejri. Teachers 
Office Teacher.s 
Distr. Teachers- 
Health Teachers 
H/Econ . Teacher's 
T/I Teachers 
Tech. Teachers 



A************Li 
A ***********#**#* Ei 

A^^^f ^ )fc )fc )|C)|C)(C)(C )f( ))( L 1 

«l*********** [I 
rt************D 



5.97 

5.96 

7.25 

6.01 

5.12' 

5.92 

5.53 



43 
124 
49 

• 59 
130 
152 
33 



'1 . Assist parents and other teachers 
programs/services for handicapped 



in interpreting vocational 
students. 



ACROSS ALL GROUPS 



Agri . 

Office 

Di str . 

Health 

H/Econ 

T/I Te 

Tech. 



Teachers 
Teachers 
Teachers 
Teachers 

. Teachers 

ac hers 

Teachers 



1 



3 4 

. . . . + + . , 

A**************D 



A*************D 
A*************D 
A* *************** D 
A^^^fcjfcfcfc^fcfc)^ % % Ei 
A***************D 
A**************D 
A************D 



+ 



NEED * 
INDEX 
6.18 

5.58 
5.65 
6.87 
7.00 
6.70 
5.99 
'5.36 



N 

595 

43 
124 

50 

60 
132 
153 

33 



9 

ERIC 
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TABLE lh J 
(Continued) 



2 Identify and pfovide orientation for potential employers 
of handicapped students* 



152 . 



1 

s + 



ACROSS ALL GROUPS 

ASri • Tecr hers 
Office Teachers 
Distr. Teachers 
Health Teachers 
H/Econ ♦ Teachers 
T/I Teachers 
Tech ♦ Teachers 



2 3 4 

> + + + < 

A*****************D 



+ 



A** ************ *D 
A********** *******& 
A******* *********!» 
A* ************ ******D 
A******************D 
A*****************D 
A**** ****** ****D 



*3. Cooperate with appropriate agencies/groups in identifying 
career opportunities for handicapped students* 



1 



ACROSS ALL GROUPS 

A<3ri . Teachers 
• Office Teachers 
Distr# Teachers 
Health Teachers 
H/Econ . Teachers 
T/I Teachers 
Tech • Teachers 



2 3 4 

. f + + < 

A** ************!< 



+ 



A* t^c**** ******** D 
A***************D 
A** ********* ******P 
^ * * * * * * *** ******* £i 
r>i**********t**r> 
A*************Li 



4» Influence attitudes of regular school personnel /students 
toward accepting handicapped students* • * * 



1 

+ . 



2 



ACROSS ALL GROUPS 

Agn Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/4Ecorw Teachers 
T/I Teachers 
Tech ♦ Teachers 



3 4 1 4 

.+ . 

A*************Ei 



+ 



A************D ■ 
***** * ******** I"i 

A************D 



NEED 




INDEX 


N 


7.11 


595 


6.17 


43 


6.95 


125 


6.95 


50 


8.22 


60 


7.57 


1 31 


7.04 


154 


5.72 

- 


32 

- 


NEED 




INDEX 


N 


6.17 


590 


5.14 


43 


6.25 


123 


6.25 


50 


7.35 


59 


6.59 


130 


5.77 


153 


5.32 


32 


NEED 




INDEX 


N 


6.01 


591 


5.57 


43 


5. 79 


125 


6.27 


49 


7.00 


60 


6. 22 


129 


5.70 


152 


5.78 


33 
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(Continued) 



Utilize o variety^ of teaching methods and techniques to 
provide instruction for handicapped" students* 



ACROSS ALL GROUPS 

Agri » Teachers 
Office Teachers, 
Distr* Teachers 
Health Teachers 
H/Econ, Teachers 
T/I Teachers 
Tech ♦ Teachers 



1 
+ 



2 



3 4 5 

■ + ••••••••• + + 

A ^ ^ ^ ^ ^(c )|()|()|()|()|()|()(c}j^ El 



)|c )(( )(( )(( )(( )(( )(( )(( )f( )|c )(( )(( )f( )f( )f( )f( )f( £i 

)fc ^fC^fC )fc )f( El 

A % ^ ^ ^ ^ ^ ^ ^ )(£ Hi 







M C C L' 




X 1 ^ JL' C ^ 


N 


6.26 


592 


5.36 


43 


6.36 • 


124 


7.67 


50 


7.00 


60 


6.26 


131 


5.69 


151 


6.09 


33 



26. Demonst rate objectivity and sensitivity to cultural 
differences of handicapped students. 



ACROSS ALL GROUPS 



2 



3 4 
+ + . , 



NEED 
INDEX 
A. 29 



* N 
593 



A«3ri • Teachers 
Office Teachers 
Dis'tr* Teachers 
Health Teachers 
M/Econ n, Teachers 
T/I Teachers 
Tech r ■ Teachers 



A$$$$$$$$$$Ei 

A$$$$$$$$'4(Ei 
A$$$$$$$$$$$Ei 

A*********Ei 

A^^^^^^^^^^^El 
A % Jfc^ 3|f 3|f ifc 3|f 3|f 5^ El 



4.38 
3.86 
4 .80 
4 .67 
5.08 
3.93 
3.02 



44 

127 
50 
59 
131 
149 
33 



27. Apply individual instructional presc riptions to all 
handicapped pupils in 'class. 



ACROSS ALL GROUPS 

A^ri/ Teachers 
Office. Teachers 
Distr. Teachers 
Health Teachers 
H/Econ. Teachers 
T/I Teachers \ 
Tech \ Teachers 



1 

f . 



NEED 









INDE>( 


N 




A************D 




5.36 


592 








5.42 


44 




A****)j£******D 




5.32 


126 




A * * * * * * * * * * * * * * D 




.6.06 


50 




A*********#**fcEi 




6.22 


59 




A**************D 




6.27 


130 




A ^fc^fc ^ ^ ^ ^ ^ ^ ^0 




.4 .40 


150 




A********D 




3.73 


33 
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. TABLE 16 
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28. Use the basic p rinc iples ^of learning theory/behavior modifi 
cation related to' vocational instruction (handicapped). 



1 



ACROSS ALL GROUPS , 

ASri ♦ ' Teachers J* 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ ♦ Teachers 
T/I Teachers 
Tech* Teachers 



3 1 4 

>v + + . . 



A***********D * 

A 3|{ 3|{ 3|{ 3|{ )|C 3|{ 3|{ 3j{ 3j{ 3j{ 3j{ Q 



29» Interact positively and natural 1 y .wi th the handicapped 
student* , , > 



•YC&QSS ALL GROUPS 

Asn ♦ Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ • Teachers 
T/I Ttfathers 
Tech ♦ - Teacher.s 



4 * 

» • • • - 1 » . » » 
A*** + ***Ei 



A$$$$$$$Ei 
A^^^^^^^^^Ei 

A********l» 
A******D 



5 


NEED 




+ 


INDEX 


N 




5.21 


592 




a no 


A A 




5,0& 


126 




A * OA 








^9 




5.79 


129 




4.72 


1 o 1, 




4.33 


o o 




• 


v 

\ 

• 






• 


5 . 


WEED 




¥ 


INDEX ' 






3.61 






3.63 


44 




-3.44 • 


12/ 




4.69 


50 




4.23 


",0 




3.29 


.130 




3.57 


iSi 




2/83 


31 



30» Emphasise qualities of initiative* self -reliance* and 
independence with the handicapped learner* 



1 



ACROSS ALL GROUPS 

Agri» Teachers 
Office Teachers - 
Distr ♦ Teachers 
He a l-th Teachers 
% H/Econ» Teachers 
• T/ I Teachers * 
Tech* Teachers 



fe 



3 4 5 
+ + + 



A^^^^^^^^^^Li 

A*********D 
A^^^^^^^^^^^E' 

A********fc*D- 
A******Ii 
A^^^^^^^^f^ti 
-A*****i**D 



NEED 
INDEX 
4.30 

4.61 
4.59 
5.25 
4.98 
3.47 
4.15 
4 .00 



N 

590 

44 

126 
50 
59 
128 
150. 
33 



9 

ERIC 
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TABLE 16 
(Continued) 
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31 ♦ Complete a cooperative training agreement unique to meeting 
the needs of the individual handicapped* 



ACROSS ALL GROUPS 



1 

'+ 



2 



3 4 

. . . . . + + , 

A** *********** El 



NEED 
INDEX 
5.93 



-N 
590 



A3n . Teachers 
Office Teachers 
E'istr. Teachers 
Health Teachers -< 
H/Econ. Teachers 
T/I Teachers 
Tech . Teachers 



A*************D - 
A*************D 

A * * * * * * * ** *** * * * **D 

A*>M*********Ei 
$ $ $ $ $ Ei 



5.56 
5.59 
5.12 
7.80 
6.54 
5.57 
5.11' 



44 

124 
*50 

59 
130 
150 

33 



32. flqdify. instructional materials and equipment for 
individual handicapped learner's needs. 



ACROSS ALL GROUl-S 

A<3ri ♦ Teachers 
^Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ ♦ Teachi? r ^ 
T/I Teachers 
Tech * Teachers- 



NEED 



A*********ft****D 


INDEX 
5.67 


N 

595 




w» . 1 vJ 


44 




5.85 


127 


J(C J(C 3jt 3f( 3(t 3(t 3jt 3(C )f( )f( 


7.20 


50 


A^loK^ioloK^'k^^^^^^^^E' 


6.85 


58 




- 6.05. 


130 


A^^^^^^^^^^E' 


4.65, 


153 


A**********D 


' 4.66 


33 



33 ♦ Ei-eve lop a procedure 
ion&l prescription 



ACROSS ALL GROUPS 

A3ri ♦ Teachers 
Offi-ce Teachers 
Distr* Teachers 
Health Teachers 
H/Econ* Teachers 
T/I Teache rs 
* Tech ♦ Teachers 



for fulfilling an individual 
the c lass room/laboratory » 



mstruct- 



NEED 



* 


• INDEX 
5.92 


N 

592 


j 

A^^^^^^^^^^^E' 




^ 43- 


A*************D 


5.68 


126 




6.77 


50 


fa %%%%%% • 


6.70 


59 




6.98 


130 


A************D 


5.32 


-151 ■ 


A************Ei 


4.93 


33 



9 
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TABLE 16 
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34» Select cooperative training stations for individual" 
handicapped learners* • 





r 


2 


3 4 


5 


. NEED 




ACROSS ALL GROUPS 










INDEX 


N 






A*************D 




5.87 


585 


ASri ♦ Teachers 






A****j********D 




. 4.94 


43 > 


Office Teachers 






A***************Ei 




6.22 


124 


Distr* Teachers 






* A************D 




5.33 


50 


- Health Teachers* 










7.50 


58 


K/Econ ♦ Teachers 






A************** El t 




6.22 


129 ' 


T/I Teachers 






A************Ei 




5.30 


150 


Tech. Teachers 






*A ************* El 




5.11 


31 



35. Translate statements describing physical/sensory limitations 
into statements concerning instructional limitations* 



ACROSS ALL GROUPS 

A5ri • Teachers 
Office Teachers 
Eiistr* Teachers 
Health Teachers 
H/Econ. Teachers 
• T/I Teachers 
Tech ♦ Teachers 



1 



3 4 
A***' " * + i**E + < 



A********* *j|t * * * * D 
^ A^^^^^^^^^^^^^^^^E^ 

A * * * * * * * * * * * * * * * * El 
A*************** El 



5 
+ 



NEED 
INDEX 
6.37 

5.05 
6.23 
6.55 
7.50 
6.76 
6.-27 
5.40 



N 

591 

43 
126 

50 

60 
131 
148 

33 



36. Sequence tasKs to conform with learning styles, learning 
pace^ and inferred learning potential* 



ACROSS ALL GROUPS 

Agri ♦ Teachers 
Office Teachers 
EiiStr* Teachers 
Health Teachers 
H/Econ ♦ Teachers 
T/I Teachers 
Tech ♦ Teache r s 



1 



* 2 



3 4 
♦ + + . 



+ 



f\ )fc £l 

A*** ********** **D 

A***************D 

A***********D 
A************D 



r— NEED' 
\ INDEX 
\6.00 

5.69 
"5.97 
6.04 
6.77 
6.95 
5.22 
4.92 



N 

594 

44 

126 
50 
60 

131 

150 

5 33 



ERIC 
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TABUS 16 
(C^tinued) 

37. Provide teaching strategies/delivery systems based upon 
individual learning styles/abilities of students* 

1 2 3 4 '5 NEED 

% + + + + ♦ + INDEX, N 

ACROSS ALL GROUPS > A*************Ei 5.94 593 

Asn. Teachers A************D 4.99 43 

Office Teachers A**************D 6.04 127 

DistY. Teachers. . A************* ****D 7.34 50 

Health Teachers A**************D 6.87 60 

. H/Econ. Teachers A*************D 6.29 131 

T/I Teachers A*********.**#Ei % 5.10 149 

Tech. Teachers A*************Ei * 5.41 33 



38. Revise methods of performing tasks. 

1 2*3 4 5 NEED 

f * f t f 1%'I'FX N 

*iLKC3S *l.L jUPS * A***********D *:.14 5V4 

A^ri. Teachers A**********D 4.43 " 43 * 

' Office Teachers " . A**********#D . 4.74* 126 

Distr. Teachers - A************###El 6.66 50 

Health Teachers A########*****D 6.38 60 

H-'Econ. Toothers , A************D 5.96 131 

T/T Teachers • A***#*****Ei ' 4.19 151' 

Tech* Teachers v A**********D 4#4f 33 

39. Develop appropriate attitudes of non-handicapped students 
toward handicapped students* 

J 2 3 ^ 5 NEED 

+ + ••♦ + m.Aj + INDEX N 

N ACROSS ALL GROUPS . . A***********D 5.45 588 

ASn. Teachers - A**fc******D * 4.35 41, 

Office Teachers* fc A***********D 5.39 125 ' 

Distr* Teachers A************D 5.72 49 

Health Teachers * A**********#**Ei 4 6.Z4 59 

H/Econ, Teachers - A************D 5.81 130 

T/I Teachers i % A***********D 5.28 151 

Tec*h. Teachers * m A*********D 4*46 33 

4 * 



9 

ERLC 
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(Coatinued) 
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40* Secure related services for handicapped students necessary 
to provide the total quality aspects of the program* . 



ACROSS ALL GROUPS 

A«1n# Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ ♦ Teachers 
T/I Teachers 
r f^nv» T&achers 



1 
+ 



2 



3 4 

+ + * , 

A**************Ei 



A*************D 
A*** ******"* ***Ei 
A* ******* ******n 

A * * * * * * * * * * * * * * Ei 
A ********* ****D 



***** 



NEED 
INDEX 
6.15 

5.09 
5.50 
6.07 
7.29 
■ 6:88 
6.13 
5.62 



N 

595 

44 

12? 
• 50 

59 
1-32 
151 

32 



41. Modify/adapt when necessary the tools, equipment/ facilities/ 
conditions in the learning environment. 



L 



ACROSS ALL 



GROUF^B 



AMn . , Teachers 
Office Teachers 
lu^tr. Teac her s 
Health Teacherc 
H/'Econ .-- Teacher* 
T/I Teachers 
Tech. Teachers 



3 4 

.' . -» + . . . . 

A************ * E' 



A************D 
A**** ********** Ei 
A***************D 

A**************D 
A************D 

)^ )|C 5fC 5fC 

A***********D 



NETLD 

5.89 

5.10 
6.04 
6.26 
6.70 
6.02 
5 . 66 
4.89 



591- 

* 

44 

126 

50 
. 59 
131 
148 

33 



2. Assist in a long range plan for integrating the handicapped 
student into the vocational educational, program. 



ACROSS ALL GROUPS 

A^ri. Teachers 
Office Teqchers 
' Distr. Teachers 
Health Teachers 
H/Econ. Teachers 
T/I Teach.ers 
Tech. Teachers 



1 

+ .', 



. +« 



3 4 • 

+ *' t* * 

A*** ************ Ei 



A**********D 
A***************D 
A********* *******& 

A** ************** Ei 
A**************D m 
A************D, 
A************p . 



\ 



NEED' 




INDEX 


N 


6.04 


594 


4.54 


•44 


6.73 


126 


6.63 


- 49 


7.03 


60 


6.30 


132* 


5.30 


150 


5;2i 


33 



9 
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43* Define appropriate expectations for laboratory/cooperative 
•work performance of handicapped persons* 



ACROSS ALL GROUPS 

A<3ri» Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ* Teachers 
T/I Teachers 
Tech. Teachers 



2 



3 4 5 


NEED 






INDEX 


N 




5.76 


585 




4 .48 


44 ' 




6 .53 


124 


A****************D 


7.00 


49 


A**************D 


6 .67 


59 


A************D 


5.57 


131 


a*##**#*****D 


4 .94 


145 




5 .45 


33 



44. Identify needs and interest** oi thn handicapped student* 



A«-jn. Teachers 
Office Teachers 
Distr. Teachers* 
Health Teachers 
H/Fcon ♦ Te>iC.ne r * 
r/I Teachers 
Tech* leacherb 



; 4 
, . f ♦ 



A*************D 

a***ji^#*####*****ij 

A*#**********D 
A*$*#**#****D 



NEED 



S.09 
6.07 



,36 
30 
, 49 

,83 



586 

44 

126 
48 
58 
131 
143 
33 



45 • Conduct parent/ teacher conferences for planning 
instructional programs. 



ACROSS ALL GROUPS 

A<3n* Teachers . 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ* Teachers 
T/I Teacher* s 
Tech* Teachers 



1 


2 '.3 4 




NEED 










INDEX 


N 




A************* £i 




5.42 


587 








5.01 


44 








5.44 


124 




A***JM*********D 




5.55 


49 




A***************D 




6.86 


58 




A***#**##*****D 




5.58 


131 




A************D 




4 .98 


148 








4.61 


33 
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(Continued) , 



46. Revise selection criteria to ensure Program accessibility 
for handicapped students. 



ACROSS ALL GROUPS 



1 
+ 



2 



3 4 
,.... + + , 



+ 



NEED 
INDEX 
5.51 



N 

586 



A3n. Teachers 
Office Teachers 
Distr. Teachers 
Health Teachers 
H/Econ . Teachers 
T/I Teachers 
Tech. Te'K her^ 



)(C ^ )|c )|c )|c )|c )|c )|c )fc )|c 



3.91 
5.83 
6.46 
7.29 
5.09 
5.18 
5.33 



44 

121 
49 
59 
132 
149 
32 



47. Develop an intesrait . r om ...ii * >r .;-<j: 
in cooperation wii'i ^r-^f tal -.- Juc .t , c> 



1 anciu apped student 
tear ler^ . 





< 4 


r 










-t 


InIi- >. 


N 


ACROSS ALL 0 b^'OiiF 






_..59 


:.83 


Agn. Teachers 


A*##*****#*D 




4.01 


44 


Office Teachers 






5.48 


124 


Distr. Teachers 


A*#* ************ [1 




6.20 


48 


Health Teachers 






7.81 


59 


M/'Econ • Teachers 


A***********D 




5.23 


129 


T/I Teachers 


A************H 




'5.29 


148 


v Tech. Teachers 


A ^ ^ 




6.19 


31 



48. Develop mstractional activities by clustering/sequencing 
related tasKs according to student's needs* 



\ 



ACROSS ALL GROUPS 

Agri» Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ* Teachers 
T/I Teachers 
Tech* Teachers 



1 



9 

Km 



3 4 
.. .+ +. , 



A**********D 

A^fc*^*******|J(*^El 

A ^*^|t * * * % * % % ****** Ei 
* A*^*********)|(**)|c[i 

' A*************[i 
A****-*********D 



+ 



NEED 



'index 


/ N 


5.71 


586 


4.54 


44 


tJ ♦ JO 


125 


6.78 


49 


7.04 


58 


5.48 


130 


J • JO 


148 


5.59 


/ 2 



ERIC 
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TABLE 16 
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9» Select, - adapt , or develop instructional materials for use 
with handicapped students* 



ACROSS^ ALL GROUPS 

Agri ♦ Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ* Teachers 
T/I Teachers 
Tech ♦ Teachers 



12 3 4 5 NEED 

+ + + INDEX N 

A*************D 6* 04 587 

^ A**********D 4*56 44 

A***************D 6,69 125 

A*****************D ' 7*29 49 

A***************D 7*02 59 

A*************D 5*73 130 

A************D 5*49 147 

A*************D 5*58 33 



0* Develop instractioriol units revolving around .job-spec, l f ic 
concepts and skills and need <T/abi 1 1 1 1 es of handicapped** 



1 


:< fc 4 




NEED 










INDEX 


N 


ACROSS ALL liKOUF 3 






5.90 


537 


A^r l ♦ Teachers 


A^^^^^^K^^^^ ^ E' 




4.63 


44 


Office Teat he rs> 






5 » 85 


125 


Dist r * Teache r ± 






6.96 


49 


Health Teache t s> 


A***************l' 




7.05 


59 


H/Econ* Teachers 


A********j*****Ii 




6.03 


130 


T/I Teachers 


A************D 




5. 42 


1.4 § 


Tech* Teachers 


A*************D 




5.88 


32 



i» Devise flexible time limits based upon individual rates 
of progress* 



1 
+ 



ACROSS ALL GROUPS 

A^ri * Teacher s 
Office Teachers 
Distr* Teachers A 
Health Teachers i 
H/Econ* Teachers 
T/I Teachers 
Tech* Teachers 



9 



3 4 


5 


NEED 








INDEX 


N 


A^^^^^^^^^K^^E^ 




,4.85 


584 


A^^^^^^^^ofc^E' 




* 

4.21 


44 


" A***********D 




• 4.88 


124 






6.06 


49 


A****3M*******D 




6»39 


59 


A^ )|C)(()|c)(()|c)(()(()|c)(()|cE^ 




4.89 


130 


A ^ ^ ^^^^^^^Ei 




4.20 • 


145 






3.91 

% 


33 
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52. Utilise information obtained from related disciplines about 
the sensory* etc.* abilities of students to progress* 





1 




2 3 *4 


5 


NEED 






+ . 


♦ ♦ ♦ ♦ 




♦ ♦ + 


INDEX 


N 


ACROSS ALL GROUPS 










6*12 


590 


A^n* Teachers 










4 .32 


44 


Office Teachers 










6.10 


124 


• Distr* Teachers 










7 .16 


50 


rieaiun leacners 






A***** ****** **D 




6 ♦ 58 


60 


H/Econ» Teachers 










» 5»88 


131 


T/I Teachers 






A*************D^' 




6*11 


148 


Tech* Teachers 










6 .50 


31 


Develop an awarene 




of 


* 

how to recognize students with 








' learning problems 


in 


the 


v egu lar class ♦ 






urn 


0 


t 




:5 4 




NEFD 
















N 


ACROSS ALL GROUPS 














A^ri* Teachers 






A ^ ^ )fc)fc)f()fc)fc)f()fc)fcD 




*T » JJ 


4 S 


Office Teachers 










5.81 


■ 124 


Distr* Teachers 










8 . 46 


!j0 


Health Teachers 






ft*;M*)M*********D 


m 


~ . 47 


60 


H/Econ» Teachpis 






A*************D 




i> . 33 


131 


T/I Teachers 










- 5.74 


149 


Tech* Teachers 










6.26 


33 



54* Use diagnostic/descriptive assessment techniques for 
planning instruction* 



ACROSS ALL GROUPS 

Agri* Teachers 
Office Teachers 
Distr ♦ Teachers 
Health Teachers 
H/Econ» Teachers 
T/I Teachers 
Tech ♦ Teachers ' 



1 



3 



NEED 



A***** ********* *D 




INDEX 
6.49 


K 
588 


A***********D 




4.48 


r 42 


' A****************D 




6.9,2 


125 


A*****************D 




7.06 


50 


A ************* ****D ' 




7.71 


* 59 


A***************D 




- 6.62 


131 


t A**************D 




5.96 - 


149 


A***************D 




• 6.52 


32 



o 
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55. Identify the services needed to increase handicapped 
students' chances in regular programs* 



ACROSS ALL GROUPS 



1 

+ , 



3 4 
... + »»».' + . . , 

f\ ^ ^ ^ ^ ^ ^ ^ ^ ^ % El 



NEED 
INDEX 
6*39 



N 

590 



ASri» Teachers 
Office Teachers 
Distr. Teachers 
Health Teachers 
H/Ecorw Teachers 
T/I Teachers 
Tech . Teachers 



f\ )f( )|c )|C )f( )|( )|( )f( )|( )fc )fc )|( )|( )fc ^ )(( J] I 

A*************D 



5.43 
6*73 
7 .09 
7.21 
6.68 
5 .76 
5 . 66 



43 
125 

50 

60 
131 
148 

33 



~j6. Assist in the development of mdividu^ 
programs (IEF') for handicapped studen* 



lined education 



acf-o; 



ALL GROUPS 



3 4 
. . . . + + 

^\ )(C )f( £l 



NEED 

Index 

5.80 



N 



. Teach ers 
Office Teachers 
Dxstr* Teachers 
Health Teac net s> 
H/Econ ; Teach© r s 
T/I Teachers 
Tech ♦ Teachers 



^)|c)|c)|c)|c)|c)|c)^)|c)|c)|c)|c)|cD 

A ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ 4^ ^ ^ 

A D- 

( f^)|C^()|C)|C)(C^C)|C)|C)|C)|C^C)(£)^E' 



4.56 
5.80 
6 .54 
7.01 
5.75 
5.49 
5.48 



43 
125 

50 

t»9 
131 
147 

31 



7. Evaluate a student's perf ormaflte according to the objectives* 
on the individualized education , plan <IEP). 



1 
+ 



ACROSS ALL GROUFS 



3 4 
, . . + K 



f 



NEED 
INDEX 



N 

384 



ASri» Teachers 
Office Teachers 
Distr» Teachers 
Health Teachers 
H/Econ\ Teachers 
T/I eachers 
Tech. Teachers 



A*#$******D 

^\ )fC J^l 

A )fc )fc )(C )fc )fC )^)^C)^C)^C)^C)|C)^C)^)^)^)|C)^ E' 



3.70 
5.10 
6.64 
6.44 
5.96 
4.15 
5.11 



43 
123 

50 

58 
131 
147 

32 
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8. Determine appropriate techniques for evaluating the per 
formance of students with specific handicaps. 



164 



ACROSS ALL GROUPS 



1 
+ 



3 4 

+ + . 

A*************!, 



. 1 



NEED 
INDEX 
6.08 



N 

588 



A^ri. Teachers 
Office Teachers 
Distr. Teachers 
Health Teachers 
H/Econ . Teachers 
T/I Teachers 
Tt>ch. Teachers 



\ A**********D 



5.00 

6. 18 

7. 25 
7.42 
6.58 
4.86 
6.42 - 



43 

125 
50 
60 
131 
14 7 
32 



9 . Develop behavior observation sKilis concerning handicapped 
students . 



1 



ACROSS AuL O-.-'L'r o 

Agn . Teachers 
Office Teachers 
E'lstr. Teachers 
Health Teucher < 
H/Econ . Te i • ~< 
T /' I Teuche» - 
Tech » Teacher ■- 



3 4 5 NEED 

f + INDEX 

•>i)|c)tc****4*******D 5.86 

^**^**^*****Ei ^66 

A****** «******♦[! 6.10 

' «****#*.**>r****D. 6 , 

rt#*****tf#**#***ri * 6, 

A)«*»***#******D 5. 

< A*************! 1 " 5, 

A*************D 5, 



64 

,30 
87 
I JJ 

.79 



(Si 

584 

4 3 
123 

50 

60 
13,0 
146 

32 



O. Obtain foMow- up information on handicapped stoden+s 
learhing or graduating from school programs. 



ACROSS ALL GROUPS 



1 

+ . 



2 
+ 



\ 



3 4 
+ + , 



JNLitX 



N 

589 



Agri » Teacher's 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ* Tebchers 
T/I Teachers 
Tech • Teachers 



A*>M)M********Ei 
A*****************D 




« 15 

ft. 48 

<: .34 

6.80 
3. 69 
6.03 
7 . 26 



43 
124 

50 

59 
131 
149 

33 
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(Continued) 

64. Prepare h-in J 1 'copped students for leadership roles in 
student vocational organizations. 



165 



ACROSS ALL GROUPS 



1 
+ 



2 3 

+ + , 



4 



NEED 
INDEX 
5. 17 



N 

591 



A«Jri. Teachers 
Office Teachers 
Di.str ♦ Teache r s 
Health Teachers 
H/Econ ♦ Teachers 
T/I Teachers 
Tech . Teac hers 



A * * * * * * * D 
A****^^*)fc**}|f^*Ei 

* ?^ * * * * * * * * * * * ei 

A******** ******* El 

A**************E* 

A * * * *^*)fc***^Ei 
A************D 



3*62 
5. 17 
6.32 
6.25 

cr c y 
U ♦ JO 

4.65 
4.67 



44 

124 
50 
58 
129 
153 
. 33 



65. Provide handicapped students with opportunities for a wide 
range--of social experiences through voc . organizations. 



rtCRu.^S ALL (..FuUPS 



3 * 4 

, + +, 



NEED 
INDEX 
5. 16 



N 

587 



A^n ♦ Teachers 
Of f ice k Teachers 
Distr ♦ Teachers 
Health Tea- ers 

: i 1V-ut 

r& _ -» ♦ react - e r * 



ft********E' 
A*************D 
A****** ********* Ei 
A ******** ******E» 
A****** ****** Ei 
A******^* ** ^ *tl 
A************D 



3.46 
5.23 
6.37 
5.45 
5.33 
5.03 
4.76 



44 

122 
50 
56 
130 
153 
32 



66. Knowledge o + barriers that have ' inh lb'i ted training and 



employment of handicapped persons. 



ACROSS ALL GFOUPS 



1 
+ 



9 



3 4 

. . + +. . . 

A * * * ***5fc****)tfEi 



+ 



NEED 
INDEX 
' 5.45 



N 

583 



Agn. Teachers 
'Office Teachers 
Dis'tr. Teachers 
Health Teachers 
H/Ecpn . Teachers 
T/I Teachers 
TecfcL.. Teachers 



A*************D 

A ******** *.* ***[i 
A*************p 
A************D 
A**********D 



5.21 
5.69 
6.20 
5.98 
5.52 
4.46 



. 44 
123 
49 
59 
127 
148 
^33 



• \ 



9 

ERIC 
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67* Knowledge of etKical and .l-e£al standards appropriate for 
worKmg with handicapped students* 



ACROSS ALL GROUPS 

Agn ♦ Teachers 
Office Teachers 
Distr^ Teache rs 
Health Teachers 
H/Econ* Teachers 
T/I Teaches* 
Tech ♦ Teachers 



1 





3 4 




NEED 










INDEX 


N 


< \ 


A******* ******* E^ 




6.33 


583- 


A*************Ei 




5.48 


44 




A***************D 




6.28 


121 




A***************Ei *** 




6'.45 


49 




A**** ******* ****[' 




6. 64 


59 




A***.*****^K******E' 




• 6 . 9 4 


127 




• 'ft**************!! 




5.96 


150 




A * ******* ******* Ii^ 




6.29 


33' 



68. Kr&wledSe of appropriate referral sources fbr handicapped ^ 
students. , b 



'ACROSS *AL L CifM. J)-& 

A^^kj Teachers 
Office Teachers 
Dist'r • Teachers 
Health Tea< I" »r s 
h El on ♦ Teat iers 
T/I "Jeache r « , 
fech * T richer s 



3 • 4 . 

f + . . 

* A********^*****Ei 



* A******* * * * * El 
A**************1D 1 ~ 
A************ *****[< 

j A****tf ********* **E« 
A** ************[» 
A#*******jfc****Ii . 
A*************** E^ 



69» Knowledge of interpreting occupational aptitude and ability 
tests and inventories to 'student's ♦ * , 



1 



ACROSS ALL GROUPS 

Agri ♦ Teachers 
v Office Teachers, 
Distr* Teachers 
Health Teachers 
H/Econ* Teachers 
T/I Teachers 
Tech ♦ Teachers 



3 * 4 

+ + . 

A*** ******* * * * Xy 



4* 



A * * * * * * ,* * * * * * * * \S 
A**** ********** *D 

A* **************** [i 
* * * *^(( * * * * * * * * * * El 
A ********* ** * * * * Ei 



NEFtf. . 




: NOEX 




6 . 46 


i>'"3 


4.89 


44 


6.49 


121 


.7.45 


48 


' 7.68 


57 


6.4? . 


128 


6.09 


147 


6'. 57' 

• 


33 


t 




NEED • 




INDEX. 


N 


6.69 


5.82 






'Z.76? 


44 


6.15 


121 


6.70 


48 


7.99 


59 


7.39 ' 


127 


- 6.50 


150 


5.97 


33 



9 

ERIC 
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167 



. TABLE 16 
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'0* knowledge bf agencies to^ assist hand ic app-e^d students such 
the health and welfare ^services* etc* 



1 



2 ' 
+ * . 



ACROSS ALL GROUPS 
i 

A3n» Teachers 
.Offvc'e Teachers 
Distr* Teachers 
Health Teachers 
H/Eicon » Teachers^ 
•T/I .Teachers 
Tttch* Teachers v 



3 . 4 

, . . .+ + . . : . 

A***** ******* *#D „ 



A**************0 
A*************D .. 

A*************D 
A*********** ****** D 



Knowledge behavior modification techniques concerning 
handicapped students* 



ACnU'^c ftilL (jRGUF'S 



# -3 4 

. . . .\ f + . , 

ft )Mt *********£*£ i fi 



as 



,5 ' NEED 
+ INDEX 
' 6*43 



4 




INLO 
e> ♦ 57 



A«3n. Teachers 
Office Teachers 
Distr ♦ Teachers 
Health TeacheVs 
H/Econ ♦ Teacner s 
T/I Teuchers 
Tech* Teacherl 



b A************D 
A**************:f£b 

^C*)^ 5^ )^ £l 

A***************D 
^ A***************D 
A**************0 




2. Knowledge of suitable .job placement for handicapped 
students* ' * ^ 



5 » 36' 
6.39 
7 . 75 
7. 15 
6.9.3 
6.26 
6. 18 



ACROSS ALL GROUPS 

ASri» Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ ; Teachers 
T/I Teachers 
Tec h * Teache rs 



1 



9 

A— 



3 4 

+ ..** + **< 

A****************D 



A**************D 
* A******t**********D 
A***************D 
A* ************ *****Ei 
A****** ************ D 
A ************** D 
A**** ****** 4******0 



NEED 
INDEX 
7*07 

6 K . 17 
6.69 
6 . 66 
8.31 
8.04 

6. 47 

7. 31 



EMC 



178 
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_ ; . ' j 

73* Career opportunities for the hand icapped s,tydent» 



ACROSS ALL GROUPS 

ASra » ' Teachens 
Office Teachers 
Distr» Teachers 
' Hea 1 th T e'ac he r s> 
H/Econ ♦ Teachers 
IV I Teacher 
Tech.. Teachers 



4 >* 

2-3 4 5 * 


NEED 






> ♦ *f ♦ M ♦ ♦ • f ♦ • • • • ♦ • f ♦ ♦ * "f 


' INDEX 




M 


n ^ ^ ^ ^ * * * ^ * ^ ^ * ^ ^ jl' ^ 


7.22 


5 


81 




5.91 




44 


A *^ *^ *^ ^ ^ ^ *^ *^ ^ ^ *^ *^ E^ 


7.02 


1 


"> .■> . 


ft\ % % )f()|()f()9()|()|(^*K)9()|()|()f()|()f()$£)f(E^ 


7.56 




48 


A ^ ^ k k ^p^^^^kk^kk*kkkT\ 


8.59 




58.- 


a^^^^^^^^^^^^^^^^^e* 


7.63 


1 


26 




6.72 


u 


51 




7.65 




32 



74. rtuchinery, tool and physical facility modifications for 
. handicapped students. ' 



it 



r* >.t fit. 



A^r i . Teachers V 
Office Teachers • 
EKstr* Teachers ' 
Health Teachers $ 
H/E\i on > Teach eV $ 
-7 [ *Teuchers f - ; 
Tech » Teac hers v - 



2 3 *4 • * 


5 NtED 






1 • INDEX ' 


H 


- >*♦ **** 


... 48 


bo-:, 




4. 49 


44 


)f( ^ )f( )f( )(t )(t )|f j|K )|f )|f )|f 1,1 


6.74 


123 




7. 20 


49 


3fC )fC ^(C ^( J \ 


7.23 


60 


A* ************* *"*.D 


MS 


125 




s.80 


152 


A ^jt )|f jjt )|£ J^C i|f J|f 3^ )(£ i(C 1*1 


• 6*41 






H ° 





75» Metht)d4/proced u res to utilise resource personnel related, to 
h«)hd icrafrped students* ^ 



ACROSS ALL GROUPS 

A«3ri ♦ Te.achers^. 
Offite teachers*- 
Distr* Teachers 
Health Teachers 
H/Ecbn» Teachers 
1/1 Teachers 
Tech » Jeachers 1 



* A**********D ( 

'f /A ^ ^ ^ ^ ^ *^ ^ *^ <^ E^ 

a 4f w w w w ^ k ^ ^ ^ ^ ^ ^ r i 

* § i ^^^^ 

' A***************D 

)|c )|c )fc j^c )|c sjfo^c )|c )^( Ek 



NEED 
INDEX 
6.11 



4.20 
.85 
.13 
7.21 
6.59 
6.01 
6.47 



N 

58^ 

4*4 

123 
49 
60 
125» 
151 
32 
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f 



?6* Physical and sensory limitations of- handicapped persons* 



169 



ACROSS ALL GROUPS 

A3r i * , T^|ch>ers 
Office Teachers 
* Distr* Teachers 
Health teachers 
H/Econ * Teachers 
T/I Teachers 
Tech* Teachers 



1 



2 



3 4 , 











CNDEX - 


M 




6V46 ' 


582 




■ 5.53 


44 




6.84 


- 122 


+ 


7.23 


49 




6.14 


5-9 




6 .78 


'125 




•5.92- 


151 




6.80- 


32 



'/♦ Procedure to ^t/qif?nce f ,abK*> tu conform with ie-imin^ st-yles? 
etc • f of' handiudrpped students* * « " • 



-ACROSS ALu U-'m.' * 

A<3ri. Teachers 
Office .feachers 
Distr ♦ -'Teachers 
Health Teachers 
*H/£con . Teachers- 
T/I Teachers 
Tech. Teachers 



8* Procedures to modify .jobs* 



1 



ACROSS ALL GROUPS 

Afjri* Teachers 
Office Teachers . 
Distr* Teachers 
Health Teachers 
H/Econ i Teachers 
T/I Teachers 
Tech* Teachers 



i * i f * i * * J * * t ' 

- A**********r****D 
A ******** 



2 



3" 4 

+ * + . , 

********.********£! 



A****************D 

A****************0 

' *.A***************D 
^ A******* ********[! 
' A************D 
A***************!! 



NEED ' 






N 


♦ _8 


i8 : 


4*?5 


44 


f > . 3 3 


123 


6.33, 


4? 


*;S5 


60 


6 . S3 


123 


" ♦ r 0 


149 


o* 15 


33 







NEED 
r ND£X 



6.45 

* .59 
6 .64 
c .81 
5.41 

•6 -58 



N 

569 

44 

120 
47 
60 
122 
145 
31 




TABLE 14 
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9. Related services to provide the total quality aspects of a^ 
program for handicapped students. 

J 

1 1 2 3 4 5 



ACROSS ALL GROUPS 

ASfritf t ^chers 
Office Teachers 
Distr. Teachers? 
Health Teachers 
H/Ecoh» Teachers 
T/I Teachers 
Tec h » Teac hers 



A************D 
A* *************** Ei 
A***************** E^ 

A * * * * * *******)it***Ei 
A**** ************ £i 
A************** El 
A**************** Ei 



NEED 



INDEX 


N 


6.44 


572 


4.74 


44. 


6.70 


118 


, 7.11 


49 


7.55 


58 


6.81 


122 


5.74 


149 


6.87 


32 



APPropriMte expectations for the performance of handicapped 



-Per so'n s . 



mCT?3S AL n TmOLF'S 

ASn • Teachers 
Of f ice Tehchers 
Distr. Teachers 
Health Teachers 
UH/Econ ♦ Teacher? 
T/I Teachers 
Tech Teachers 



n * 3 4 

t \ + + 

A * * * * * ^ * * * ***)^E' 

- ' . . ^#********#*#D 
^ # A******** * # * * * * * * Ei 

A**************D 
A************^*E' 
A************Ii 
A ******* ^ ***** D 



1 4 ' * 

1» Methods and procedures to identify needs and interests of 

handicapped students ♦ 



NEED 


r 


CNDEX 


N 


6.17 


501 


5.18 


.44 


6.48 


1 22 


7.50 


.49 


6.40 


• 59 


6.56 


124 


5.44 


150 


5.79 


33 




ft 



ACROSS ALL GROUPS 

ASrl ♦ Teachers 
Office Teachers 
Distr ♦ Teachers. 
Health Teachers 
H/Econ ♦ Teac,hers 
T/I*Teachers 
Tech » T «^ac her 5 



1 * ' 2 *3 4 5 NEED 

+ + + INDEX N 

A***************D / 6*72 581 

♦ 

A***********D 4,80 44 

A*******.*********D '7,13 122 

/ A*****************D ' 7,34 49 

■* * A** ******* ******D n 7 ♦ 1 3 58 

A**************D 6*68 124 

A**************D 6.59 152 

A***************D 6.99 32 
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|82. Learner selection of criteria to assure accessibility of 
handicapped students. 



ACROSS ALL GROUPS 

Agn. Teachers 
Office Teachers 
Di str . Teachers 
Health > Teachers. 
H/Ecpn'. Teachers 
T/I Teachers 
Tech. Teachers 



..... + .• +. 

A**************D 



A***********D 
A**************D 

ftt* *************[! 

A**** ************ Ei 
A***************D 
A*************D 
A**************D 



NEED 
INDEX 
6.04 

4.26 
5.96 
6.12 
7.6i 
6.17 
5.95 
5.97 



N 

571 

44 

120 
49 
58 
1 22 
147 
31 



183. How to interpret reports ot ot"her professionals- such as 
psychological evaluations, etc. 



ACROSS ALL C? - •- 

y 

A<3r i ♦ Teacfiei h 
Office Teac~e** f 
Distr* Teac 
<> Health Te«. 

H/ECOO ♦ : 

T/I Teache 1 ^ 
Tech* Teacr.ers 



,7 3 4 

t + +♦ 

A** *************** *D 



A***************D 

***************** **D 
************** *****D , 

f A* ********** ****D 
A ********* **********D 
A*****************D 
A**** ****** *******D 



vj 

+ 



NEED 
INDEX 
7.48 

6*07 
7*47 
7*07 
6*94 
8*17 
7,73 
7*06 



N 



44 

122 
50 
£1 
127 
151 
33 



'84> How to cluster and 'sequence related tasks according to 
individual handicapped student's abilities and needs* 



ACROSS ALL GROUPS 

Agr i ♦ Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ* Teachers 
T/I Teachers^ 
Tech* Teachers 



1 



3 4 

+ +. < 

A** ******** #****D 



A************D ■ 
A****************D 

A****************D 
A************** 0 
A**************D 



o 
+ 



NEED 
INDEX 
6.73 

5.15 
6.93 
6.98 
7.62 
7.03 
6.51 
5.91 



N 

•584 

V 

44 
121 

50 

6t 
127. 
' 149 

32 
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% 

m0 
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[85 ♦ Devising flexible time ; limits based upon individual rates 
of progress* 



ACROSS all groups 



1 



n 



' *3 4. 

*•.+ \ /.. + .. 

A*******##**#Q 



+ 



NEED 
INDEX 
.5.46 



N 

582 



Agri* Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ* Teachers 
T/I Teachers 
Tech* Teachers 



A############D 
A-***************D 



4.24 
5.49. 
6.27 
6 . 65 
5.69 
4.96 
4.92 



44 
120 

50 

61 
127 
148 

32 



|8c'». Sensory, physical, emotional, social, and "^cognitive states 



of handicapped students. 



ALFiOSS ALL GROUPS 

Air l . Teachers 
Office Teachers 
Distr. Teachers 
Health Teachers 
H/Econ . Teachers 
1/1 Teachers 
Tech.- Teachers 



3 4 

+ + . . . 



+ 



A ^ ^ ^ ^ ^ ^ )(C)(C)(C)(C)(C)(C3|C)|C)(CD 

)^ >^C )fC J^C II ^ 

f\ )fc )fc )fc )fc 1 1 

n^T ^p ^p ^p ^p ^p ^p ^p ^p ^p ^p ^p ^p ^p ^p 



|.87» How to recognise students wi thT learning problems in regular 
class* 



ACROSS ALL GROUPS 

Agr i ♦ Teachers 
Office Teachers 
Distr* Teachers 
Wealth Teachers 
»H/Econ ♦ Teachers 
T/I • Teachers 
Tech* Teachers 



1 



2 



3 4 5 

+ + * * + 

A*************D 



A***********D 

^ ^\ 

A**)M************D 

A*************D 



NEED 




INDEX 


N 


6.71 


580 


6.08 


44 


6.70 


119 


6.93 


50 


7.37 


61 


7.16 


127 


6.13*- 


147 


6.93 


32 


>* 


< 


NEED 




INDEX 


N 


6.42 


582 


5.04 


44 


6.76 


121 


7.31" 


50 


7.13 


60 


6.22 


126 


6.15 


148 


6.35 


33 



9 
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TABLE 16 
(Continued) 



88. Individualized education plan (IEP) for handicapped 
students. 



1 
+ 



2 



ACROSS ALL GROUPS 



3 4 

. . . + + . . 

A************* Ei 



5 

,+ 



90. Differing capabilities of handicapped students relative to 
the severity oP their disability. 



NEED 
INDEX 
5.90 



N 

581 



A3ri Teachers 




-A* ***********D 


5.24 


44^ 


utt ice leQcners 




A *************** D 


6.24 


121 ' 






A****************D 


6 ♦ 74 


50 






A***************& 


^.7*63 


60 


tcon ♦ leocners 




A************D 


'5* 69 


127 


• 1 1 KUL lie: f ^ 




m ************ D 


5 . 05 


1 48 


sen ♦ i e • i c n t? r *•-> 

< 


- 


A *•* * V i ********* H 


5 ♦ 62 


31 


Job requi remen ts 


m occupation 


s -ac 1 i cab 1 e to \he 






~ and icapped . 
























. . . + <r..rf + 


INDEX 




r.CSS.ALL GROUPS 




* ^ ^ £f 


6.95 


538 


Asn ♦ Teachers 


* 


***************D 


6*07 . 


44 


Office Teachers 




***************** D 


.7.18 


123 


£ istr ♦ Jeoch'ers 




A ****************!» 


6*69 


50 


-f-»jlth Teachers 




******* ************I' 


8*94 


^ i 


^/Econ* Teachers 




-****** **********D 


7. 14 


127 


T/I Teachers^ 




A**************D 


6*30 


150 


Tech* Teachers 


♦ 


A** ************* D 
4 


6*40 


33 



1 


2 


3 4 


5 , 


. NEED 












INDEX 


N 


ACROSS ALL GROUPS 








6.78 


583 


A^r i ♦ Teac hers-* 




A*************D 




5.63 


' 44 


Office Teachers 




A ******* * * * * * * * * * tl 




6.92 


122 


Distr* Teachers 




A** **** *********** L"t 




7.20 ' 


50 


Health Teachers 




* * * * * * ***** * * * Ii 




7.77 


61 


H/Ecorw Teachers 


C 






7. 14 


126 


T/I Teache rs 






• 


5.99 


149 


T ech ♦ Teachers 




A******************D 




7.65 


31 



9 
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1* Federal and state laus concerning vocational' education ? 
vocational rehabilitation, and special education* 



, A.CROSS ALL GROUFS 

A«3ri* Teachers 
Office Teachers 
Di str ♦ Teac hers 
* Health Teachers 
H/Econ* 'Teachers 
T/I Teachers 
Tech* Teachers 



1 



2 



3 4 5 
,;.. + ♦♦♦ + + 



A**************D 
A****************Ei 
A* #*D 
A******************Ei 

A******************D 



NEED 




INDEX 


N 


6.94 


586 


6. 18 


44 


6. 96 


122 


6,82, 


50 


8 . 5VU / 


61 


6.75 • 


127 


6.40 . 


149 


8.36 


33 



2. Causes for and - results of low self-esteem for a handicapped, 
individual ♦ 



ACRObS AlL i>K 'f 



3 ■ 4 
^ . * + + . * . . 



NEED 
INDEX 
6.82 



- N 
501 



A<3ri> Teachers 
Office Tear hers 
Distr ♦ Teachers 
Health I ea< her w ( 
H/Econ. feac h er<= 
T/I Teachers 
Tech. Teachers 



A**************Ei 



3* Behavior observation sKills for handicapped students* 



ACROSS ALL GROUPS 

A3ri ♦ Teachers 
Office Teachers 
Distr* Teachers 
Health Teachers 
H/Econ* Teachers 
T/I Teachers 
Tech* Teachers 



1 w ' 2 3 - 4 

+ ^ + ;>..+*• 



A************D 
A^^^^^^^^^^^^^^D 

I 1 f 

A ^ )|()|()|()|()|()(()|()|()|()|( )^( )^( )^( E^ 
A )^)tJ)tJ)tJ)tJ)t()f()t()t()t()t()t^^(^(Ei 
A#############D 
A <^^^^^^^^^^^^^^^^E^ 



/ 



5.66 
7.21 
7.07 
7 . 57 
>.08 
6.21 
7.00 



9 

NEED 
INDEX 
6.36 



5.24 
6.43 
6.57 
7.08 
6.57 
5.9^ 
6.95 



44 

120 
50 
60 
127' 
149 
31 



N 

578 

44 
119 

50 

60 
127 
14.7 

31 
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4» How to integrate and actively involve handicapped students 
into student vocational organ izations ♦ 



1 



2 



ACROSS ALL GROUPS 



A<3n ♦ 
Office 
Distr ♦ 
Health 
H/Econ 
•T/I Te 
Tech ♦ • 



Teachers 
Teac hers 
Teachers - 
Teaphers 
► Teachers 
achers \ 
Teachers 



3 4 / 


' 5 


* NEED 








INDEX 


N 






cr 


.37 


578 


A*******Ei 




* 3 


..3.1 


44 


A*************D 




5 


.77 


119 






C" 


. 17 


50 






. 6 


.57 


.60 






cr 


.46 


126 


A * * * * * * * * * * * ft 4 




cr 


.19 


148 


A** *##*##***** D 




cr 

.J 


.36. » 


• 31 



J ♦ 



Leadership roles for handicapped students in vocational 
or<3ani2ations» 



NEED 











INDEX 


N 


ACROSS ALL GROUPS 


< 


A*************El 




"5.54 


577 


A<3n ♦ T^achers^ 




A * * * * * * * * El 




"3.34 


44 


Office Teachers 




****#**********Ei 




6.00 


117. 


Distr* Teachers 




A***************Ei 




6.04 . 


50 


-Health Teachers 


> 


A***********)^***Ei 




6;80 


60 


* H/Econ ♦ Teachers 




^4*********#)MP 




er / er 

j»6j 


126- 


T/I Teachers * 




A*************0 


*. 


5.27 


149 


Tech* Teachers 




A************D 




4.78 


31«. 


>♦ Role and importance 


of siudept 


organizations' in the 


deve lop- 






ment of handicapped 


persons* 










1 


n 


3 4 


5 


NEED 




f. 








INDEX 


N . 


ACROSS ALL GROUPS. 




A************^i 




5.28 


575 


A4n» Teachers 




* A********D 




3.45 . 


44 


Office Teachers 




A* *********** *d 




5.71 


117 


Distr* Teasers 




A***************D 




6.48 


50 


Health Teachers 




A*************D 




5.96 


59 


H/Econ > Teachers 




A************D 




5. '51 


126 


T/I Teachers 




A***********D 




4.71 ' 


148 


Tech >• Teachers 




A * * *** * * * *^ * * * D 




4.86 


31 



9 
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A comparison of the training needs for each vocational teacher training , 

program area as perceived by responding teacher educators is presented in 

Table 17. As with Table 16, Table 17 shows a comparison across all program 

areas by need Jjndex with an accompanying graphic illustration of the present 

(A) and- desired (D) development level. This table also indicates the need 

index related to the degree of difference between the present and desired 

level of competency development Therefore the need indexes an indication 

of the training prioritjy and not of the present or for that matter the % 

desired level of development. 

The N saay change for each responding group of teacher educators on each 
* 

statement since respondents not checking an item were not counted for the 
respective statement. This table provides a graphic illustration which shows 
immediately the differences in the training needs for the vocational program 
areas fo.r each competency and knpwledge statement as determined for 
vocational teacher educators. Again little practical difference was found 
across the^ program areas as determined by the vocational teacher educators 
for training priorities. ^ t M ' 



\ 



177 




TABLE 17 



A comparison of training needa for/vocational teacher educators .for all program areas 



1. -Identify types of barriers th,at have inhibited training and 
employment of handicapped persons. 



ACROSS ALL GROUPS 

Asn . Tch/Educ 
Office Tch/Educ 
Distr. Tch'/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
. T/I Teh/Educator 
Tech. 'Tch/Educ 



1 



2 



3 4 

, .-. + + . . 

Ajfc***t****t*D 2 



5 
+ 



A«*******«D 
A************D 
A******«D . 
A****D 
A*************D 
A************D . 

A*********D 



NEED 
INDEX 
4.88 

4.00 
5.09 
2.81 
1 .87 
5.80 
5.04 
5.00 



N 3 
114 

i'o 

22 

8 

4 
32 
37 

1 



-2. Matfe basiq recommendations to ensure the accessibility 
* and safety of a facility for handicapped persons. 



ACROSS ALL GR0UF S 

Agri.. Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch'Educ 
H/Econ Tch/Educ 
T/I Tch/Educalor 
Tech. Tch/EdUc 



3 4 

. . . + + , 

A************D 



A************D 
A****«****«D 
A«******«*D 

A******«D 
A**********«*:MsD 
A***'*********D 
A*******************D 



C 



3* Use and supervise service personnel in providing vocational 
training for * hand icapped 'persons* 



NEED 




INDEX 


N 


5.09 


116 


5 . 33 


10 


3.97 




3.50 


8 


2.81 


4 


5.95 


33 


5.54 


38 


8.00 


1 



f • 



ACROSS, ALL GROUPS 

A^ri. Tch/Educ 
Office Tch/Educ 
, "Distr. Tch/Educ 
, Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educator 
lech . ' Tch /Educ 



1 



2" 



3 4 

+ + . 

A************D 



n***tt*****t**D 
A***rt*****«(***D ./ 

J- X 
A***)fc£t***********D 

y a***********d 

A*******************D 



5 
+ 



NEED* 
INDEX 
5.05 

5.60 
5.00 
3.62 
0.00 
6.65 
4. 30 
8.00 



N 

110 

10 
22 
• 8 

3 
30 
36 

1 



* A Actual (present) level of competencv or Knowledge development. 
^ D* Desired level of 'competency or knowledge development.' 

N Missing responses have been omitted; tneref.Te the N will v.ir. per statement. 
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4. Identify and participate in professional organizations 
concerned • with hand i capped persons ♦ 



ACROSS ALL GROUPS 

A^ri* Tch/£duc 
Office Tch/Educ 
Distr* Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I* Tch/Educator 
TVch* Tch/Educ 



1 
+ 



3 



4 



A**********Ei . 

a*************ei 

A***********Ei 

*A****)fc***Ei 

a**ii 

A************Ei , 
' A******'****D 

X 



NEED- 



INDEX 


N 


3.92 


i 15 


4 .90 


10 


3.96 


22 


3 .06 


8 


.69 


4 


4 .28 


-34 


4 .03 


36 


0 . 00 


1 



5, Maintain ethiwii 




ie^a'l s 


t «in da rds appropriate for 


• 




working *ti th • j- 


: :c ap 


p t-d * tuden ts 


















NEt-D 










t- ♦ ♦ ♦ ♦ 


i f * 


lNJtf: X 


N 


nfhu.:S Al.i_ '-irbw o 










4-. 98 


112 


A<-lri. Tch/Educ 










" 6.02 


10 


Office Tch/Educ 








A***********Ei 


5 . 10 


21 


Distr. Tch/Educ 










2 . 00 


8 


Health Tch/E v ;-.c . 








A****D 


t .87 


4 


H 'Icon T -h 'Eo i>. 










4 . 76 


30 


T/I Tch/Educa to ' 








A************Ei 


S.75 


38 


Tech. Tch/Educ* 


« 


» 




A*******************D 

V 


10 .00' 


1 


6. Analyse personal 


an d 


p rof essional' 


abilities and limitations 






in providing instruction' to 


handicapped persons ♦ 








1 




2 


3 4.- 5 


NEED ' 














INDEX 


N 


ACROSS ALL GROUF'S 








A*)fc***Jl(*****Ei 


5.16 


115 


A=fri. Tch/Educ 








A *************** *Ei 


7 '.48 


10 


Office Tch/Educ 








A ************ **Ei 


6 .39 


? 1 


Distr. Tch/Educ 








A*******E' • 


2,81 


8 


Health Tch/Educ 








A* D V 


1 .00 


4 


- H/Econ Tch/Educ 








A*****$ic******Ei ^Sl 


. 5.66 


33 


T/I Tch/Educator 








A*********Ei * 


4.35 


38 


Tech. Tgh/Educ 








* * * * * * * * * * * * * ^(^ * ^(^ Ei 


10 .00 


1 



o 
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?. luk^^Hfe effectively with other • prof essionol s to solve 
problems °^ the handicapped student*. . ^ 



ACkO&S ALL, GROUPS 

A^ri-. Tch/Educ 
0^ Pice Tch/Educ 
Tch/Educ 
-ralth' Tch/Educ 
• -'Econ Tch/Educ 
• I *ti -i Educator 
' ► • ; f Kd'ic 



1 
+ 



3 4 


5 . 


NEED 








INDEX 


N 


a***********d 






115 


A***********D 




5.04 


10 






4.57 


22 


A***$**D . 




3.00 


8 


' A*Ji 




.88 


4 


A*************D 




. 5.84 


32 


A************D 




5/85. 


38 


A***** ******* 


10.00 


1 



( t. t f err student*, with, special p rob I ems to appropriate 



A<=. r i 



T.i i- Jul 
f »* F ice Ecu, Eguc 
.st". • < E d • i . 
<. -.j! *. t' "\ ■ 'f o-u 
C c ">i •". 'i IIC -1 
T 1 Educator 
Tech. T:h/Edu<: 



3 4 5 

+ ; . . . + + 

A***********D 



A** *********** Ei 

a'#*********Li 

A*********D 
A*********D 

a* ************* r> 

A*********D 

A*********D 



NEED - 
INDEX 
5.37 

6.16 
4.76 
4.25 
4.0*0 
6.94 
4.67 
5h<00 



N 

113 

10 
22 
8 
4 
31 
37 
1 



9, Assist ' hand icaPPed students in developing sociol., physical , 
and emotional security for futur'e emp loymen t . 



ACROSS ALL GF.OUF'S 

Agri. Tch/Educ 
-Office Tch/Educ 

Distr. Tc-h/£duc 

Health' Tch/Educ 
'H/Econ Tch/Educ 

T T Ten -Educator 



9 



* 3 .4 

+ + . . . . 

A** ************* *D 



A *********** ****D 
A****************D 
N A**'********D 
A*******D 
A******************D 
A****************D" 



+ 



NEED 
INDEX 
7,. 16 

6.40 
*7.22 
4.36 
2.81 
8.70 
7.22 



N 

113 ' 

10 
22 

8 

4 

32 
37' 



9 
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• ' ' TABLE 17 

„ (Continued) 

» 

3# Counsel parents/guardians of handicapped students re3ardin3 
their en lid's vocational education/career plans ♦ 



ACROSS ALL GROUPS 

A^ru Tch/Edac 
Office Tch/Educ 
Distr ♦ Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch'Fducitor 



1 



2 3 4 

,+ + 

A****************E' ' 



A*************n 
A***************D 

A**************D 
A*******D 
A ************ ******D 
A* ****************** D 



5 
+ 







NEED 




INDEX 


N 


6 .68 


114 


5.60 


10 


5.57 


22 


5 .81" 


8 


2 .44 . 


4 


7.^4 


33 


7 .52 


37 



4. Inters -st 



*;'iwional tests and in v en tor i es to students ♦ 



A - r * ' ' . 1* 

LH f A C £r "Ch E 3Ul. 

D i str . Tch/Ecuc 
Healtn Tch/Educ 
H/Econ Tch/ E due 
T/I T - h 'Educ ajt 



1 



:> 3 

+ t + 

A*************D 



4 

+ i 



A**********tfl» 
* A************I' 
A* ****************** *D 

A*********D 
A*****************t' 
* A***********D 



NEED 
INDEX 



3 .84 
'4 .67 
8.50 
3.00 
6.44 

4 .53 



N 

114 

10 

8 
4 

33 

37- 



5. Devt'l jp two aaV Communication during conferences with 
hand i raeped students/ , 



ACROSS ALL GROUPS 

Agri» Tch/Educ 
Office Tch/Educ 
- Distr. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educator 



2 



3 4 

. .+ . . 

A************D \ 



A******«#D 
A***********D 
A**************D 
A* [1 

A****** *** *** * D 



+ 



NEED 
INDEX 
5.35 

3.51 
5.02 
6.56 
1 .00 
6.14 
5.66 



,N 
112 

10 
22 
8 
4 
31 
. 37 
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TABLE 17 
(Continued) 



16. Assist handicapped students in developing good study ^habits 
related to vocational training* 



r ACROSS ALL GROUPS 

Agn. Tch/Educ 
Office Tch/Educ . 
Distr. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Teh/Educator 



1 



2 



3 t 4 

+ .i 

A************D 



A##*#*******D 
A*#V******[i 
A****D 



182 



NEED 
INDEX 
5; 23 

4. 18 
4. 49 
4.00 
2.00 
6. 04 
5.93 



N 

114 

10 
22 
8 
4 
33 
37 



1.7. Conduct a purposeful home and commun lty ,visi t for each 
handicapped' student. , 



fV.ROSS ALL GrtOUFS 

f\fti. Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ 
H/Econ 'Tch/i-duc 
-T/I 1 1 h/Educuto r 



1 2 3 



A*)Mc**#*****D 
A#**##*****p 

A******* ##********!» 

A*********D 
r A* *************[• 



4 

f , 



NEE D 



INDEX 


N 


4 ► 66 


1 L4 


3'. 84 


10 


2. 88 


22 


6.80 


8 


3.50 


4 


5 . 44 


J J 


P. 08 


3 7 




t 



13. Assess the ability of the handicapped individual to 
modify his/her behavior. 



ACROSS ALL GROUPS 

Agri. Tch/Educ 
Office Fch/Educ 
Distr* Tch/Educ 
Health Tch/Educ 
H/Econ .Tch/Educ 
T/I Teh/Educator 
Tech. Tchr/Educ 



1 



2 3 4 


5 Ntl'Ti 
.+ . INDEX 


N 


A $ )k )k $ $ )fc ^^^^^Ofc^Ei 


6.01 


113 


A***************D 


6.56 


10 


A*^^^^^^^ ^ ^ Jfc ^fc ^ £i 


4. 17 


22 




5.61 


7 


1 A****D , 


1 .62 


4 


, A^^^^^^^^^^J^^^^K^^^^^^ 


8.51 


32 


A*************[» 


5.70 • 


37- 


A^^^^K^^^^^D 


4 ^0 


1 
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TABLE 17 






•f 


v L»ont inuea ) 






9* Assist in developing 


suitable job placement for handicapped 






students » 








i 


2-345 


NEED 




• +" 




INDEX 


N 


ACROSS ALL GROUPS 




6.79 


114 


A<3r l . Tch/E,duc 


A*************D 


5 ♦ 60 


10 


Office Tch/Educ 




7 » 30 


' ) o 


r Distr* Tch/Educ 


£\ 5^C 5^C 5^C 5^C 5^C 5^C £l 


7 ♦ 35 


7 


Heulth Tch/Educ 




3 ♦ 75 


4 


M/Econ Tch/Educ 




7 » 62 


3'3 


' T/I Tch/Educator 


* A )|C )|C )f( )(( >^C )(( )|( )^( )f( D 


6 > 46 


37 


Tech • Tch/Educ 


**********[! 


3.00 


1 



0. Assist each handicapped student to* develop and maintain 
a Positive self -concep t ♦ v , , 



♦ ♦ ♦ ♦ 



ACRMLiS ALL G^OUF'S • 

Mrt> Tch/Educ ( 
Office Tch/Educ 
Dtstr\ Tch'EJuc 
I J^alth Tuh Tduu 
H/Econ FCn, Educ ^ 
T/I Tch/Ed»JC'j bar 
Tech ♦ Tch/Educ 

- ..•••< • ' t 

' ♦ 

!♦ Assist parents and other teachers in interpreting vocational 
pro^rams/^ervac es 'for handicapped students* 





/ 






NEF Ei 






INDEX 


N 




6.27 


114 




6.88 


10 




5. 32 


2? 




e rr , 

j . vjl 


7 


, A*'*#******D 


4.75 


4 




7.21 


3.3 , 


^£ ^ ^£ ^ 


6.39 


- 37 


X 


0.00 


1 . 



ACROSS ALL GROUPS 

.. A<3ri . Tch/Educ 
.Offa.ce Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ 
HVEcon Tch/Educ 
T/I Tch/Educator 
Tech. Tch/Educ 



1 
+ 



3 4 

,....+ + . . 

A ************** E* 



A**********o 
A******£i • 
A**** ******* *****D 
A**********#***[i 
A*********D 



NEED 




INDEX 


N 


5.90 


,115 


4.18 


10 


5.09 


2^ 


4.73 


7 


2. 62 


' '4 


7.33 


33 


6. 32 


38 


4.00, 


1 



9 
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TABLE 17 
(Continued) 

22. Identify and provide orientation for potential employers 
of handicapped students. 



184 



ACROSS "ALL GROUPS 

A<3ri. Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tc.h/Educ 
H/Econ Tchf/Edac 
T/l Tch/Educator 
Tec h , f ch ' Cduc 



.1 
+ 



2 3 4 
+ + + 



» * * * * * * * * * * * * * * * ** * f( 

A************'**** **Y£i 
A***J* ***(********** **D 



'5 



NEED 




INDEX 


N 


-7.32 


115 


5.73 


10 


7.46 


2"> 


8.29 


7 


6.00 


4 


7.46 


33 


7.74 


38 


0.0*0 


1 



?w<» Cooperate with opp f opt iute :=vfuies «jr':ups in . jeot lf/m^ 
career ar^or t una i^' s f f ' i . j- 'i.»nt. 



ACROSS ALL URu-. ~ 3 



< t t * f * * ' * < * < * c * 



NEL : Ii 

iNf.iiy 



A<3r i . Tch/ Educ 
Office Tch/.Educ 
Distr . Tch /Educ 
Hp u 1th Tch /Ed u 
H/El. on Tch /Ea ac 
T/ I Teh/Educator 
Tech* Tch/Educ 



.A******** *******D 

^****** ****** **r» 

+ •***♦*************** D . 

******* *«**:. 
* ************: 

n ********* Ti 



6 .60 

r..70 



8 
4 
3 
4 

4 .00 



j / 
00 
03 



10 

7 
4, 

38 
1 



24. Influence attitudes of regular school personnel/"* todents 
toward accepting handicapped students. 



across all * groups 

Afjri . Tch/Educ 
Office Tch/Educ 
Distr,. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch /Educator 
Tech . Tch/Educ 1 




1 



n 



'NEED 



A ******* ******D 


- INDEX 
5.82 


H 

115 


A**********E' 


4.84 


10 


A************D 


4,. 74 • 


22 


A* ******** *******[! 


7. £4 


7 


A****D 


2.12 


4 


, A******************[i 


8.48 


33 


A***********D 


4.81 


38 


<L 


0.00 


1 




/ 
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TABLE 17 
(Continued) 

. tilize a vanetv of teaching methods and techn iques *to 
provide instruction For handicapped students* 



185 





1 




3 4 


5 


NEED 














INDEX 




ACROSS ALL GRQURS 










5.79 


116 


^<3ri» Tch/Educ 






A***^K*******D 




5 . 40 


10 


Office Tch/Educ 










5 • 87 


32 


Distr. ♦ Tch/Educ T 










6 • 53 


7 


*ealth Tch/Educ 










1 .06 


4 


n Econ Tch/Educ 










6 • 07 


/ 34 


7 / T Tch/Educator 










'••19 


33 


. Tc.h 'Educ 

* 




* 


• 


• 


0 . 00* 


i 


* 

! enonstrale r L .n ,ect 


IVI t v 




it/ t 1 4 L t u t a 1 






* 


rifferen ces c+ ."-"i . 


-iii io 


;t jdent = . 

- 


< 

- 






> 




1 


2 


3 4 


5 








+ 


. . . . + 


. .*+ + 


+ 






ACROSS ALL GROUPS 






*> * 






• r. 


Agri . Tch/Educ 




s 






' 5.88 


to 


Office Tch/Educ 










.3 , 73 


"> ••> 


Di st r . ^Tch/Educ 










, 3 . 71 


7 


Health Tch/Educ 










' 4 . \,0 


4 


H/Econ Tch/Educ 










A . ^4 


.5 * 


T/I Tch/Educator 










r . io 


3fi 


Tech. Tch/Educ 










. •;>-. oo 


I 



7. Apply individual instructional prescriptions t-^uii 
handicapped Pupils in class* 



ACROSS ALL GROUPS 

Agri* Tch/Educ 
Office Tch/Educ 
Distr* Tch/Educ 
Health Tch/Educ 
„ H/Econ Tch/Educ 
T/I Tch/Educator 
"ech. Tch/Educ 



1 
+ 



2 

. + , 



3 4 

...+,..•• . ;. + . . . 

A*************D 



^( * * * * * * * * jj( * J[l 

A******* * ** *D 

a*** ****** *##)(c^#ri 

n * ^ ^ ^ * ^ ^ ^ ^» ^ ^ ^ ^ ^ ^ L' 
A******* ^ * * * ***** D 

X 



INDEX 
6.01 



N 

113 



5 ,33 


10 


4 . 94 
6.29 


*>o. 
7 


>*78 


3 


7.25 


32 


5.83 


38 


0.00 


1 



o 
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TABLE 17 

' (Continued) * 

28. Use the basic principles of learning theory/behavior, motiifi 
cation related to vocational instruction (handicapped). 



ACROSS \l.L GROUPS 

A«*n. Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Healtn Tch/Educ 
H/Econ Tch/Educ 
T/I Teh/Educator 
.Tfch. Tch/Fduc 



1 



♦ ♦ ♦ ♦ 



2 



3 • * 4 

+ 4 . . . ; . f . . . 

A ***** # * * * li * 



vj 

.4- 



A*********D 

A*********Ti 
A***********D 

A*******D 
A**************D 

^*********D 







v i r r fi 

NEED 




INDEX 


'N 


4.83 


115 


4.20 


10 


4 . 18 


22 


5.33 


7 


3.56 


4 


6.48 


' .A3 


4.15 


38 


a. oo 


1 



Intend positive!/ and naturally with the handicapped 
• s Luded ♦ . * 



, Agra. . Teh / Ld»*c. ' 
Office Tdh/Edu 
D l s t r ♦ r c h / K • I m « 
H i • » 1 1 1 * 7? i d i. 
H/|£cc- Ti.h i-da.; 
TIT. n/Echtcator 

J Tech . TchMIduc: 



.4 s 


NE CD 






.index" 




A***** + ***Ii 


• 4.42 


L lo 




3.73 




A* ******H 


3.11 


n ■> 




3 .67 




■f - f *fc*n 


. 3.37 




rU * * * f ******0 


5,. 71 


34 


^**** + »***D 


4.51 


38 


n*********D 


5 .00 


1 



0. Emphasize qualities of initiative, self -relief and 
independence with the handicapped learner* 



ACROSS ALL GROUPS 

A<3ri. Tch/Educ 
'Office Tch/Educ 
Distr- Tch/Educ 
Health Tch/£duc 
, H/Eco^ Tch/Educ 
T/I ;T:h/Educator 
Tech, Tch/Fdud 



ERIC 



i 
+ 



3 4 * 

A******X****D 



A***********D 

a*********d * , 

A**********p < 

. A**D 
A**************n 
A*********D 

4 

A*********D 
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NEED 




INDEX 


W 


4 .82 


115 


5 . 16 


10 


3 . n 


. to 


3 .86 


. 7 


• 1-'. 06 


' 4 


6.. /? 


33 


4 . i? 


38 


5»00 


1 






• 
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TABLE 17 
(Continued) 



SI ♦ Complete a cooperative training agreement unique to meeting 
the needs 'of the individual handicapped* 



ACROSS ALL GROUPS 



1 
4 



3 * 4 
, + • • + , 

^ ^ 5^ 5^ £t 



+ 



NEED . 
INDE?X 
6.05. 



N 

112 



ft<3ri* Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health % Tch/Educ 
" H/Econ Tch/Educ 
T/l Teh/Educator 
fech ♦ fch/Educ 



^***************E' 
A*********Ei 



5.85 
5.38 
6.06 
4.00 
6.87 
6 .20 
0.00 



10 

2"? 

7 
3 
31 
38 
1 



112. Modify instructional niott»i 10 1 s- and equipmen't for 



individual *h a n d i c a o 


cod - 


earr.er 's needs ♦ 








• 




3 . '4 




NEED 






...» 




♦ f 




■i 






*************** Li 




O » A- *T 


j J. 


- rHn ♦ Tch/Ed'.c 




1 ***************** Et 




7 .38 


10 


Office Tch/Lduc 




*************D 




5'. 61 


i n 


Distr » Tch/Educ 




^**>m*********d 




5 .92 


7 


* wealth Tcrt Zz>n 




****** **Ti 




4 . 75 


4 


M/Ecoh Tch . LciL 




*1 * * ********* ****D 




6 .88 


33 


7/ L Tch/Educ / 




^*Jt***fc**f***t{ 




6 . J 7 


'38 


Tech* Tch/Educ 




X 




0.00 


1 


• 

♦ Develop a procedure 


f o r 


fulfilling an individual instruct 








lonal prescription 


in the c lass room /lab oratory » 












2 3'4 


c: 


• NEED 












INDEX 


N 


ACROSS ALL GROUPS 




A***********D 




5.04 


1 15 


* * 

ASn ; Tch/Educ 




A********* Ei 




3.90 


10 


Office. Tch/Educ 




A*******D 




3.42 


2? 


* Distr-. Tch/Educ 




A*************D 




5\ 31 


7 


Health Tch/Educ 








5 .94 


•4 


H/Econ Tch/Educ. 








6.43 


33 


T/I Tch/Educator 




M »«„*„„D 




5.12 


38 


Tech. Tch/Ed*ic 








0.00 


1 



0 

ERIC 
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TABLE 17 
(Continued) 



34. Select cooperative training, stations for individual 
• handicapped learners* 



* ACROSS <<LL GROUPS , 

V 

Agn Tch/Educ 
Office Tch/Educ 
Di-st*. Tch/Educ 
Health Tc.h/Educ 
H/Ecfon Tch/Educ 
T/I? Tch/Educato.r 
Tech . Tch/Educ 

' 4 



1 



2 



. 3 4 

+ + 

A*************D 



x A********D 

^ )^( )J( )^( )(( )|C )J( )(()(( )|C )(( )(( £ I 

^ )|C)J()|C)(C)|()(()|()|( )(( )(( £1 

)fc )fc )jc )JC )fc 5|C )JC ^fc )JC )JC )JC )|c ^1 
^ )|C )|( )|C )^ )|( )(( )(C )(( )(C )J( f 1 

X 



NEED 



INDEX 


N 


5.64 


114 


3.15 


10 


5.25 




6 .,86 


7, 


5.78 


3 


7.03 \ 


J\5 


5.39 


36 


0.00 


1 



35» Translate statements describing phv^icaJ * sensory J 1 i> 1 t-.j t 1 or, s 
irtto statements concerning mstr.iLt tonal limitation * 

s ^ 



ACROSS ALL .GROUPS 

Aiiri ♦ Tch/Educ 
oSfrFice Tch/Educ 
En?str» Tch/Educ 
\ Health Tch/Educ 
H^Econ Tch/Educ 
T^I Tch/Educator 
Tech ♦ .Tch/Educ 





m 


-ELD 








-NHEX 


N 




A*'***** * * 


5.98 


11*4 




>^ )^ )fc )fc 


.5 . 32 1 


10 






4 . 45 fx 


22 




^ ^ ^ >^ ^ )|(}fC^)|C!f()|C)^)^)|C)|C )J( £ 1 * 


6.37 


7 




A*#****I.i 


3.00 


4 


* 




7.81 






A***************U 


6.02 


38 






. • • 0.00 


1 



36» Sequence tasKs to conform with learning styles* learning 



pajqe* and inf erred. 1 ea rn ing potential 



ACROSS ALL GROUPS 



3 ' 4 

. . + •..+ ., 



NEED- 
INDEX 



N 

115 



Agri . Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
.Health TchXEduc 
H/Econ Tch/EMuc- 
T/I Tch /Ed abator 
Tech'. Tch/Educ 



> A***********D 
A^4^^^^^^^^^Ei 

A* ********** *#***D 
A***********D 

X . 



5.04 
4.96 
5.31 
3.19 
v 7.35 
4.97 
0.-00 



10 
22 
7 
4 

' 33 
38 
1 



0 

ERIC 
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' TABLE 17 ' 
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189 



37\ Provide teaching strategies/delivery systems based upon 
individual learning styles/abilities of students* 

<. 

1 2 3 4 5 

t M M M M M »» » * » t» » » » ♦ M ♦ »t M ♦ M » M »t 

ACROSS ALL GROUPS * A############D 



Agn* Tch/Educ 
Office Tch/Educ 
Distr* Jch/feduc 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educator 
Tech* Tch/Educ 



A * *j£* * * * * * * * E' 
A***********E' 
A*******^*****Ei 

A******^**E' 
A****************Ei 
A***********E» » 

A******* * * E' 



38» Revise methods oF performing tasks* 



A^ri» Tch/Educ 
Office Tc u Educ , 
Dxstr ♦ Tch/Educ w 
Health Tch-'Educ' 
H/Eccn Ten /Educ 
T/I Tch/ Educate r 
Tf*ch ♦ * Tch/Educ 



3 4 

, .+ + . i 

A**********^E' 



A***-********E' 
A**********E' 
A********D 

A************Ei 
A ************* E» 
A*****^*****Ei 
A* ****|*********** **D 



NEED 



INDEX 


N 


5.8? 




j»16 


ft /N 

10 


C" /NO 


22. 


5.97* 


7 


5.00 


4 


7.48 




>J . i O 




JiUU 

/J 

r 


1 

I 


i 




NEED 




INDEX 


. N 


.5.0? 


115 


4.?2 


10 


4.17 


22 


2, 82 


7 


5.?4 


4 


6.00 


33 


5.22 


38 


10.00 


1 



39 ♦ Develop* appropriate attitudes of non-hand icapp.ed students 
toward handicapped students* 



1 


2 . 3 ' 4 


5 


NEED 


•i 






. .+ 


INDEX 


N 


ACROSS ALL GROUPS 


A**********^E' 




5.21 


114 


Agri, Xch/Educ 


A******Ei 




2 . ? 4 


10 


Office Tch/Educ ; 


A * * * * * * * * * * * * * * E^ 




5.57 


22 


EUstr* Tch/E^uc • 


A*******E' 




3.18 


7 


Health Tch/Educ 


* A****Ei 




1 .75 


4 


H/Econ Tch/Educ 


A ^(f * * * * * * * * * * * * El 




6.04 


33 


T/I Tch/Educator , 


A*************E 




5.8? 


- 37 


Tech* Tch/Educ 


X - 

• > 


V 


0.00 


1 
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TABLE 17 
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190 



O. Secure related services for handicapped students necessary 
.to* provide the total quality aspects af the program. 



1 


1 


'2 3 4 5 . 


NEED 










INDEX 


to 


ACROSS ALL GROUF'S 




^A*************E* 


5 . v 45 , 


114 


A<3ri. Tch/Educ 




^ . • A********D 


3.06 


10- 


Office Tch/Educ 




A*********Ei 


3.86 


22 


uistr. Tcn/hduc 




A******************Ei 45 


7 . 1 A 


7 


Health Tch/Ediiq; ' 




************ e^ 


5.78 


' 3 


^/Econ Tch/Educ 




A****************D 


7. 10 


33 


T/I Tch/EduoHor 




A************Et 


S.37 


38 


ti'Ch* Tch/Educ 




A*********D 


cr A A 


i 

X 


• ' rtod if //aaapt when. 


necassa r y the tool s , t'ju lptien t/f ac 1 1 1 1 ies- 






conditions in the 


learning 


en vitronmen t • 

» 








1 


' 2 ^ 4 S 


NEED 










INDEX 


N 


• * 
ACROSS ALL GROoF o 


; 


*** *******Li 


6.14 


115 


A«3ri . Tch/Educ , 




A*********[l 


3.60 


10 


Office Tch/Educ v 




• • A**********Ei 


4 .36 , 




Distr. Tch/Educ 






6.61 


7 


Health Tch/Educ 




At******,****!! ' 


5.62 


4 


H/Econ Tch/Educ 




A*** ********** *****D 


8.65 • 


33 


T/I Tch/Educator 

<* 




A* ************ D 


5.91 


38 


Tech. Tch/Educ" 


► 


A*********Ei t 


"4.00 


1 



2» Assist in a long range plan for integrating the handicapped 
student intQ the vocational educational program. 



ACROSS ALL GROUPS 

Agri . Tch/Educ 
Office Tch/Educ 
Distr. Tch/pduc 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educator 
Tech . Tch/Educ 



1 



2 



3 * 4 

. . . + + . . . 

A***************D 



A***************D 
A******************D 
A**** **i|c** ****Ei 
§ A#*****D 
A******************D 
A************D 
A********* 



5 



NEED 

INDEX N 
6.90 .114 



6.88 
7.93 
5.71 
3.00 
8.55 
5.69 
4.00 



<10 
22 
.7 
4 
32 
38 
- 1 
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43. Define appropriate expectations for laboratory/cooperative 
work performance of handicapped persons. 



ACROSS -ALL GROUPS 

Agn. Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ , 
H/Econ Tch/Educ 
T/I Tch/Educator 
Tech. Tch/Educ 



1 " 



2 



3 4 

+ + , 



A $ )fc $ 
A )fc )fc )Jc ^ )fc % )fc )fc Ei 
)fc )f( )fc )fc )(( )^( )^( )jc )fc )fc )fc )fc )fc )fc )fc )fc J|i 
A**#******Et • 

/|c )J( )J( )J( )J( )f( )f( )f( )f( Jjl 

X 



NEED 
INDEX 
5.47 

4.94 
4.24 
6.61 
3.75 
7.07 
5.16 
0-.00 



115 . 

to 



4 

i'l 
1 



4. .Identify needs, and interests of the handicapped student. 



ACROSS ALL GROUP'S 



2 



3 4 
.*.,....'....*.. 
******** ♦ *!' 



NEED 
INDEX 
4 . '?i 



A<jri. Tch/EdCic 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
, T/I Tch/Educator 
* Tech. TchVEduc: 
a' 



A***********D 

A^$$$$$$$$Ei 

A )fc )fc)fc^^()fc)fc)fc)fcEi 
A*************Ei 

X 



4.68 

3.95 

3.71 

4.50, 

o • * *_ 

5.03 

0 . 00 



10 

*>*) 

7 
4 
34 

30 
1 



5. Conduct parent/teacher conferences for planning 
instructional programs. 



ACROSS ALL GROUPS 



1 

+ , 



2 



3 4 

■ + + , 

A****. ******** **D 



NEED 
INDEX 
5,86 



N 

114 



Agri. Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educator 
Tech. Tch/Educ 



r 



A************Ei 

A % % % % % %>%%>%>Xs 
A****************D 
• - A****************D 

X 



• 4 .,18 
4.45 
5.61 
3.67 
6.94 
6.71 
0.00 



10 

22 
7 
3 
33 
38 
1 
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(Continued) 

46. Revise ^selection criteria to ensure program accessibility 
for handicapped students. 



192 



ACROSS ALL GROUPS 

A«Jr.i. Tch/Educ 
Office Tch/Educ 
D-rstr. Tch/Educ 
Health Tch/Bduc 
H/Econ Tch/Educ 
T/I Tch/Educ a tor 
•Tech . • Tch/Edut 



1 
+ 



2 



3 4 

+ + . 



A*************D 

A#*****D 

A^^^^^^^^^^^^^^^Et 

^^3?(C )J( )|t )J( )(( )(( )|t )Jt )(C )f( )(C )J( )f( )fc )(c ^jc E^ 

X 



NEED 
INDEX 
5.46 

5.74 
4.21 
3.43 
1.78 
6.03 
6.56 
0.00 



r N> 
113 

10 " 
22 

7 

3 
32 
38 

•1 



17. ( Develop an intei i uted urogram for each handicapped student 
in cooperation with special education teachers. 



1 



2 



ACR0f>3 At L (-KH! ' 



3 4 

+ + . . 



J 



NEED 



A^ri * Tch/Educ 
0^ Fice Tch/td'ic 
Tch/Ed'ic 
Tch/Fdur 
H/£con Tch/kld'n: 
T/I Tc h/EdiK.ot L-i 
Tech. Tch/Educ 



Distr* 
Health 



^)|(]|c]|(]|c}|c)^]|c)|C)|c)|o|c ))( )fc )(( $ )|( )|( )|( Hi 

-> x 



8. Develop instructional activities by c luster ing/sequervc ir»g 
related tasks . accord in<3 to student's needs. 



1 



2 
+ , 



ACROSS ALL GROUPS 

A<3ri. Tch/Educ 
Office Tch/Educ 
Eiistr. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Teh/Educator 
Tech . Tch/Edur 



' 3 ' 4 
. . . . + + . . 

f\ )f( )f( % % [I 



5 
+ 



INDEX 


N 


6. 75 


115 


7.74 


10 


' 5.52 • 


22 


7.43 * 


7 


2.62 


4 


8. 10 


33 - 


6.63 


38~ 


0.00 


1 




0 










NEED • 




INJiEX , 




5.83 


115 


5.60 ' 


10 


6.02 


22 


5.14 


7 


3.19 


4 


A. 20 


33 


5.8S~^ 


38 


4.0d 


1 







r 
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.TABLE 17 
(Continued) 



9/Select f adapt, or develop ilyst ructional materials for use 
with handicapped students* 



DU(/s 



ACROSS ALL GROUPS 

Agn» Tch/Eduq- 
Office Tch/Educ 
Distr » Tch/Educ 
Health- Tch/Educ 
H/Econ Tcb/Educ 
T/I Tch/Educator 
Tech, Tch/Educ 



3 4 5 

+ + ♦ + 

A***************fi 

_y?f****************D 
. A*************D 
A*************D 

A**************D * 

a **************** d 

A***r**********D 

**********D * 



NEED 
INDEX 
6» 53 

6>97 
5". 64 
5*92 
7. 12 
7»80 
6*02 
4.00 



N 

115 

ia 

2? 
7 
4 



0% Develop instructional unr's revolving iround job-spec i f i c 
'concepts /intt skill* and needs/*b i 1 l ties of handicapped* 



4 

+ . 



ACROS 



A L L 



A^n, Tch/t-Juc 
Office Tch/Educ. 
Distr, Tch/Educ 
Health jTch Tduc 
H/Econ Tc h/Educ 
T/I Tch/Educator 
Tech* Tch/Educ 



A*** * * + *#*****I» 

a************d 

A*********D 
A*************D 

A***********D 
A ************* ****0- 
^- A**********D 
^#****#***D 



.1. Devise flexible time limits based upon individual rates 



of progress 



+ 



2 



ACROSS ALL GROUPS 

A$ri» Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educator 
Tech. Tch/Educ 



3 4 

♦ ♦ + 

A***********ti 



A*************D 
A******D 
A********* * * * El 

<S#********D 
A* *************** D 
A********** E^* 



5 
+ 



M F [- I 1 

inui «. 

5. 39 



1 <■. 



4.81 


LO 


3.69 


>7> 


5. 71 


/ 


5 . 62 


A 


7. 63 


J 4 


•4.51 


38 


* 4.00 


1 


Need 




♦INDEX 


N 


5.00 


114 


5.46 


10 


2.84 


22 


5. 14 


7 


4.33 


3 


7.02 


33 


4. 7 54 


38 


4.00 


1 
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(Continued) 



zl* Utilize information obtained 
the sensory* etc.* abilities 



from related disciplines about 
of students to progress. 



ACROSS ALL GROUPS 

Agri. Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educator 
Techt Tch/Educ 



'1 



2 
+ , 



3 4 

+.♦..,... .+ 

,A************D 



NEED 



a ***** * * * * * * ei 
a * * * * * * * Ei 
/>**************D 

A*******D 
f$ ********** *****Ei 
c^***********Ei 
A*********E^ 



. .+ 



INDEX" 


N 


4.77 


115 


4 .56 


10 


3.14 


22 


5,10 


7 


2.81 


' 4 


6.13 


33 


4 .81 


38 


4 .00 


1 



3. Develop an iwa<~ * 
learning problems ir, 



how to re' i.^nine iluder/ts <gith 
» regular / lass* 



. ACROSS ALL GROUr 



A*************!' 



I 1 A 



A^n. Tch/Educ 
Office , Tchh/Educ 
Disjtr • tch/Educ* 
Health Tch/Educ 
H/Econ Jch/Educ 
T/I Tch/Educator 
Tech. Tch/Educ 



A*************I\, 1 ' *.02 

A***********D * 5 . 05 

A*********D 4.14 

A*#**#***************D 10 .00 

A***************D a 6 .84 

A************D 5.93 

A*********D 5 .00 



10 
22 
7 
4 
32 
38 
1 



4* Use diagnostic/descriptive assessment techniques {or 
planning instruction* 



ACROSS .ALL GROUPS 



1 



2 



3 . ' .4 

+ . ♦ ♦ + < 

A ******** *******D 



NEED 

"index 

6.14 



N 

114 



A3r i ♦ Tch/Educ 
Office Tch/Educ' 
Distr. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ , 
T/I Tch/Educator 
Tech. Tch/Educ. 
*\ 



' A************D 

*\ A**************D 
A**** *************** El 
A******* *****Jjc*D 
• A********* El 



4.94 
4 .85 
4-. 78 
6.75 
7.94 
5.96 
4.00 



10 
22 
7 
4 

.32 
38 
1 
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(Continued) 



.5. Identify.' the services needed to increase handicapped 
students' chances. in regular programs. 



ACROSS ALL GROUPS 

A$ri. Tch/Educ 
Office Tch/Educ 
^ Distr'. Tch/Educ 
* Health Tch/Educ 
- H/Econ Tch/Educ 
T/I« Tch/Educator 
Tech. Tch/Educ 



1 



' 3 .4 
.....+ + , 



A^ 1 ^^^^^^^ ^ ^ ^ ^ ^ T\ 

1 1 

n ^^^^^^^^^^^^^^^^ ^ 

^ )f( )f( )f( )f( )f( )f( )f( )f( )f( )f( )f( )J( )Jf )Jf J I 



NEED 




INDEX 


N 


. 5.71 


114 


3.42 


10 


4.49 


22 


5.84 


7 


6.75 


4 


7.04 


32 


5.73 


38 


10.00 


1 



6. .Assist in the development of individualized education 
p'rograiiis (IEP) for handicapped students. 



ACROSS ' ALL- GROUPS 



2 3 4 

f ♦ ♦ ♦ ♦ t "I ♦♦♦'♦♦♦» t ♦ f »»♦♦»♦ t 



NEED 
INDEX 
5.99 



N 

1 16 



Agn •« Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ 
M/Econ Tch/Educ 
T/I Tch/Educator 
Tech. Tch/E*duc 



. A****tf***'*D 

A********D 

*A*>Me***#*******Ei 

•X 



3.70 
3.80 
6.86 
6.75 
7.35 
6. '63 
0.00 



30 

'•> ••> 

7 
4 
34 
38 
1 



7. Evaluate a student's performance according to the objectives 
•on the individualized education plan (IEP). ^ 



ACROSS ALL GROUPS 

A3ri. Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educator 
Tech. Tch/Educ 



1 

+ , 



2 



3 4 

. + + . . , 

A************D 



A******D 
A************D 
A ^ ^ ^ ^ )|()|()|()|()|()|c)|()|()|c)|(D 



+ 



NEED 




INDEX 


N 


•5.76 


115 


"4.29 


10 


2.88 


22 


6.12 


7 


' 5'. 33 


3 


7.20 


34 


6.55^ 


38 


*"*4.00 


1 
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(Continued) 



8. Determine appropriate techniques for evaluating the per- 
formance of students with specific handicaps* 



ACROSS ALL GRQUPS 



1 



2 3 4 

♦ + + + .'♦. 

A###########****D 



5 



NEED . 
INDEX 
6.72 



N 

115 



Agri. Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educator 
Tech. Tch/Educ 



A***************D 

f\ 3f( )|c )|c )|c )|C )f( )|c )|c )|c )|C )f( )|c )|c )|c D 
A )f( )jc 3fc }f( )f( )|c )|c )|c )|C )f( )|c )|c )|c )|C )f( )|c )|c D 
A }f( )Jt )|c )|c )|C )f( )|c )|c )|c )|C )f( )|c )|c D 



5.88 
5.45 
5.84 
7.22 
7.62 
7.08 
4.00 



10 
22 
7 

, 3 
34 
38 
1 



9. Develop behavior observation skills concerning handicapped 
stud"ents . 



ACROSS ALL GROUPS 



2 
+ , 



3 4 

+ . . .V.. + . ■ 

A#######)MT*####D 



NEED 
INDEX 
6.25 



N 

114 



Agri. Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educator 
Tech. Tch/Educ 



A#*****D 
^ A Jfc 5fc )fc )fc )fc )fc )fc )fc D 



2.66 
5.26 
6.. 61 
4.33 
7.99 
6.51 
4.00 



10 
22 
7 
3 
33 
38 
* 1 



0. Obtain follow-up information on handicapped students 
learning or graduating from school programs. 



ACROSS ALL GROUPS 



1 



2 3 -4 
.*♦♦♦...♦♦♦+, » + . 



5 



NEED 
INDEX 
5.57 



N 

114 



Agri. Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educator 
.Tech. Tch/Educ 



A***********D 

A***V***D 
A*#****D 
«A*****************D 
A*************D 



4.56 
5.15 
3.18 
2.44 
7.16 
5.46 
4.00 



10 
22 
7 
3 
33 
38 
1 



9 
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TABLE 17 
(Continued) 



61. Conduct q comprehensive evaluation of the total vdcational * 
program for needs of handicapped students. 



ACROSS ALL GROUPS 



1 



'2 .3, 4 
,.+' + .. . + , 



+ 



197 



NEED 
INDEX 
4.97 



N 

112 



Agn. Tch/Educ 
Office Tch/Educ 
Distr.' Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Teh/Educator 
Tech .* Tch/Educ 



A ))( ))C ))( ))C )|C )f( )(( )(C ))( ))( )|C ^ ^ )f( Ei 

A****D 
A***********D 



2* Demonstrate personal commitment concerning handicapped 
students' participation in vpcational organizations. 



4 

+ . 



ACROSS ALL/ GROUPS 

A<3ri* Tch/Educ 
Office Tch/Educ 
Distr* Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educ ato r 
Tech ♦ Tch/Educ 



A****#**D 
A$)K$$)K$$)K)4($Ei 
A $ $ $ $ $ $ )|c)|c)|c)|C)|cEi 

A*****#*#****Li 

)fc El 



3» Integrate/actively involve handicapped students in an on 
Soin<3 student vocational oi ran ization . 



1 
+ 



n 

+ . 



ACROSS ALL GROUPS 

Agri . Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ- 
H/Econ Tch/Educ 
T/I Teh/Educator 
Tech. Tch/Educ 



3 i A 
■ + + . 



sJ 



a*********f» 

A************Ei 
A********D 
A**D 

A** *********** **D 
A********#*****D 
X 



3,40 


' 10 


♦ 5.. 88 


21 


A .61 


7 


1 ,62 


4 


5,79 


33 


4,21 


36 


8.00 ' 


1 


MEFD t 




INDEX 


N 


4.5" 


L * ^ 


3.20 


10 


4.04 




4.41 


7 


.81 


• 4 


5.52 


33 


4 ,85 


38 


5 .00 


1 


4 




NEED 




INDEX- 


N 


5.3? 


116 


3.60 


10 


5.33 




3'. 31 


7 


.81 


4 


•6.31 . 


34 


6.23 


.' 38 


0.00 


1 
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4. Prepare handicapped students for leadership roles- in 
student vocational organizations* 



ACROSS ALL GROUPS 

A3n, Tch/Educ* 
'Office Tch/Educ 
Oistr. Tch/tduc 
Health Tch/Educ 
H/Econ Tch/Educ 
' T/I Tch/Educator* 
Tech • Tch/Educ, ' 



1 
+ 



3 4 

+ , • + 

A**************Ei 



A***********Ei 
A**************Ei 
A*************Ei 

A***** ********** Ei 



5 NEED 

,+ INDEX N 

5.82 1U6 

4.68 10 

6.18 22 

5.31 7 

♦ 81 4 

,6.85 34 

5.94 38 

0.00 1" 



5. Provide handicapped students with opportunities for -a wide 
ran^e of sa»cial experiences th-rough voc ♦ organizations. 



ACROSS ALL t 



t 

f o 



A^ri . , Tch/Educ 
Office Tch/Educ 
Distr. Tch/Educ 
Health Tch/Educ 
H/ Econ Tch/Educ . 
t/I Tch/Educator 
Tech . Tch/Educ 



1 


? 3 4 « 


r 


Ht c r 




K . . . 






[ NDLX 


N 








.47 


L 16 




A**********Ei 




4.07 


10 




A*************D 




5.27 




f 


A*************D 




'0.71 


, 7 




A^***E' l 




1 . 75 " 


4 




C A**************D 




6,28 


34 




A**************E» 




5 » 66 


38 




A*********Ei 




■ 4.00 


1 



6. Knowledge of .barriers that have inhibited train inland 
employment of, handicapped persons. , ' ' % 



ACROSS ALL GROUPS 

A3ri. Tch/Educ 
Office Tch/Educ 
' Distr Tch/Educ 
Health Tch/Educ 
H^Ecorf'Tch/Educ 
T/I Tch/Ed,u'cator 
Tech. Tch/Educ 



1 



2 



3 4 


5 . 


NEED 








INDEX" 


/ N 


' A************D 




. 5.12 


115 


A**********D 




4.51 


10 


A**********Ei 




4.34 


22 


A***********D 




4.90 - 


7 






3.00 


4 


A**************£i 




6.09 


, 34 


A************D 




. 5.29 


37 


X 




o.oo 


1 
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7*-Knowled3e of ethical and le*al standards appropriate .for 
♦workvnd with handicapped students* 



ACROSS ALL GROUPS 

Adri/ Tch/Educ 
Office Tch/Educ 
Distr* Tch*/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educator 
fech. Tch/Educ 



1 



A*************D 



199 



A****************D 
A***********D 

A************D 
A**************D 
A***** ********* **D 

A*************D 
X 



NEED 
INDEX 
5.91 

7.82 
4.29 
5.88 
6.75 
6.82 
5.66 
- 0.00 



. N 
115 

10 
?2 
7 
4 
34 
37 
»1 



8. Knowledge of appropriate referral ' sources for hand icapp.ed 
students. 



ACROSS ALL GROUPS 

A<3n. Tch/Edac 
_ Office Tc h / Edjjc 
, Oistr • T # ch/Educ, 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/Educator 
Tech. Tch/Educ ' 



3 4 * 5 

A**************D 

A************t' 
A*************Ei 
c A*************D 
A**c****D 
A**** ************ ***Ei 
A*************Ei 
A********************D 



^FEEi 
INDEX 
6 » 58 

5.46 
6.02 
6.33 
3.00 
8.60 
5.82 
10.00 



* N 
113 

10 
22 
7 
4 
33 
36 
1 



r 

9.<KnowledSe of interpreting occupational aptitude and ability 
tests and inventories to students. 



ACROSS ALL GROUPS 

Agn» Tch/Educ 
Office Tch/Educ 
Dis.tr. Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/J Tch/Educator 
Tech* Tch/Educ 



3 4 

+ + 

A**ft**********D- 



< A**********D 
A********* * D 
A * * **************£j 

A************D 
A* *********** *****D 
A*******r***Ei 
A * ** * ** ***D 



NEED 
■INDEX 
5.07 

"3.96 
3.98 
6. 1*2 
5.78 
6.87 
4.17 
3.00 



N 
113 

10 
22 
7 
3 
34 
36 
1 
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[70* Nnowle'dSe of agencies to assist handicapped students such as 
the healtm and welfare serviced etc * ' 



1 



2 



ACROSS ALL GROUPS 

A<*n* Tch/Educ 
Office Tch/Educ 
Distrt Tch/Educ 
Health Tch/Educ 
H/Econ Tch/Educ 
T/I Tch/£ducator 
Tech. Tch/Educ 



71, Knowledge of behavior 
handicapped students . 



3 4. 

+ + . 

A*************H 



5 



ACROSS' all (tftOUfcS 



A*********D t , 

A**********D 
A*****************D ■ 

A*********D \ 
A****************D 
A************D 
A*********D* 



mod 3 fifau on ternniques concerning 



3 4 
f * 



A<3ri t 

Office 

Distr ♦ 

Health 

H'Econ 

T/I Tc 

Tech. 



Tch/Educ 
> Tch/Educ 
Tch/Educ 
Tch/Educ 
Tch/Educ 
h^Educato r 
Tch/Educ 



|72» Knowledge of suitable 
students ♦ 



< a**.************is 

v fi#**********D 

a**** ********* ******d 

A**i***'D* 
A* *********** ****D 
A*«**«*******L» 
*A«*#******D 



job p 1 ace-men t for hand l capped 



1 
+ 



2 



ACROSS ALL GROUPS 

A^ri* Tch/Educ 
Office Tch/Educ 
Distr ♦ Tch/Educ • 
Health Tch/Educ 
* H/Ecoo Tch/Educ 
T/I Tch/Educatbr 
Tech* Tch/Educ 



. 3 4 

+ + 

A***************H 



5 > 
+ 



1\ 



A**************D 

A**************0 
A******,*******D 
* A**i******D 
A*****************D ' 
A******)********Ei 

^*******************D 



NEED 




INDEX 


N 


5 .53 


114 


3.70'* 


10 


.4 .24 


22 


'6.61 


7 


4 .33 


3 


7 . 48 


34 


"5 , 12 


37 . 


4 .00 


1 


• r 

NEED 


* 


INDEX 




er cr tr 
^.i • JJ 


1- i 


6.15 


10 


4 .29 


, *> n 


7 .71 


7 


3 . 00 


-4 


6.71 


34 


c ;. ,oi- 


37 


4 .00 


* 1 


NEED 




INDEX" 


N 


6 .43 


114 


5 .25 


• 10 


. 5.75 ' 


22 


5 .92 


* 7 


4 .33 


. 3 


7.81 


34 


6.11 


37 


10 .00 


1 



0 
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• ♦ 

73.- Career opportunities -for the handicapped student. 



1 



2 



ACROSS ALL GROUPS 
* i 

A^ri. Tch/Educ 
Office Tch/Educ 
Distr. .Tch/Educ 
Health Tch/Educ , 
H/Ecbn"Tch/Educ 
T/I Teh/Educator 
Tech. Tch/Educ 

. \ 



3 4 

,....;+. K + . . 

A***^C*** ********* El 



A*********Ei 
A***************D 
A * * * * * ************ jj 
• • a*********B ' 

A * * * ******* ******** El 

A****** ****** ***D 



74 ♦ Machinery, 'tocfl- ond physical facility modifications for 
handicapped students'* 



4" » » » » . » 



ACROSS- ALL GROUt- - 

A«3ri. Tch/Educ 
' Office Tch'/Educ ' 
.Distr. Tch/Educ 
Health Tch/Educ 
H/Ecdn Tch/Educ. 
T/I Teh/Educator 
Tech. Tch/Educ 



3 4 
:. + ...., f, 



A*********** * * * * * *£l 

A************ * * * El 

A*********Et 
A****** * #****Ei 
a* A*********Ei 

a*********d 



V 


• 


NEED 




INDEX 


N 


7.01 


113 


3 . 80 


10 


6.78 


21 


7.69 


7 


4.33 


3 


8.05 


34 




37- 


10*00 

• 


. 1 

• 


NEED 




-index' 


N 


6. '41 


i 12 


5.20 


10 


- 7.80 


20 


5.61 


- 7 


4.00 


4 


7.67 


.33 


5.33 


37 


5.00 • 


1 



5. Methods/procedures to 
handicapped students'. 



utilize resource personnel related to 



ACROSS ALL GROUPS 

A3ri. Tch/Educ 
. Office Tch/Educ 
Distr. Tch/Efduc 
Health Tch/Educ 
' . H/Econ Tch/Educ 
T/I Tch/Educator 
Tech. Tch/Educ 



1 



2 



3 4 

. . . + ♦ . + < 

A**ft*******$*D 



Afc**)fc*****Ei 
A********* El 
A******** *)|c)|C* * El 

A***#**D 
A******)|c***)^()|c**Ei 
* * * * * * * * * El 
A * * * * * *)fc * *D ,, 



+ 



NEED 




INDEX 


N 


5.09 


113 


3.90 


10 


3.78 


20 


5.71 


7 


3.00 


4 


6.06 


34 


5.44 


37 


4.00 


1 




4 
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6. Physical and sensory 1 imitations of handicapped persons, 



ACROSS ALL GROUPS 



1 



2 



• 3 4 

+ + . 

■ A*************D 



+ 



NEED 
INDEX 
5.80 



N 

112 



Agri. Tch/Educ 
Office Tch/Educ' 
Distr. Tch/Educ 
Health Tch/Educ 
H/Ecdn Tch/Educ 
T/I Tch/Educator 
Tech. Tch/Educ 



A**********D 
A*********D 
A**************D 

A*********D 

)f( )f( ^1 

a*** ****** *******n 

A*********D 



4. 18 
3.55 
5.51 
4.25 
6 .79 
7.02 
4 .00 



10 
20 
7 
4 
33 
37 
1 



7. Procedure to sequence tasKs to 
etc., df handicapped students. 



conform with Learning styles* 



•V-^S-ftLl GROUPS 

A<3ri. Tch/Educ. 
Office Tch/Educ 
Distr. Tch/Educ - 
Health Tch/Educ 
H^kcbn . Tch/Educ . 
T/ t Tch/Educator 
Tecjn. Tch/Educ 



1 



4 

. . . + + , , 

A*%*******.*.***Li 



4 



A**********D * 
A************D 
A*************D 
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v» R^latwd ^t-rvires to provide the total quality aspects of a 
pros ram for handicapped students* ( * . 



ACROSS ALL G ROUPS 



1 2 ' ,3 4 - 5 NEED 

f>**************D 5*98 111 



A^r i ♦ Tch/Educ 
Office Tch/Educ 
rustr • rch/Educ 
Health Tch St dujr 
H/Econ Tch / Educ 
y/l Tr h/F.luc atar 
T p - . » i h 1 j m c 



A*********)fc*Ei 

^£ ^£ ^£ ^£ ^£ ^£ ^£ ^£ ^£ ^£ ^£ ^£ ^£ J*| 

A*********D 
A********** * * * * * * Ei 

n ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ 

A********* El * 



•5.32 
4.32 
8.29 
4 .67 
6.50 
6.38 
4.00 



10 
20 
7 
3 
33 
37 
1 



Uj . A(.'0 r(j(.i f i, 

i-urso'" 



ectations for the performance of handicapped 



t • » « » r » . • 



3 ' 4 5 NEED 

>»»»»f»»»» M ♦ »,»! M M ♦ M ».» I I N Ei L X 

A*********** ^* * * Ei 6*32 



N 

112 



A^r u> I \ h . i juc 

0 t i ■: 1 c h E d u »~ 

-hTTtT" " VT I"i 1 r - <3 i i C * _ " 
-if -i 1 1 r- 1> h r ci ir 
H ,ui 1 1 h . Jat: 

„ r ' L i . ,,/Ft.- 'atur 

1 ec h « Tch 'J" 1 «iC 



A*********)f(** * * Ei 

n jl' 

A ^* * * *****D 

AW W WW WWWWWWWWWTt 

fi jli 

A**************D , " ^ 

y / A********* El 



1 . Mft^cJ j one! procedures to identify needs and interests of 
handicapped students* 



5.74 
6.00 



10 
20 



5.51 Jhl 
A.'SZftr 3 



.7.66 
5.85 
4.00 



" 34 
37 



ACROSS ALL GROUPS 



1 2 3 4 5 NEED 

, f»»»»»»»»»f»»»»»»*»»'i'***»»»»»»°f»»(»»*»»»»f IN Ei EX N 

A***************D 6*42 112 



A<3r l ♦ Tch/Educ 
Office Tch/Educ 

/ Eustr, Tch/Educ 
hk<altK Tch/Educ 
H/Econ Tch/Educ 
T/I Ich/Educator 

> Tech» Tch/Educ 



A* ********* ** D 
A********** * * * * El 

A********* Ei 
A*****************Ei 

A********* Ei 



4.94 
5.85 
7.10 
4#v?3 
7^43 
6.35 
4.00 



10 
20 
7 
3 
34 
37 
1 



9 

ERIC 



213 




-ft 



204 



TABLE 17 

— (-Continued). 



>. Learner selection of criteria to assure accessibility of 
handicapped students. * 
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. Federal and state lows concerning vocational education » 
vocational rehabilitation* and special education. 
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4. How to iutt'«srate and actively involve handicapped *tudent«* 
into student vocational organisations* * 
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Chapter 5 



SOflME 



SUMMARY, ^CONCLUSIONS, AND RECOMMENDATIONS 

A. Summary of Findings 

The data* for this study were obtained from 622 vocational teachers and 206 
vocational teacher educators who were representative of the 50 States and Puerto 
Rico. The 'vocational teachers and vocational teacher educators were 'surveyed to 
determine their present level of development and their desired level of 
development for 96 competency and knowledge statements. The findings of this 
study are recapitulated below. 

1. Vocational Teachers . -.The upper quartile of priort ized. training needs 
identified by vocational teachers is shownin Table 18. Of the upper quartile, 
75 percent or 18 of the statements chosen by the vocational teachers as training 
priorities were knowledge as opposed to competency statements. Nine of these 
knowledge statements or the majority .were organized in the National Needs 
Assessment Survey under the teacher function of Instructional Planning. 
* Statements 81, 83, 84, 86, 87, 89, 90, 91, and 92 related to assessments of 
students and interpretation of the results, characteristics and capabilities of 
students, job placement, and legislative requirements. The -highest need index was 
computed for competency statement number 83. Therefore the greatest training need 
perceived by vocational teachers was identified as how to interpret reports of 
other professionals. 

The teacher function of Student Guidance on the National Needs Assessment 

Survey contained three 'knowledge statements ranked by the vocational teachers in 

$ 

< -the upper quartile. These three knowledge statements, 69, 71, and 72, concerned . 
how to interpret occupational aptitude and ability tests and inventories, behavior 
modification techniques, and suitable job placement for handicapped students. 
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' The next teacher function on the National Needs Assessment Survey ranked by 

the vocational teachers as containing training priorities was Instructional 

» 

Implementation* The two knowledge statements 74 and 76 selected in the upper 
quartile dealt with equipment and facility modifications as well as physical and 
sensory limitations of handicapped persons. , 

/ Inr the teacher functions of Professional Role and Development, 
School/Community Relations, and Program Management and Evaluation, one knowledge 
statement each was ranked in the upper quartile — numbers 68, 73, 79, and 93* 
These knowledge statements respectively concerned appropriate referral sources, 
career opportunities, related program services, and. behavior observation skills . 
for mains treamed , .handicapped students. 

Of the upper quartile, 25 percent or 6 statements chosen by the vocational 
teachers as training priorities were competencies. Three of these competency 
statements were organized in the National Needs Assessment Survey under the 
teacher function of Student Guidance, These three competency statements 10, 13, 
and 19 concerned assisting handicapped students in viewing their assets and 
limitations realistically, counseling parents/guardians regarding their child's 
vocational education and career plans, and developing suitable job placement* 

One competency statement was selected from each of the teacher functions of 
Professional 9 Role* and Development, School/Community Relations, and Instructional 
Planning by vocational teachers as training priorities. These competency 
statements 9, 22, and 4 65 dealt with assisting handicapped students in obtaining 
and maintaining future employment, providing orientation for potential employers 
and using diagnostic and prescriptive assessment techniques to plan instruction. 

2. Vocational Teacher r Educators . *The priortized list of training needs 

identified by vocational teacher educators is shown in Table 19. Of the upper 

quartile, 50 percent or 12 of the statements chosen by the vocational teacher 

i 

f 
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educators as training priorities were competency statements; 50 percent or 12 were 
knowledge statements. 

Five of the competency statements chosen in the upper quartile by the 
vocational teacher educators were organized in the National Needs Assessment 
Survey under the teacher function of Instructional Planning. Statements 42, 47, 
49, 58, and 59 included: long-range planning for integrating the handicapped 
student into the vocational educational program; developing integrated programs; 
selecting, adaptiitg, or developing appropriate instructional materials for use 
with handicapped students; determining appropriate student performance; and 
developing behavior observation skills. 



The teacher function of Student Guidance on the National Needs Assessment 
Survey contained four competency statements ranked by the vocational teacher 
educators in the upper quartile. These four competency statements, 10, 13, 19, 
and 20, dealt with assisting handicapped students in viewing their assets and 
limitations realistically, counseling parents/guardians regarding their child's 
vocational education and career plans, developing suitable job placement, and 
assisting students to develop and maintain a positive self-concept. 

In the teacher function of Professional Role and Development, 



School/Community Relations, and Instructional Implementation, one competency 
statement each was ranked in the upper quartile. Competency statements 9, 22, and 
32 respectively concerned assisting handicapped students ,in obtaining and 
maintaining future employment, providing orientation for potential employers, and 

« 

modifying instructional materials and equipment. 

The highest need index computed for the vocational teacher educators was 7.32 
for competency statement 22. Therefore the greatest training need perceived by „ 
vocational teacher educators was competency statement 22 .dealing with orienting 
potential employers of handicapped students. 
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Of the upper quartile, 50 percent or 12 of the statements chosen by the 
vocational teacher educators as trainihg priorities were knowledge "statements . 
Eight of these knowledge statements were organized in the National Need s^_ 
Assessment Survey under the teacher function of Instructional Planning. Questions 
80, 81, 83, 87, 89, 90, 92, 93 related to the assessment of needs and interests; 
% reasons for low self-esteem concerning handicapped students; and job requirements 
in occupations applicable to the handicapped. 

In the teacher functions of Professional Role and Development, Student . • 
Guidance, School/ Community «. Relations, and Instructional Implementation, one 
knowledge statement each was ranked in the upper quartile. Competency statements 
68, 72, 73, and 7 4 dealt with appropriate referral sources, suitable job 
placement, career opportunities, and equipment and facility modifications. 

The following summarizes the major points of this study. * 

1. There were 96 competency and knowledge statements on the National Needs 
Assessment Survey. One section -of the survey contained 65 competency statements 
while the second section consisted of 31 knowledge statements. Solely for the' 
purpose of organization, the competencies and knowledges were grouped into, teac^iefc 
functions. These eight teacher functions were: 1) Professional Role and 
Development, 2) Student Guidance, 3) School/Community Relations, 4) Instructional 
Implementation, 5) Program Management, 6) Instructional Planning, 7) Evaluation, 
and 8) Student Organization. No attempt was made during this study fc to justify the 
selection of these eight teacher functions nor to justify the inclusion of any 
competency or knowledge statement within a specific function. 

2. All of the respondents desired training related to one or more of the 96 
competency and knowledge statements- identified. ^ 

3. The highest priority for training for all * vocational teachers was 
evidenced by a need index of 8.94 with the lowest training priority and hence need 
index of 2.60. 
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4. The highest priority of training for all vocational teacher educators was 
evidenced by a need index of 7.32 with the lowest training priority and hence need 
index of 3.92. 

5. There was very* little practical difference in the desired levels of 
competency and knowledge development between vocational teachers and vocational 
teacher educators by teacher function. 

6. In respect to the priortized training needs identified by all vocational 
teacher respondents , it was observed that of the upper quartile, 75 percent or 18 
of the statements selected by the respondents were knowledge statements while 25 
percent or 6 were competency statements. 

7. In respect to the priortized training needs identified by all vocational 
teacher educator respondents, it was observed that of the upper quartile, 50 
percent or 12 were knowledge statements and 50 percent or 12 were competency 
statements. ■ - 

8. The highest need index computed for all vocational teacher respondents 
was for knowledge statement number 83. Therefore the greatest training need for 
all vocational teachers was identified as statement number 83 — how to interpret 
reports of other professionals guch as psychological evaluations, audiologists , 
ophthalmologists, et cetera. 

9. The highest need index computed for all vocational' teacher educator 
respondents was for competency statement number 22. Therefore the greatest 
training need for all vocational teacher educators was identified as statement 
number 22 — identify and provide orientation for potential employers of handicapped 
students. , s 

10. The upper quartile of' the priortized training needs of responding 
agriculture teachers consisted of 15 competency statements and nine knowledge 
statements.- Seven (7) of the competency statements wefe organized under the 
teacher function of Student -Guidance , 4 were under School/ Community Relations, 
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3 were under Instructional Implementation, arid 1 competency statement was 
organized under the teacher function of Instructional Planning* Six (6)' of the 
knowledge statements were placed under the teacher function of Instructional 

J 

Planning, 1 was under School/ Community Relations, and 2 were organized under the 

» 

function of Instructional Implementation, 

11. There were l x 2 competency statements and 12 knowledge statements in the 
upper quartile of the priortized list of competency and knowledge statements for 
the responding distributive education teachers* Of the 24 competency statements 
in the*upper quartile, there were 6 competency statements under the teachei^ 
function of Instructional Planning, 3 under Student Guidance , 2 under ^/ 
Instructional Implementation, and 1 under the teacher function of Ptof essiortal 
Role and Development. A total of 12 knowledge statements were selected in the 
upper quartile. Six <6) were organized under the teacher function of 
Instructional Planning, 3 under School/Community Relations, and* 1 each under the 

! 1 functions of Professional Role and Development, Student Guidance, and Program 

"' 

! /Management. 

I 

12. The upper quartile of the priortized training needs of responding health 
occupations teachers consisted of 13 competency statements and 11 knowledge 
statements. . Five (5) of the competency statements were under the teacher function 
jpt Instructinal Planning, 3 were under Instructional Implementation, 2 under 
Student Guidance, 2 under School/Community Relations, and 1 was organized under 

tiie'category of Program Management. Of the 11 knowledge statements,^ were 

j 

V organized under the teacher function of Instructional Planning, 3 under Student 
Guidance, and 1 eacji was organized under the teacher function of Professional Role 
ani Development, School/Community Relations, and Program Management. 

13. There were 10 competency statements and 14 knowledge statements selected 
by the responding home economics teachers in the upper quartile identifying 
training priorities. Of the 10 competency statements, 5 were organized under the 
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teacher function of Student guidance, 2 under Instructional Implementation, and 1 
each was -organized under the teacher function of Program Management, Professional 
Role and Development, and School /Community Relations* Concerning knowledge 
statements, 6 were under the teacher function of ^Instructional Planning, 3 each 
: under the functions of Student Guidance and Instructional Implementation, and 1 
each under Professional Role and Development? and School/Community Relations. 

14. The upper quartile of the, priortized training ne?eds of responding health 
occupations teachers consisted- of 8 competency statements and 16 knowledge 
statements. Of tjie 8 competency statements^ 5 were under the teacher function of 
Instructional Planning while 1 e^ch was organized under the function of 
Professional Role anSf Develoment , Student Guidance, and School/ Community ' 
Relations. Of the 16 knowledge statements, 10 were organized under the function 
of Instructional Planning, 2 under Instructional Implementation, and 1 each under 
the teacher functions pf Professional Role and Development, Student Guidance, 
ScKool/ Community Relations, and Program Management. 

15. There were 7 competency statements and 17 knowledge statements selected 
' x 

by tbe^/e^ponding technical teachers in the upper quartile identifying training 
priorities. Of the 7 competency statements, 4 were organized under the teacher , 
function of Instructional Planning while 3 were ^nder Student Guidance. 
Concerning the knowledge statements, 7 were organized under the teacher function 
of Instructional Planning while 4 were under Instructional Implementation, 2 under 
Student Guidance, and 1 each under theUeacher functions of Professional Role and 
Development, School/Community Relations, Program Management, and Evaluation. 

16. The upper quartile of the priortized training needs of responding trade 
and industrial teachers consisted of 9 competency statements and 15 knowledge 
statements. Of the 9 competency statements; 3 each were organized under the 
teacher functions of Stutfent Guidance and Instructional Planning, while 1 each was 



225 



r , > 216 

/ 

under Program Management and School/Community Relations, 4ft the 15 knowledge 
statements, 8 were organized under the teacher function of Instructional Planning, 
4 under Student Guidance, and 1 each under the functions of Professional Role and 
Development, School/ Community Relations, and Instructional Implementation. 
B. Conclusions 



A number c& conclusions may be drawn from the findings of this study entitled 
^"Vocational Education Personnel Development Needs For Working With The 
Handicapped." The considered judgment of the respondents regarding their 
perception of their present level of development is an effective approach for 
identifying their professional improvement needs for working with the handicapped. 
Following are specific conclusions resulting from this endeavor. 

1. The National Needs Assessment Survey instrument, containing 96 competency 
and knowledge statements necessary^ to instruct handicapped students, was 
a satisfactory method of securing data for; preservice and inservice 

. training. 

2. The responses indicated that ther^ was a desire by all of the respondents 
for professional improvement in order to effectively instruct 
mainstreamed , handicapped students. 

3. There was virtually no practical difference in the levels of desired 
competency development between the vocational teachers and vocational & 
teacher educators by teacher function. 

4. A comparison of the need *index of each competency and knowledge statement 
for each vocational program 'area revealed that there was no practical 
difference in the training needs among each of the vocational program 
areas. 

5. The priortized list of competency and knowledge statements provided an 
appropriate database for the development of preservice and inservice 
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vocational teacher education programs to prepare vocational .teachers to 
work' with the handicapped* 
6. A r^vjew^of relevant literature an H rh* f1"d^ng^ *f the study indicated — 
that an effective program of teacher education for preparing vocational 
teachers to instruct raainstreamed, handicapped students can be developed 
based on competency and knowledge statements selected for professional 
improvement by the vocational teachers and vocational teacher educators • 



C» Recommendations 



The following recommendations are listed for consideration: 

1. Since all of the 96 competency and knowledge statements were selected as 
being needed for professional improvement by all program areas by both 
vocational teachers and teacher educators, it is suggested that x 
vocational education professional development programs be improved by 
revising the curriculum to include^ the 96 competency and knowledge 
statements. 

2. In order to justify and confirm the need for a high level of professional 
development in each of the competency and knowledge statements, it is 
suggested that this study be replicated on a State-wide basis by each 
State Education Agency. 

3. The findings and data from this study should be provided to each of the 
vocational teacher education institutions in the Nation and to each of 
the larger school districts who are capable of conducting their own 
inservice training programs for vocational teachers. 

4. It is recommended that instructional modules be prepared and made 
available for distribution in order to expedite the inclusion of the 96 
competency and knowledge statements in the vocational teacher education 
programs in the Nation. 
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5. Finally, it is recommended that a program of inservice training be 

designed and conducted t'o provide the professional improvement desired by 



vocational teacher educators; 
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VOCATIONAL EDUCATION PERSONNEL DEVELOPMENT 
NEEDS FOR WORKING WITK THE HANDICAPPED 

Needs Assessment Survey of Vocational 
Teachers 

* INSTRUCTIONS 

This survey is conducted under contract; number 30J8U0865 with the Office 
of Vocational and Adult Education, United States Department of Education, 
by Educational Innovators, Inc., of Richardson, Texas. 

Attached is a list of competency and knowledge statements that are needed 
for vocational teachers who instruct handicapped students. You are asked 
to identity your present level of competency and knowledge development by 
circling a number on a scale from one (low) to five (high). 

(1) For example, if you presently have a low level of competency or 
knowledge development, indicate by circling one: 

■(T) 2 3.4 5 

* f5C . 9 high 

If- you presently however, have ^ high level of competency or knowledge 
development, indicate by circling five: 

i :. 3 * 1 © 

'Circling number c ; .ree would indicate an average development of the 
'competency or knowledge; circling any other number (two or four) would 

indicate decreasing or increasing development levels of the competency or 

knowledge . 

(2) In addition, please^TndicSte the desired level of development for 
each competency or knowledge by circling a nunber on a 'scale from one 
(low) to five (high) for each competency or knowledge. For your 
information, the numbers in the right hand margin are keypunch numbers. 

The supcess of this survey depends upon your cooperation. Please respond 
to every statement; be certain to make only one response for columns one 
and two. i For your convenience, a self-addressed, stamped envelope is 
enclosed for returning the questionnaire which needs to be received by 
January 16, 1981. This report is authorized by law (20-U.S.C.-2401). 
While you are not required to respond, your cooperation is needed to make 
the results of this study comprehensive, accurate, and timely. 
*ft 

Thank you for your assistance, V 
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Personnel Training Requirements to Serve Handicapped Populates 
Needs Assessment Survey of Vocational Teachers 

■ * UL 1 1 I 

O -3) 



^Competency 
Statement 


1. Present level of 
competency 
development 


2. Desired level of 
"competency 
development 




Low High 


Low High 

-*r- 



PROFESSIONAL ROLE AND DEVELOPMENT 



(5-6) 



3. 



4. 



Identify /types of barriers (i.e., 
attitudinal, architectural, et ' 
:etera) that have inhibited train- 
ing and employment of handicapped 
r sons • 



'•lake basic recomendat ions to en- 
5 ;re the accessibility and safety 
:-' a facility for handicapped 
:e rsons. 



\se and supervise service 
personnel in providing vocational 
training tor handicapped persons. 



Identify and participate in pro- 
fessional organizations concerned 
*ith handicapped persons. 



5. Maintain ethical and legal 
standards appropriate for 
working with handicapped students. 



6. Analyze personal and prof essional^ 
abilities and limitations in pro- 
viding instruction to handicapped 
pe rsons.. 



7. Communicate effectively with 

other fpTof essionals to solve prob- 
lems of the handicapped student. 



8* Refer students, with special 

problems to appropriate sources, 



1 * 2 



1 2 



3 4 



3 4 

\ 



1 2 3 4 



12 3 4 



1 2 3 4 



3 4 



1 2 3 4 5 



,12 3 



4 5 



3 4 5 



4 5 



4 5 



(17-18) 

3 4 '5 



4'- 5 



/ 
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Comptttncy 
StaUmtrjIf 


1. Prestnt Itvtlof 
compttency 
dtvtlopmtnt 


2. Dtsired level of 
competency 
development 


r 


• 

Low High 


Low High 


i (<2 1- 2 2) 


9, Assist handicapped students in 
developing social, physical, and 
emotional security needed for * 
' obtaining and maintaining tucure 
employment. 


1 2 3-4 5 


' ' 1 2 3 4 ' 5 



STUDENT GUIDANCE 



10. Assise the handicapped student in 
viewing his/her assets and 
I imitations realistically. 



11. Assist -in* identifying Swlwol /oca- 
:ionaL ciucatijti purrees jrid 
ccais 'Zjt :ne nancicapp'ic st.icent. 

I > 

U'. Advise and counsel ha id ic -ppei 
por^on? relative to ,^fc\rsonal 
a nd pro fission ax i ^ a 1 * . 



11. Counsel parents/guardians v>: 
handicapped students jre^arding 
their child's vocational education 
and career plans. 



14.' Interpret occupat ionajl. tests and 
• inventories to studertts. 



c on 



15. Develop two-way con-'Umcation 
during couferenqes wiih hanoi- 
capped students. 



16. Assist handicapped students in 
developing good stud} habic-> 
related to vocational training. 



17. Conduct a purposeful hnv and 
community visit for e.i. h "undi^ 
capped student. 



ERIC 




1 2 3 4 5 



3 4* 



1 2 ) 



>3 4 5 



1 2 3. 4 5 



r 

1 2 



3 4 5 



1 2 3 4 5 * 



1 2 3 . 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 *2" 3 4, 5 



1 "2*3- 4 5' 



■ i>' 2 4 • 



*. ( 3 7 - S 3 ) 

1 2 3 4 • 5" 
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1 Competency 
1 Stattmtnt 

1 

r ^ * 

1 V 


1. Presenf level of 
competency 
development 

Low High 


2. Dosirod tovol of 
competency 
dovolopmtnt 

*> 

Low * Hfch 


1 * * 


( 3 9- *» 0 ) 


T 18* Assess the ability of the handi- 
ly capped individual to modify 
1" his/her behavior. / 

f 

I * * fc 
1 19. ^ssist in developing siAt^ple 
1 job placement for handicapped' 
I students. 

T 20. Assist ( each handicapped student 
1 to develop and maintain a 
1 positive self -concept. 


f 

1 2 3 4 5 
1' 2 3 4 5 
1 2 3 4 5 


1 2 3 4 5 

1 2 3 4 5 '. ' 

1 2 3 4 5 



SCHOOL/COHMUNITY RELATIONS- 



21. Assist »parents and other teachers 
• in interpreting, vocational pro- 
grams and services for the handi- 
capped student* 



22.. Identify and provide orientation 
for potential employers of t 
handicapped students'. 

2 3. Cooperate with appropriate 

agencies and groups ; in identify- 
ing career ppportunities for 
■ t he handicapped student. 

y - 

24. Influence attitudes, of regular 
school peirsonnef and nonhandi- 
capped students toward accept 
tance of handicapped students. 




I " INSTRUCTIONAL IMPLEMENTATION 


^ _ ( 5?-sO — 


25. Utilize a variety of teaching 
1 methods and techniques to provide 
1 * instruction for the handicapped 
students. 


1.2 3 4 5 


1 2 3 4 ' 5 
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Compotoncy 
Statement 



1. Prosont lovol of 
compotoncy 
dovolopmont 



Low 



High 



2. Dot irod lovol of 
compotoncy 
dovolopmont 



Low 



(5 5-5*6 ) 



26. Demonstrate objectivity and sensi- 
. , tivlty to cultural differences of 
* handicapped students. 



27. v Apply individual instructional 

prescription to all handi- 
capped pupils in class* 

28. Use the basic principles of 
learning theory and behavior 
modification related* to voca- 
tional instruction for the 

1 handicapped. 

29. Iffteratt positively and 
naturally with the handicapped 
student. ^ 



30. Emphasize qualities of initiative, 
4 self-reliance, and independence 
urith the nandicapped learner. 



31. Complete a cooperative training 
agreement unique tb meeting the 
needs of the individual handi- 
capped. 



3 2. Modify instructional materials 
and equipment for individual 
handicapped learner's needs. 



3 3. Develop a procedure for fulfill- 
ing an individual instructional 
prescription in the classroom and 
laboratory situation. 



34. Select cooperative training m , 
stations for individual' handi- 
capped learners. 



1 2 3 4 5 



1 2 



A 5 



1 2 3 4 5 



1 2 3 4 5 



•1 2 3 4.5 



1 2 



\ 



4 5 



1 2 3 4 5 



T 2 3 4 5 



1 2 3 4 5 
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. 1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 .4 5 



1 ' 2 3 4 5 



1 2 3*4 5 



1 2 3 4 5 



1 ,2 



(71-72) 

3 4 ' 5* 
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Competency 
Statement 



1. Present level of 
competency 
development 



Low 



High 



2. Desired level of 
competency . 
development 



Low 



iS!L h 



35. Translate statements^iescribing 
physical and sensory limitations 
into statement's concerning in- 
structional limitations and/or 
adaptations. 



36. Sequence tasks to conform with 
learning styles, learning pace, 
and inferred learning potential 
of handicapped students. 



37. Provide teaching strategies and 
delivery systems based upon 
individual learning styles and 
abilities of handicapped students. 



38. Revise methods of performing 
tasks. 



39. Develop appropriate attitudes of 
nonhandicapped students toward 
handicapped students. 



1 2 3 4 5 



1 2 



4 5 



1 2 



4 5 



1 2 3 4 5 



1 2 

4 



3 4 5 



1 2 3 4 5 



1 2 3 4 5 

(77-78) 

1 2 3 4 5 

Q] (80) 
(5-6) 

1 2 3 4 5 
1 2 3 4 5. 



PROGRAM MANAGEMENT 



40. Secure related services for 
handicapped students necessary to 
provide the total quality aspects 
of the program. 

41. Modify or adapt vhen necessary the 
tools, 'equipment, facilities, or 
conditions in the learning envi- 
ronment to meet the needs of the 
handicapped student. 




1 2 3 4 5 



1 2 3 4-5 



INSTRUCTIONAL PLANNING 



42. Assist in a long-range plan for 
integrating the handicapped stu- 
dent into the vocational educa- 
tional program. 




1 2 lJ 4 5 
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Competency 
Statement 



1. Present lave! of 
competency 
development 



Low 



High 



2. Desired level of 

competency 
. development 



Low 



High 



43. Define appropriate expe c t a t ions 
f.or laboratory and cooperative 
work performance of handicapped 6 
persons. 



' 4-4. 'Identify needs and interests 
iOf the handicapped student. 



45. Conduct parent/teacher confer- 
ences for planning instructional 
programs. 



46. Revise selection criteria to 

ensure program, accessibili ty for 
handicapped students. 



47. Develop an integr*atefci:pr6gf am fo.r 
u each handicapped student 
in cooperation vd.th special 
education teachers and' other 
sdhool pers*jjinel. 



4&. Develop instructional activities' 
by clustering and sequencing 
related task^ according to indi- 
vidual handicapped students* - , 
interests, abilities, «an£ needs. 



49*. Select, adapt, or develop in- 
structional materials for use 
with handicapped students. 



.50. Develop instructional units 

revolving around job-specific * 
Concepts and skills and the needs 
' atad abilttLes ^of handicapped 
studeats. ,v 



51, Devise flexible .time limits 
based upon individual rates 
of. progress*. 



1 ' 2 3 4 5 



1 2 3 



1* 2 3' 4 . 5 



1 2.* 3 4 5 



1.2 3 4 5 



1 2 3 4 5 
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12 3 4 



1 2 3 4 5 



1 2 3 - 4 5 



1 -2 3 4 5 



1 2 3 4 5 



12 3 



1 • 2 3 4 jf 



"f 3*1-32) 



12 3 4 5 
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Competency 
Statement 



1. Present level of 
competency 
development 



Low 



High 



2. Desired level of | 
competency 
development 



low 



Hiah 



52. Utilize information obtained 
from related disciplines 
about "the sensory, physical, 
emotional, social, and 
and cognitive abilities of 
the student to plan progress. 



53. Develop an awareness of how to 
recognize students with learning 
problems in the regular- class. 



54. Use diagnostic an dprescriptive 
assessment techniques for 
planning instruction. 



55. Identify the services needed to 
increase handicapped students*^ 
^chances of being successful in 
regular programs. 



56. Assist in the development of • 

individualized education programs 
(IEP) for handicapped students. 



57. Evaluate a student performance 
according to the objectives on 
the individualized education 
plan (IEP). 



58. Determine appropriate techniques 
for evaluating the performance 
of students with specific 
handicaps. 



59. Develop behavior observation 
skills concerning handicapped 
students. ' , 



60. Obtain follow-up information pn 
handicapped students leaving or 
graduating from school programs. 



12 3 4 5 



1 2 3 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 J 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



12 3 4 



12 3 4 



1 2 3 4 5 



1 2 3 4 5 



12 3 4 



1.2 3 4 5 
i 

1 2 3 4 5 



12 3 4 



2.4 U 



e 

Competency 
Statement 


1. Present level of 
competency 
development 


2. Desired level of 
competency 
^ development 






Low 


« 

Hiflh 


Low High 




61 • Conduct a comprehensive eval- 
uation or^the fofal vocafional 
program tfs it relates to the 
needs of handicapped students. 


i 


2 3 4 5 


12 3 4 


5 


STUDENT ORGANIZATIONS 


62. Demonstrate a personal commitment 
concerning handicapped "students' 
participation in student voca- 
t ional organiza t ions. 


l 


2 3 4 5 


12 3 4 


5 


63. Integrate and actively involve 
handicapped students into an 
ongoing student vocational 
organization. 


l 


2.3 4 5 


12 3 4 


5 


64. Prepare handicapped students for 
leadership roles in student 
vocational organizations. 


i 


1 

2 3 4 5 


12 3 4 


5 


- 65. Provide handicapped students with 
/r —^portunities for a wide range 
of social experiences through 
vocationalstudent organizations. 


i 


2 3 ' 4 5 


( s a ; 
1 2 3 4 


- 60 ) 

5 



9 
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Knowledge 

C A h am 4 

Statement 


1. Present level of 
knowledge 
development 

Low High 


2. Desired level of 
knowledge 
development 

Low High 


/ PROFESSION 


AL ROLE AND DEVELOPMEM 


(61-62) 


66. Knowledge of barriers (i.e., 
attitudinal, architectural, et 
cetera) that have inhibited 
training and employment of 
handicapped persons. 

67. Knowledge of ethical and legal 
standards appropriate for work- 
ing with handicapped students. 

68. Knowledge of appropriate referral 
sources for handicapped students. 


1 2 3 4 5 

1 2 3 4 5 

\ 

1 2 3 4 5 


1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 


STUDENT GUIDANCE 


69. Knowledge of interpreting occupa- 
tional aptitude and ability tests 
and inventories to students. 

70., Knowledge of agencies to assist 
handicapped students such as the 
health and welfare services, voca- 
tional rehabilitation, and mental 
health department. 

71. Knowledge of behavior modification 
• techniques concerning handicapped 

students. 

72. Knowledge of suitable job place- 
'ment for handicapped students^. 


1 2 3 4 5 
1 2 3 4 5 

i 

1.2-3 4 5 
1 2 3 4 5 


1 2 3 4 5 
,1 2 3.4 5 

1 2 3 4 5 
1 2 3 4 5 


school/ community relations 


(7 5-76) 


73., Career opportunities for the^ 
handicapped student. 


i 

1 2 3 4 5 


1 2 3 4-5 
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1 

— — r — F 

j 

Knowledge 1 
Statement 1 


, 1. Present level of 
knowledge „ 
development 


2. Desired level of- 
knowledge 
development 


/ 


Low High 


low* High 



INSTRUCTIONAL IMPLEMENTATION 



( 7 7-7 8 ) 



74. Machinery, tool and physical 
facility modifications for handi- 
capped students. 

75. Methods and procedures to 
utilize resource personnel 
related to handicapped 
students. 



76'. Physical and sensory limita- 
tions of handicapped persons. 



77. Procedure to sequence tasks to 
conform with learning styles, 
learning pace, and inferred 
learning potential of handi- 
capped students. 



78. Procedures to modify jobs, 



12 3 4 5 



12 3 4 5 



1 2 3 4 5 



1 - 2 3 4 5 



1 2 '3 4 5 



1 

1 2 



1 2 3 



4 5 
[7] (so) 

(5-C) 

4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



*• 


PR0G1 


1AM MANAGEMENT 




79, Related services to provide 
the total quality aspects of 
a program for handicapped 
students* 


1 2 3' 4 5 . 


1 2 3 4 5 


INSTR 


UCTIONAL PLANNING 





80# Appropriate expectations for 
the performance of handi- 
capped persons ♦ 



81. Methods and procedures to 

identify needs and interests 
of handicapped students* 



82. Learner selection of criteria 
% to assure accessibility of 

ERIC 




3 4 5 



3 4 5 

(l 9-: 3) 
3 4 5 
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Knowledge 
Statement 



1. Present level of 
knowledge 
development 



Low 



High 



2. Desired level of 
knowledge 
development 



Low 



High 



(2 1-22) 



83. How to interpret reports of 
other professionals such as 
psychological evaluations, 
audiologists, ophthalmolo- 
gists, et cetera. 



84. How to cluster and sequence 
related tasks according to 
individual handicapped, 
student's abilities and 
needs . 



85. Devising flexible time limits 
based upon individual rates of 
progress. £ 

* 

86. Sensory, physical, emotional, 
social, and cognitive states of 
handicapped students. 



87. Hbw to recognize students with 
learning problems in regular 
class. 



88. Individualized education plan 
(IEP) for handicapped stu- 
dents. 



89. Job requirements in occupa- 
tions applicable to the handi- 
capped • 



90. Differing capabilities of 

handicapped students relative 
to the severity of their 
di sability. 



91. Federal and State laws concerning 
vocational education, vocational 
rehabilitation, and special 
q education. 

ERIC 4 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 
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1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 



J) 

3 4 5 



1 2 3 4 5 



(37-38) 



1 K 3 4 5 



J 
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Knowledge 
Statement 

\ 


1. Present level of 
knowledge 
development 

Low High 


2. Desired level of 
knowledge 
development 

Low High 


* ( 39-** 0 ), 


92. Causes for and results of low 
self-esteem for a handicapped 
individual. 


1 2 3 4 5 


1 2 3 4 5 


EVALUATION 




93* Behavior observation skills 
for handicapped students. 


1 2 3 4 5 


1 2 3.4 5 


STUDENT ORGANIZATION 


94. How to integrate and' actively 
involve handicapped students 
into student vocational 
organizations. 

95. Leadership roles for handi- 
capped students in vocational 
organizations* 

96. Role and importance of student 
organizations in the develop- 
ment of handicapped persons. 


1 2 3 4 5 

\ 

1 2 3 4 5 
1 2 3 4 5 


1 2 3 4 5 
1 2 3 4 5 

( h 7 - I* 8 

1 2 3 4 5 

(T| (80) 
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Appendix B 

Needs Assessment Survey of Vocational Teacher Educators. 
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VOCATIONAL EDUCATION PERSONNEL DEVELOPMENT 
NEEDS FOR WORKING" WITH THE HANDICAPPED 
f 

Needs Assessment Survey of Vocational 
Teacher Educators 

INSTRUCTIONS 



This survey is conducted under contract number 300800865 with the Office 
of Vocational and Adult Education, United States Department of Education, 
by Educational Innovators, Inc., of Richardson, Texas. 

Attached is a list of competency and knowledge statements that are needed 
for vocational teachers who instruct handicapped students. You are asked 
to identify the extent the competencies and knowledges are presently 
developed with the vocational teacher education progr^n by circling a 
number on a scale from one (low) to five (high). ' 

(1) For example, if in your present program, the development of the 
competency or knowledge statement listed is low, indicate by circling 



one : 



low 



5 

high 



If your present program, however, includes a high Jegree of development 
of the competency or knowledge statement , this should be indicated by 
circling five: 

1 2 3 a ; (?) 

low * high 

Circling number three would indicate an average development of the 
competency or knowledge; circling any other number (two or four) would 
indicate decreasing or -increasing developmental levels of the competency 
or knowledge. 

(2) In addition, please indicate the desired level of development for 
each competency or knowledge which in your opinion should be achieved by 
your students in your vocational teacher educat ion progran by circling a 
number on a scale from one (low) to five <high) for each competency or 
knowledge. For your information, the numbers in the right hand margin 
are keypunch numbers. , 

The success of this survey depends upon your cooperation. Please respond 
to every statement; be certain to make only one response for columns one 
and two. For your convenience, a self -addressed , stamped envelope is 
enclosed tor returning the questionnaire which needs to be received by 
January 16, 1981. This report is authorized by law (2(JU.S.C.-24t)l). 
While you are not required to respond, your cooperation is needed to make 
the results of this study ..omprehensive , accurate, and timely. 

Thank sou fur .. ,.ir issUtance. 
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| Personnel Training Requirements to Serve Handicapped Populations 
Needs Assessment Survey of Vocational Teacher Educators 

• I — 1 1,..„ I L. , j 



[ r 


1. Present level of 


2. Desired level of 


1 Comptttncy 
Stattmtnt 

r 


competency 
development 


competency 
development 




Low High 


Low High 



PROFESSIONAL ROLE AND' DEVELOPMENT 



($-«) 



Identify types of barriers (i.e., 
a'ttitudinal , architectural, et * 
cetera) that have inhibited train- 
ing and employment of handicapped 
persons. 



1 2.3 4 5 



12 0 4 5 



2. Make basic recommendations to en-* >| 
sure the accessibility and safety. 
1/ of a facility for handicapped 

persons. 



L 2*3 '4^ 5 



1 2 3 4 5 



3. Use and supervise service 

personnel in providing vocational 
# 'training for handicapped persons. 



12-345 



1 2 3 4.5 



Identify and participate" in pro- 
fessional organizations cuncerrted 
with handicapped persons. 



1 2 3-4 5 



1 2 3 4 5 



5. Maintain ethical and legal* 
standards* appropriate for 
working with handicapped students, 



1 2 3 4 5 



1 2 3 4 5 



6. Analyze personal and professional 
abilities and limitations in pro- 
viding instruction to handicapped 
persons. 



1 2^3 4 5 



1 2 3 4 5 



7. Communicate effectively with 

other professionals to sulve prob- 
lems of the handicapped student. 



1 2 3 4.5 



(17-18) 

1 2 3 4 5 



8. Refer students with speri »l 

problems to appropriate sources. 



12 3 4 5 
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4 » * 

Competency 
Statement 


, 1. Present level of 
competency 
development 

£ 

>> 

low High 


1 2. Desired level of 
| competency 
development 

low High 


* * 

y 


(21-22) 


9. Assist handicapped students in 
developing social, physical, and 
emotional security needed for 
obtaining and maintaining future 
employment • 


•1 2 3 4 5 


1 2 v 3 4 5 t 

* 



STUDENT GUIDANCE 



10* Assist the handicapped student- in 
viewing his/her assets and 
limitations realist icaLly. 



11. Assist in identifying school voca- 
tional education purposes 'and t 
goals fo.r the handicapped'scudent . 



12. Advise and counsel handicapped 
persons relative to personal 
a nd professional goals. 



13. Counsel parents/guardians of 1 
handicapped students regarding 
their child's vocational education 
and career plans. 



14. Interpret occupational tests and 
inventories to students. 



i5. Develop two-way communication 
" during conferences with handi- 
capped students. 



16. Assist handicapped- students in 
developing good study habit „ 
related to vocational training. 



17. Conduct' a purposeful hone ind 
community visit -for each 'jnli« 
capped student. 



12 3 4 5 



12 3 4 5 



1 2 3 4 5 



1 2 « 3 4-5 



1 2 3.4- 



1 2 3 "4 a5 



1 2^ 3 • 4 . 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



^2 3 4 5^ 

(37-38) 

2 3 4 5' 
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J ' . * * 

I Competeney 
] Statement 

1 -t 


1. Present level of 
competency 
development 

\ 

Low High 


2. Desired level of 
competency 
development 

* 

Low High 


h ' me (39-^0) 


r 18. Assess the ability of the Ijancfi- 
1 . . capped individual to modi'fy 
1 hJLs/her behavior,. * 

i % 

I 19. Assist in developing suitable 

[ job placement for handicapped 
I students. 

1 20. Assist each handicapped student 
1 to develop and maintain a 
1 - positive self-concept* 
I » • * 


1 2 3 4 5 
1. 2 3 4 5 

1.2 3 4 5: 


1 2 3 4 "5 
1 2 3 4 ' 5 

< 

1 2 3 4 5 



SCHOOL/COMMUNITY RELATIONS 



21. Assist patents and other teachers 
in interpreting vocational pro-.^ 
grants and services for the handd- 
capped student. 



22. identify and provide orientation 
for potential employers of 
.handicapped students. r 

23. Cooperate with appropriate 
agencies anc^ groups in identify- 
ing career oppbrtunities for 

t he handicapped student. ; * 



24. Influence attitudes of regular 
school personnel and .nonhandi- 
capped students* toward accepr 
fance of handicapped students. 




' u ' ' / INSTRUCTIONAL IMPLEMENTATION 


- '•f»-it l ) . 


25. Utilize a variety of teaching 

methods and techniques to provide 
Instruction for the handicapped • - 
students. v * 


l 2^3 -4 5 


, 1 2 3 4 5 


f 




1 



9 
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f 

Competency 

Statement 

> * 
• 


i 


. Present level of 
competency 
development 

o 


2, 


Desired level of 

competency 

development 


> 


low High 

■ * 


Low 


High x 

(5?- 56) 


2&. Demonstrate objectivity and sensi- 
tivity to cultural differences of 
handicapped* students. 

> 


l " 


2 3 4 5 

✓ 


' ' 1 


2 3 4 5 

> 

• 


27* Apply individual instructional 
prescription to all handi- 
. capped pupils in class. 


l 


2 ' 3 ' 4 5 .. 

* 


1 


"2 3 4 5 % 

* 

* 


• c 

28. Use the basic^pr incipleS of 
learning theory and behavior 
modif icat Ion Related to voca- 
tional Instruction for the 
handicapped. * 

* m 


l 


2 3 4.5' 


> 

1 


•2345,- 

m 

*• 

* 


29. Interact positively and 
« natural ly ,wi th the handicapped 
student . 


l 


2*3 4 5 


r 


2 3 5 


30. Emphasize qualities of initiative, 
self-reliance, and independence 
with the handicapped learner. 


l 


2 3 4 5 


1 


2 3 4 5 


31.. Cpnplete a ^cooperative- training 
agreement unique to meeting the 
rteeds of tHe .individual handi^, 
cap (fed; 


l 


2 3 4 .5 


1 


2 3 4 5 


V 

32. Modify Instructional materials 
and equipment for individual 
handicapped learner *s needs. 


l 


2 3 4 5 


1 


2 3 4 5 


3 3. Develop a procedure for fulfill-* 
ing an individual instructional 
prescription in the classroom and 
laboratory s ituation. 


l 


2 3 ' 4 5 


, 1 

- 


2.3-4 5 
2 "3 4,5 


* * + 

34. Select cooperative training ^ 
stations for individual - ( rdi- 
capped learners. 


l 


2 3 4 5 


1 
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Cpmptttncy 
Statement 



1. Present level of 
competency 
development 



Low 



High 



2. Desired level of 
competency 
development 



Low 



Mux 



35. Translate statements describing 
physical and sensory limitations 
into, statements, concerning in- 
structional limitations and/or 
adaptations* 



36. Sequence tasks to conform with 
learning styles, learning. pace, • 
and inferred learning potential 
of handicapped students. 



37.^ Provide teaching strategies and 
delve ry' systems based upon 
individual learning styles and 
abilities of handicapped students. 



38. Revise methods of performing 
tasks. 



39. Develop appropriate attitudes of 
nonhandicapped students toward 
handicapped students. 



1 2 3 4 5 



1 2 3 4' 5 



f 2 



3 4 5 



3 4 5 



1 2 3 4 5 



i * 2 3 4 5 



1, 2 > 4 5 

< 

(77-78) 

12 345 

[T| (80) 



1 2 



(5-6) 

3,4 5 



2 3-45 



PROGRAM MANAGEMENT 



40. Secure related services for 

handicapped students necessary to 
provide the total quality aspects 
of the program. ^ \ 



41. Modify or adapt when necessary the 
tools, equipment, facilities, or 
conditions ^n the learning envi- 
ronment to meet the needs of« the 
handicapped student. 




INSTRUCTIONAL PLANNING 



Assist in a long-range plan 
integrating the* handic^ppevl 
defyt into"} the vocatiot*] 


for 
stu- 




) u 
% 


5. 
* 


i 1 


l i 4 5 




C ional program 








• 






— W 



9 
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v Competency 
Statement 



1. Present level of 
competency 
development 



Low 



High 



2. DesiVed level of 
competency 
development 



Low 



43. Define appropriate expectations 
fot laboratory and cooperative 
work performance of handicapped 
persons* 



44. Identify needs and interests c 
of, the handicapped student. 



45. Conduct parent/teacher confer- 
ences for planning instructional 
"programs. 



46 v Revise selection criteria to 

ensure^ progxamyccessibility for 
handicapped students* 

47. Develop an integrated program for 
each handicapped student 
in cooperation with special 
education teachers and ,other 
school personnel. 



48. Develop instructional activities 
by clustering and sequencing 
related tasks- according to. indi- 
vidual handicapped ^students' 

k interests, abilities, a/\d needs. 



49. Select, adapt, or develop Iri- 
> struct ional materials for use 
*vith handicapped students. 



50. Develop instructional units 

revolving around job-speci*f ic 
. concepts and skills and the needs 
and abilities of handicapped 
students . 



51. Devise tljexlble tne _nts 
based upon indivldjV.. rite-* 
of progress. • 



1 2 3 4 5 



1-2 3 4 5 



12 3 4 5 



1 2 3 4 5 



1 2' 3 



1 2 3 4 } 



1 2 3 4 5 



9 
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12 3 4 5: 



1 2 3 .4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 



3 4 5 



3 4 5 



L 2 i 4 5 



J 

4 5 



12 3 4 5 



i )■: - 3 2 ) 



1 2 i 
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rresenr level or 


2, Desired level of 


Competency 


competency 


competency 


Statement 


development 


development 




Low Hiah 


low Hiah 



* 52. Utilize information obtained 
from related disciplines 
about the sensory, physical, 
emotional , social, and 
and cognitive abilities of 
the student to plan progress. 



53, Develop an awareness of how to 
n recognize students with learning 
problems ia the regular class. 



54. Use s diagnostic an dpr escriptive 
assessment techniques for 
, planning instruction. 



55. Identify the services needed to 
increase handicapped^ stude nts' 
chances of being successful in 
regular programs. 



56. Assist in the development of 

individualized education ptogr^s 
(IEP) for handicapped students. 

u-J . ' 

5 7. Evaluate a student performance 
according to the objectives on 
the individualized education 
plan (IEP). 



58. Determine appropriate techniques 
for evaluating the performance 
of students With specific 
handicaps. 



59. Develo'p behaviorj^observation 
skills concerning handicapped 
students. ^ 



'*0. Obtain foliow«-up infofmaoLon on 
handicapped studpn'cs leiving or 
«>rad itirrg fr hi selv>oi ^ro^rcins. 



1 2 3 4 5 



1 2 3 4 5 



12 3 4 



1 2 3 * b 



1 2 3 4 5 



12 3 4 



% 



1 2 3 4 5 



1 2 3 4 5 



2 \ . S 



1 2 3 4 5 



1 2 3 4 5 



1 . 3 4 5 



1 2 3 4 5 



J i 5 



3 4 5 



1 *2 <3 4 5 



1 2 3 4 5 



) * 5' 
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Competency 
Statement 



,1. Present leyel of 
competency 
development 



Low 



High 



2. Desired levfel of 
-competency 
development 



low 



Hlsh. 



61'. Conduct a comprehensive eval- 
uation of the total vocational 
' program as it relates to the 
needs of handicapped students. 




15 1-52 

4 5 



STUDENT ORGANIZATIONS 



62. Demonstrate a personal commitment 
concerning handicapped students 1 
participation in student voca- 

t ional organizations. 

63. Integrate and act ively* involve 
handicapped' students into an 
ongoing student vocational 
organization. 



64. Prepare handicapped students for 
leadership roles in student 
vocational organizations. 



65. Provide handicapped students with 
opportunities for a wide range 
of social experiences through 
vocational s tudent organiza t ions. 



1 2 3 
1 2 3 



12 3 4 5 



12 3 4 5 



1 2 3 



<♦ 5 

(59-60) 

•* 5 
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f 

Knowledge 
, Statement 

0 


1. Present level of 
knowledge 
development 

1*4 High 


2. Desired leve*l of 
knowledge 
development 

Low High 


PROFESSICtt 


IAL ROLE AND DEVELOPMEN" 


r 

(61-62) 


66. Knowledge of Harriets (i.e., 
attitudinal, architectural, et 
cetera) that have inhibited 
training and employment of 
handicapped persons. 

67. Knowledge of ethical and legal 
standards appropriate for work- 
ing with handicapped students. 

68. Knowledge of appropriate referral 
sources for handicapped students. 


1 2 3 4 5 

"1 2 3 4 5 
12 3 4 5 


1 2 3 4.5 
1 2 3 4 ,5 

V 

1- 2 3 4 5 



STUDENT GUIDANCE 



69. 


Knowledge of Interpreting occupa- 
























tional aptitude and ability tests 


1 


2 


3 


4 


5 


1 


2 


3 


4 


, 5 




and inventories to students. 






















70, 


Knowledge 'of agencies to assist 
























handicapped students such as the 


1 


2 


3 


4 


5 


1 


2 


3 


4 


5 




health and welfare services, voca- - 
























tional rehabilitation, and mental 
























health department. 

i 






















71. 


Knowledge o£ behavior modification 
























techniques concerning handicapped 


1 


• 2, 


> 


4 ■ 


? 


1 


2 


3 


4 


5 




students. 


* 




















72. 


Knowledge^ of sruitabl§ job place- 


♦ 










f 












ment for handicapped students. 


i 


2 


3 


4 


5 


1 


2 


3 


4 


5 



SCHOOL/ COMMUNITY RELATIONS 



73. Career opportunities for die 




— y ' ' 


handicapped student. 

* « 


l 2 3.4 5 


1 2 3 4 ? 
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« Knowledge 
4 Statement 

i 


1. Present level of 
, knowledge 
development 

Low High 


2. Desired level of 
knowledge 
development 

Low High 


INSTRUCTIONAL IMPLEMENTATION 


m (77-78) 


'74. Machinery, tool and physical 

facility modifications for handi- 
capped students. 

75j Methods and procedures to 
utilize resource personnel 
related to handicapped | 
s tude n t s • 

76. Physical and sensory limita- 
tions of handicapped persons/ 

77. Procedure to sequence tasks Co 
conform with learning styles, 
learning pace, and inferred 
learning potential of .handi- 
capped students. 

78. Procedures to mbdify jobs. 


1 2 3 4 5 
l t 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 

1 2 , 3 4 5 


1 2 3 4 5 

□ (so) 

(5-C) 

1 2 3 4 5 

1 2 3 4 5 

I : 3 - 5 

1 2 J 4 5 


PROGRAM MANAGEMENT 


79. Related services to provide 
the total quality aspects of 
a program for handicapped 
students. 


1 2 3' 4 5 


1 2\ 3 4 5 



/ 

INSTRUCTIONAL PLANNING 



80. 


Appropriate expectations for 








* 








the performance of handi- 


1 2 


3. .4 


5 


1 2 


3 


4 5 




capped persons. 


♦ 












81. 


Methods and procedures to 
















identify needs and interests 


i > 


3 4 


5 


1 2 


3 


4 5 




of handicapped students. 


























* 


( i 9 - : o ) 


82. 


Learner selection of oritr-ria 














to assure 'access ■ uvjt 


i , : 


) ■ - 


5 


•J 


) 


5 


O ■ 


H andli\inoed *»t >. 
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Knowledge 
Statement 



1. Present level of 
knowledge 
development 



Low 



High 



2. Desired level of 
knowledge 
development 



Low 



High 



(21-22) 



83* How to interpret reports of 
other professionals such as' 
psychological evaluations, 
audlologlsts, ophthalmolp- 
glsts, et cetera. 



84, How to cluster and sequence 
related tasks according to 
Individual handicapped. 
* student's abilities and 
needs. * 



85. Devising flexible time limits 7 
based upon individual rates of 
progress . 



86. Sensory, physical, emotional, 
social, and cognitive states of 
handicapped students. 



87. How to recognize students with 
learning problems in regular 
class. 



88. Individualized education plan 
(IEP) for handicapped stu- 
dents. 



89. Job requirements in occupa- 
tions applicable to the handi- 
capped. 



90. Differing capabilities of 

handicapped student!^ relative 
to the severity of their ^ 
disability. 



91. Federal and State laws concerning 
vocational education, vocational 
rehabilitation, and special 
education. 



9 

ERLC 



1 2 3 4 5 



12 3 4 5 



12 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



.1 2 J 4 3 
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1 2 3 4 5 



1 2 3 4.5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



12 3 4 5 



v 12 3 4 5 

/ 



(37.38) 



I 2 } v 4 5 
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\ 

Krfewledge 
Statement 


1 . Present level of 
knowledge 
development 

Low High 


2. Desirlfhevel of 
knowledge 
development 

Low f High. 


( 3 9 - if 0 ) 


92. Causes for and results of low 
self-esteem for a handicapped 
individual. 


1 2 3 4*5 


.1 2-3 4 5 


EVALt 


JATION 




93. Behavior observation skills 
for handicapped students. 


1 2 3 4 5 


1 2 3 4 5 


STUDENT ORGANIZATION 


94. How tb integrate and actively 
involve handicapped students 
in to Student vocational 
organizations. 

0 

^ 0 

95. Leadership roles for handi- 
capped students in vocational 
organizations* 

96* Role and importance of student 
organizations in the develop- 
ment of handicapped persons. 


1 2 3 4 5 

1 2 ^3 4 5 
1 2 3 4 5 


1 2 3 4 5 
1 2 3 4 5 

(i» 7 - i» 8 ) 

1 2^3 4 5 

□ (so). 



\ 



4 
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Personnel Training Requirements To 
Serve Handicapped Populations 

Needs Assessment Survey of Vocational 
Administrators 

INSTRUCTIONS 



This survey is conducted under contract number 300780571 with the Bureau of 
of Occupational and Adult Education, United States Office of Education, by 
Educational Personnel Development Consortium for Northeast Texas. 

Attached is a list of competency and knowledge statements that are needed for 
vocational teachers who instruct handicapped students. You are asked to iden- 
tify the present level of competency or knowledge development of the vocational 
teachers you supervise by circling a number on a scale from one (low) to five- 
(high) . ' 



(1) For example, if the vocational teachers you supervise presently have a 
level of competency or knowledge development indicate by circling one: 



low 



low 



5 

high 



high level 




If the vocational teachers you supervise, however, presently have a 
of competency or knowledge development indicate by circling five: 

1 2,3 4 

low 

Circling number three would indicate an average development of \he competency 
or knowledge; circling any other number (two or four) vouH indicate decreasing 
or increasing developmental levels of the competency or knowledge. 

(2) In addition, please indicate the desired level of development fpr each * 
competency or knowledge which in your opinion should be achieved by the voca- 
tional teachers you supervise by circling a numliier on a scale from one (low) 
to five (high) for each competency or knowledge. For* your information, the 
numbers in the right hand margin are keypunch numbers. 

The success of this survey depends upon your cooperation. Please respond to 
.every statement; be certain to make only one response for columns one and two. 
For your convenience, a self-addressed, stamped envelope i* enclosed for re- 
turning the questionnaire which needs to be received by . 

Thank you for your assistance. 
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Personnel Training Requirements to Serve Handicapped Populations 
Needs Assessment Survey of Vocational Administrators 



i \ 


1. Present lovoj of 


Z DeeiredieveJ of 


r Competency 1 


competency 


competency 


■ Statement A 


development 


development j 


• 


Lew High 


Low High 



PROFESSIONAL ROLE AMD DEVELOPMENT 

Identify typea of barrier* (i.e., 
attltudlnal, architecture!, et 
cetera) that have inhibited train- 
ing and employment of handicapped 
persona. 



2. Make basic recommendations to an - 
sura the accessibility and safety 
of a facility for handicapped f 
persons. 

3. Use and supervise support service 
personnel in providing vocational 
training for handicapped persona* 



1. 



.4. Identify and participate in pro? 
i fesslonal organizations concerned 
, « with' handicapped persona. 



Maintain ethical and legal 
standards appropriate for 
working with handicapped at udenta. 



Analyze personal end profeaalonal 
abilitiee and Ualtatloaa In pro- 
viding tna traction to handicapped 
persona. , 



Co rmilr in \«ff«ctlvmly with' 
oeb«r profftMlonal* to "solra prob- 
lem of eh* handicapped srodant. 

0 : . 

'ERIC. ' ■ 



4 5 



2-3 4 5 



1 JL 3 4 5 



2 3 4 5 



2 3 ; 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2' 3 4 



( 

1 2 



3 4 
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y 

, Competency 
Statement 


1. Present level of 
competency 
development 

tow * High 


2. Desired level of 

competency J ~~ 
development 

low / - Vigh 


; — j u ■ 

(21-22) 


9. Assist handicapped students, in 
developing social, physical, and 
emotional security needed for 
obtaining and maintaining tuture . 
employment . * 


1 2 3 4 5 


• 1 2 3 $ 5 

v 



- STUDENT -GUIDANtK 



10. Assist the handicapped student in 
viewing his/her assets and- 
limitations realistically'. 


I 

p 


2 


3 


4 


5 


\ • J 


2 


3 '4 5 


f * 

It, Assist in idencirying suhuui voca- 
tional educatio*. pjr w^es \ 10 
goals C^r rM:i.1 ica^ r >" r *i i-^-.'t,- 


'l 

1 


2 


i 






1 




3 • 4 5 

• 


12, Advise and counsel rid id 1 vy*-. 
• persons relative to ^ersuiul 
and prufessiorai 4l .1 1 ^ .. 


1 


. 2' 


t 

J 


4 


f 


• I, 


2 


3 5 


'13. Counsel pd / jt*enTsTgu^ ru 1 a;L& >: 
" handicapped stuaents regaining 
thefr child's vocational education 

<• 

and carreer plans. 

„ • 


I 


■A 


3 


4 


5 * 


1 


,2 

< 


» 

3. 4. 5 


14. Interpret occupational tests and. 
inventories to students. • . 


l' 


2 


» 


4 


5 


1 


2 


- 5 


13. Develop two-way communication 

during conferences with hanii- , 
capped students. 


i 


2 . 


3 


4 


3 


/ 

i 


2 


3 4 5' 

.* 


16. Assist handicapped students \n 
developing, good s^tudy^ habits 
rejlated to vocational* training. 


1 


2 


3 




5 ' 


l • 


2 


3 " 4 5 


* < 
















( 3 7- S 8 ) 


17. Conduct a purpcrsef^l h>fu- >» 
- ^community visit (or *v h ' rtn^J i • 
4 capped student . « 

r - * * V m. 1 J -,- 1 . 1 


t 

1 


" 2 








1 


2 * 


3 « l 4 5 ; o 



* • \ 
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* r Competency 
Statement 

0 

. * 


1. Proeent level of 
competency 
development . 

Low High 


2. Desired level of 
competency 
development 

Low High 


1 , ( 39-WO) 


,18. Assess the ability of the handi- ^ 
r 'capped individual to -modify 
J his/her beh^Ltfior*. - 

1 19. Assist in developing suitable 
1 job placement for handicapped 
"student^. 

.T 

20. Assist 'aajih handicapped s lucent 
1 develojp aad ^ma inta l n a * 
positive SSl^fjconcept » ■ 


l" 2 3 4 5 
1 2 3 4 5 

1 2 3 ' 4 -5 


K 

»* * 1 

„ 1 2 3 -4 5 

\ 

1 2 3 4/5- 

■ r 7' • 

/ 

1 2 3/4 5 ' - 



< CHOoL/ COMMUN ITY RELATION'S 



\bslst parents an: .tut: *cicners 
ip. interpreting vocational pro- 
grams and services tor / pc j.dndi- 
v. jpped student . , 3 



22. Identify and provide >-f lc* ut; jn 
tor potential emp lovers 
handicapped students. - " 

2 3. Cooperate with appropriate 

, agencies and groups in ideV.tify-. 
r ca^reer^ opportunities for 

c he handicapped student/ 



24. Influence attitudes of regular 
school personnel and nonh&ndi- 
capped students tovardf accep- 
tance of handicapped 'Students. m 



3 4 5 



1-2,3 4-5 



f 

s 

4 5 




1 2.* 3 4 5 



12 3 4 5 



•i 2 3.4 5 



^ 2 3 4 * 



1 2 3 4 5 



INSTRUCTIONAL -IMPLEMENTATION 




25. Utilize" a variety of teaching 

methods and techniques to provide 
I . instruction for the handicapped 
students'. , . 


* 

1-2 3 A * 5. 

. V' 


1 2 3 ' 4 5 
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Compettncy 
Statement 



1. Present level of 
competency 
development * 

. ' ' • C 

Low High 



2. Desired levehof 
. competency 
development 



Low 



Hiah 

(55-56)' 



26. Demonstrate objectivity and sensi- 
<, tivity to cult ur til differenced of 
handicapped students. 



27". Apply individual instructional 
prescription to all handi- 
capped pupila in class. 

2{T. Use the basic principles of 
learning theory and behavior 
modification related to voca- 
tional instruction for the 
\ handicapped. 



29; Intecact posit iveiy and 

naturally with the handicapped 
student. 



30. Emphasize qualities of initiative, 
( self-reliance, and independence 
with the fiandicafcped learner. 



31. Complete a cooperative' training 
agreement, unigu^ to meeting the 
p^daTof'the individual hAndi- 
, cap-ppd. " ( 



32. Modify instructional materials 
'and equipment for individual 
handicapped learner's needs. 



33. Develop a procedure for fulfill- 
ing an individual .instructional' 
prescription in the classroom and 
• laboratory situation. 



3<f. Select cooperative training 
*• stations for individual h*rtdi- 
■ capped leajrners. 



1*2 3 4 



12 3 4 



1 2 3-4 5 



1 2 3 4 5 



1 2 3 4 5 



2 3 4 5 



3 A 



3 ; 4 
i 



12 3 4 5 



'1 2 



1 . 2 



* J 2 



1 2 



4 5 



4 5 



4 5 



4- ■ s 



1 2 3 



1 2 < 3 4,5 



.1 2 3 4 5 



1 2 3 4 5 



(71-72) 



1 2 3 4*^5 
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Competency v 
Statement 



1. Present level of 
competency 
development 



Low 



High 



2. Dosired level of 
competency 
development 



Low 



2JLL 



35. Translate statements describing' 
physical *and sensory limitations 
into statements concerning in- 
struct i<Sfcal fc limitations and/or 
adaptations* 



36. Sequence tasks to conform with 
learning^styles, learning pace, 
and inferred learning potential 
of handicapped students ; 



37. Provide .teaching 'strategies and 
delvery systems based upon 
individual learning styles and 
abilities of handicapped students. 



38. Revise methods of performing 
tasks* m 



39. Develop appropriate attitudes of 
rionhandicapped students toward^ 
handicapped students. 



12 3 4 5 



1 2 *3 4 5 



1 2 3 ' 4 

t 



-'■* 



r - 



1 2 3 4 5 



1 2.3 4 5 



1 2 3 4-' 5 



1 2.3'4 5- 

( 7 7- 7 8*) 

"l.. 2 3 4-5 

Q] (eo) 

(3-6) 

1 2 3 , -4 5 
1 .2 3 4 5 



-PROGRAM MANAGEMENT 




40. Secure related services for 

handicapped students necessary to 
provide the total quality aspects 
of the program. „ 



41. Modify or adapt when necessary the 
toals, equipment, f acilittes,.*or * 
conditions in the learning envi- . 
ronment to meet the needs of the - 
handicapped student* 



1 INSTRUCTIONAL PLANNING 


( 1 3- 1 «♦ ) 


f 42. Assist in a long-range plan for 






L integrating the handicapped stu- 


1 2 3 4 5' 


1 2 3 4 5 


1 • 'dent into the vocational l d**ca- 






1 clonal jp'rogram. 
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Competency- 
Statement 



1. Present level of 
competency 
development 



Low 



High 



2. Desired level of 
competency 
development 



Low 



43. Define appropriate expectations 
for laboratory and cooperative 
work performance of handicapped 
^fjfersons. 



44. Identify needs and interests 
of. the handicapped student. 



45* Ctfnduct parent/teacher confer- 
ences- for planning instructional 
progra/ns. 



46. Revise} ^select idn .criteria to 

ensure* program-^ccessiblli ty for 
handicapped studenjts. a? 



47. Develop a*n integrated' program^ for 
each handicapped student S 
in cooperation with special 
education teachers and other 
school personnel. 



48. Develop instructional activities 
by clustering and .sequencing 
related tasks according to indi- 
vidual handicapped students* 
interests, abilities, and needs. 



49. Select, adap4T, or develop* in- 
st"ructional materials for use 
wi'th handicapped students. ' 

50. Develop instructional units 
revolving around jobr-specif ic 
concepts a,nd skills and the- needs, 
'and abilities of handicapped 
students. 



5i. Devise flexible time limits 
based upon individual rates 
of progress. * 



ERIC ; 



1' 2 3 4 



1 2 3 4 5 



1 2 3 4 5. 



3 4 



1 2 3 4 5 



12 3 4 5 



1*2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 
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1 2 3 4 5 



1 2 '3 ' 4 5 



3 4 5 



r 



1 2.3 4 5 



1 2 y3 4 5 



12-345 



1 .: 2 3 4 5 



. C 3 1 - 3 2 ) 



i 2 a \ 5 
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1 / 

[ Compittncy 
1 Stattmtnt 


1. Prestnt level of 
competency 
development 


2 ; Desired level of ' 
competency 
development 




» 

_>4ow Hiah 


low Hiah 



7- 



52. Utilize inforaation obtained 
from related disciplines 
about the sen*ory, physical, 
emotional, social, and 
and cognitive abilities of 
the student to plan' progress. 



53. Develop ah awareness of how to 
recognize students with learning 
problems in the regular class. ' 



54. Use diagnostic an dprescriptive 
assessment techniques for , 
planning Instruction. 



55. Identify the services needed to 
increase handicapped students 1 
chances of being successful in 
regular programs. 



56. Assist in the development of 

individualized education programs 
* (IEP) for handicapped students. 



57. Evaluate a student performance 
according § to the objectives on 
the individualized education 
plan (IEP). 



58. Determine appropriate techniques 
for evaluating the performance 
of students with specific 
handicaps. 

59. Develop -behavior observation 
skills concerning handicapped 
students. ^ 

60. Obt^oLfollov-jip information on 
handicapped students leaving or 
graduating from school programs. 



ERIC 



1 2 3 4 5 



1 "2 3*4 5 



1.2 3 4 5 



1 2 3 4 5 



I 2 ' '3 4 V 5 



1 2 3 4 5 



1 2 3 4 5 
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3 4 



12-3 4 5 



1 2 3-4 5 



^ 2 3 4 5 



* I 2. 3 4.-5 



1 2 3 4 5 



3 4 



2 3 4 5 



1 2 3, 4 
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Competency 
Statement 



_4_ 



1. Prosont lovol of 
competency 
dovolopmont . 



low 



High 



2. Dosirod lovol of 
40 competency 
dovolopmont 



low 



Utah. 



61. Conduct a comprehensive eval- 
uation of the total vocational 
program as it relate* to the 
needs of handicapped students. 



UUsiJ 

1 2*3 4 5 



STUDENT ORGANIZATIONS 



62* Demonstrate a personal commitment 
concerning "handicapped students* 
participation in student » voca- 
tional organizations* 

63. Integrate and actively involve 
handicapped students into an * 
ongoing student vocational 
organization. , 



64. Prepare handicapped students for 
leadership roles in student 
vocational organizations. 



65. Provide -handicapped students with 
opportunities for a wide range 
of social experiences through 
/ vocatfonal^tudent organizations. 



4 



3 4 5 



3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 

(59-60) 

!• 2 3^ 4 , 5 



X 
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* 

Knowledge 

MQiGm©ni 


1. Present level of 
knowledge 
development 

Low High 


2. Desired level of 
knowledge 
development . 

Low High 


PROFESSION 


AL ROLE AND DEVELOPMENT 


(6 1-6 2) 


66. Knowledge of barriers (i.e'« , 
attitudinal, architectural, et 
cetera) that have inhibited 
training and employment of 
handicapped persons* 

67. Knowledge of ethical and legal 
standards appropriate for work- 
ing with handicapped students. 

68. Knowledge of appropriate referral 
sources for handicapped 'Students. 


1 2 3 4 5 
"1 2 3 4 5 

i 

T 2 3 4 ' 5 


i 2 a 4 5 

1 2.3 4 5 
12,3 4 5 


STlDENT GUIDANCE 


• 

<• 


69. Knowledge of interpreting occupa- 
nt ional* aptitude <*nd ability tests 

and inventories to students. 

70. Knowledge of agencies to assist 
handicapped^ students such as the 
health and welfare services, voca- 
tional rehabilitation, anfl mental 
health department* 

71. Knowledge of behavior modification 
techniques concerning handicapped 
students. 

72. Knowledge of suitable job place- 
ment for handicapped students. 


> 

1" 2 3 4. 5 
1 2 3 4 5 

1 2 3 '4 1 5 
1 2 3 4 5 ^ 


'.1 2 3 4 5 
1 2 3 4 5 

1 2 3 4*5, 

r » 

fc. 113 4 5 


SCHOOL/ COMMUNITY RELATIONS 

p C | 


r 

/ 

(75-76) 


73. Career opportunities for the 
handicapped student. 


1 2 3 4 5 - 


\ 3 3 < 3 
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1 < 

<. 

Knowledge 
Statement 


1 . Present level of 
knowledge - 
development 

♦ 


2. Desired level of 
knowledge 
development 


» 


Low High 


Low High 



INSTRUCTIONAL IMPLEMENTATION 



(77-78) 



w 

12 3 4 5 

[I] (eo) 

(s-c) 
1 2 3' 4 -5 



74. Machinery, tool and physical 

facility modifications for handi- 
capped students. . 

.7 5. Methods and procedures to fc 
utilize resource personnel 
related to handicapped 
students. 

76. Physical and sensory limita- 
tions of handicapped persons. 



77. Procedure to sequence tasks co 
confofm with learning Styles, 
learning pace, and inferred 
learning potential of handi- 
capped students. 



78. Pro. dures to modify jobs. 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1.2 3 4 5 



12 3 4 



1 2 3 4 *\5 > 



1 2 3 4 5 



1 2 3 4 5 



PROG 


* * * 

UM MANAGEMENT 


* \ 


79. Related services to' provide 
"***fc>tie total quality aspects of 
' a program for handicapped 
s tudents. 


1 2 ' 3 \ 4 5 


1 2 3 4 5 


i 


Instructional planning 





80. Appropriate expectation^ for 
t he pe rf o nnance of hand i- 
*capped persons. 



81. Methods and procedures to 
identify needs and interests 
of handicapped students* 



82. Learner selection of criteria 
^ to assure accessibility of 

ERIC " ' ' ' 



1 2 3 4 5 



I 2 3 4.5 
1 2 3 4 5 



.1-2.3. 4 5 



1 2 3 4 5 

(19-20) 

I 2 3 4 5 
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Knowledge 


1. Present level of 
knowledge 
development 


2. Desired level of 
^knowledge 
development 




Low High 


Low High 



(2 1-22) 



83* How to interpret reports of 
other professionals such as 
psychological evaluations, 
audiologists, ophthalmolo- 
gists, et cetera. 



84. How to cluster and sequence 
related tasks according to 
Individual handicapped. 
student's abilities and 
needs. 



85. Devising flexible time limits 
based upon individual rates of 
progress. * 



86. Sensory, physical, emotional, 
» social, and cognitive states, of 

j\ handicapped students. 



87. How to recognize students with 
learning problems in regular 
II class. 



.88. Individualized education plan 
(IEP) for handicapped stu- 
dents. 



89.<*Job requir 

t ions applicab' 
capped. 



'e^nWin o 
icabflU^to t 



occu pa- 
he handi- 



90. Differing capabilities of 

handicapped students relative 
to the -severity of their 
disability. „ 



91. Federal and State laws concerning 
vocational education, vocational 
rehabilitation, and special 

© ducat lor^. 

*fcl\LL — " 



1 2 3.4 5 



1 2 3 4 5 



12 3 4 5 



1*2 3 4 5 



1 2 3 .4 5 



12 3 4 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 -5 



1.2 3 4 5 



1 2 3 4 5 



1 2 3 4 5, 



1 2 3 4 5 



1 2 3 4 5 



1.2-3 4 5 



12 3 



(37-38) 

4 • 5 



•* 

Knowledge 


1, Preeent level of 
knowledge 
development 

4 

low High 


2. Desired level of 
knowledge 
development 

Low High 




92. Causes lor and results of low . 
self-esteem for a handicapped 
individual. 


i\ 2 3 4 5 


1 2 3 4 5 


\ - ' EVALUATION 


93. Behavior observation skills 
for handicapped students. 


1 2 3 4 5 


. 1 y 1 3 4 5 " 

< 


STUDENT ORGANIZATION 


94. How to integrate and actively 
involve handicapped students 
into student vocational 
organizations. 

95. Leadership roles for handi- 
capped students in vocational 
organizations . . 

96. Role and importance of student 
organizations *in the develop- 
ment *of handicapped persons. 


1 2 3 4 5 

i 

1 2 3 4 5 
1 <*2 3 4 5 ' 


1 2 -3 A 5 

■ 1 • N 2 \ 4 5 

( t 7 - t 8 ) 

e 

1 2 3. 4 ^ 



